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THE TITLE IS THE MESSAGE

Empowerment represents potency. Robust 
empirical evidence is the most effective 

means of empowering educators and parents 
of gifted students. Historically, educational 

decisions have been based on subjective 
beliefs, individual bias, and personal 

philosophical preference. Empowerment 
conveys the fortitude to act with a purpose 

that is grounded in evidence.

Thank you for reading Volume 1 of the twoĥvolume report, A 
Nation Empowered: Evidence Trumps the Excuses Holding Back America’s 
Brightest Students.

The purpose of this volume is to give voice to accelerated students, 
their families, and teachers. Acceleration is an educational intervenĥ
tion that can be implemented individually, in small groups, and in large 
groups. No matter what the format, it is the individual child who is 
the focus.
 
:H�ZDQW�WR�UHĥHPSKDVL]H�RXU�UHVSHFW�IRU�HGXFDWRUV�ZKR�DUH�WU\LQJ�WR�
make the best decisions for their students. In the same way that A 
Nation Deceived was designed to guide the conversation about accelĥ
eration, A Nation Empowered is designed to empower educators with 
evidence to use in implementing the various types of acceleration 
highlighted in Volume 1 or Volume 2.

The intervention of acceleration is critical to the success of America’s 
VWXGHQWV��,I�ZH�UHFRJQL]H�LQGLYLGXDO�GLɱHUHQFHV�DPRQJ�VWXGHQWV��ZH�
FDQ�VHUYH�HDFK�VWXGHQW�E\�RSWLPL]LQJ�OHDUQLQJ�RSSRUWXQLWLHV��

We hope the evidence in Volumes 1 and 2 of A Nation Empowered will 
help America’s educators to allow their advanced students to soar.

iv A Nation Empowered: Evidence Trumps the Excuses Holding Back America’s Brightest Students, Volume 1
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cceleration works. Whereas there are many nuances and dimensions to meeting the acaĥ
demic and psychological needs of gifted students, acceleration cuts through the complexiĥ
ties and provides a reliable and robust evidenceĥbased intervention that is positive for gifted 
VWXGHQWV��7KLV�WZRĥYROXPH�UHSRUW��A Nation Empowered: Evidence Trumps the Excuses Holding 
Back America’s Brightest Students��HQGRUVHG�E\�WKH�1DWLRQDO�$VVRFLDWLRQ�IRU�*LIWHG�&KLOGUHQ�

Ī1$*&ī��RɱHUV�UHVHDUFK�DQG�UHDOĥOLIH�H[DPSOHV�RI�WKH�HɱHFWLYHQHVV�RI�WKLV�DFDGHPLF�LQWHUYHQWLRQ�

 Historically, the great paradox of acceleration has been that the beliefs and practices of eduĥ
FDWRUV�ĪDQG�WKH�JHQHUDO�SXEOLFī�GLG�QRW�DOLJQ�ZLWK�WKH�UHVHDUFK�HYLGHQFH��7KH������UHSRUW��A Nation 
Deceived: How Schools Hold Back America’s Brightest Students initiated a vibrant and sometimes contenĥ
WLRXV�FRQYHUVDWLRQ�DERXW�WKDW�SDUDGR[��7KH�LPSDFW�RI�WKDW������UHSRUW�ZDV�WR�H[SRVH�WR�WKH�QDWLRQ�
the inconsistencies between research and practice and to bring acceleration to a prominence as an 
intervention. Over the past decade, A Nation Deceived, which also was endorsed by the National Asĥ
VRFLDWLRQ�IRU�*LIWHG�&KLOGUHQ��KDV�KDG�D�SURIRXQG�LPSDFW�RQ�WKH�¿HOG��7KH�UHVHDUFK�IRXQGDWLRQ�IRU�
A Nation Deceived was the template for A Nation Empowered: Evidence Trumps the Excuses Holding Back 
America’s Brightest Students.

 Volume 1 of the twoĥvolume A Nation Empowered UHSRUW�V\QWKHVL]HV�WKH�UHVHDUFK�SUHVHQWHG�LQ�
9ROXPH����6HYHUDO�YLJQHWWHV�RI�DFFHOHUDWHG�VWXGHQWV��FRQFHUQHG�SDUHQWV��DQG�VXSSRUWLYH�WHDFKHUV�
are presented in Volume 1. The vignettes aim to highlight the positive impact of the many forms of 
DFFHOHUDWLRQ�RQ�JLIWHG�VWXGHQWV��0XFK�SURJUHVV�KDV�EHHQ�PDGH�LQ�DGGUHVVLQJ�WKH�H[FXVHV�SUHYHQWLQJ�
WKH�LPSOHPHQWDWLRQ�RI�DFFHOHUDWLRQ��5HVHDUFKĥEDVHG�HYLGHQFH�HPSRZHUV�HGXFDWRUV�DQG�SDUHQWV�WR�
make informed decisions rather than rely on personal opinion or misinformation. 

 The authors in Volume 2 cogently explore twenty forms of acceleration. The research highlights 
the impact on students’ academic as well as social emotional development. Ten years ago, the robust 
UHVHDUFK�RQ�WKH�HɱHFWLYHQHVV�RI�DFFHOHUDWLRQ�KDG�QRW�WUDQVODWHG�LQWR�SROLF\�DQG�SUDFWLFH��7HQ�\HDUV�
ago, educators were challenged to engage in the important conversation about acceleration. 

� 7RGD\��SUDFWLFH�LV�LPSURYHG��KRZHYHU��ZH�FDQ�GR�PRUH�DQG�WKLV�UHSRUW�HPSRZHUV�SDUHQWV��HGĥ
ucators, and policyĥmakers. Use this report and join us in ensuring that gifted students have every 
possible opportunity to excel.

Tracy L. Cross, Ph.D.  George Betts, Ed.D.
3UHVLGHQW��1DWLRQDO�$VVRFLDWLRQ�� 3UHVLGHQWĦHOHFW�RI�WKH�1DWLRQDO
for Gifted Children Association for Gifted Children
Jody and Layton Smith Professor of Psychology Professor Emeritus
and Gifted Education Center for the Education & Study of 
Executive Director, Center for Gifted Education Gifted, Talented, Creative Learners
William & Mary University of Northern Colorado
Williamsburg, Virginia Greely, Colorado

A
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0HVVDJH�WR�6FKRROV

GXFDWLRQ�LV�RXU�OLIH¶V�ZRUN��&ROOHFWLYHO\��WKH�DXWKRUV�RI�ERWK�YROXPHV�RI�A Nation EmpowĦ
ered have spent decades in education. We have tremendous respect for teachers and their 
involvement in the lives of their students, and both volumes of A Nation Empowered have 
been written with teachers and their gifted students in mind.

 Our careers in education began as students in schools, continued as educators, and currently we 
serve as researchers, administrators, and professors who educate teachers, counselors, and psyĥ
chologists. In our own teaching, research, and writing, we have been moved again and again by the 
LQKHUHQW�LQHTXDOLW\�WKDW�DULVHV�ZKHQ�HGXFDWRUV�LJQRUH�WKH�LQGLYLGXDO�GLɱHUHQFHV�LQ�WKHLU�VWXGHQWV��:H�
know that giftedness cuts across gender, ethnicity, social and economic background, and geographic 
location. There are students ready to accelerate in all of America’s classroomsħin rural areas, in 
the inner city, and in the suburbs. These students are talented in a variety of academic and creative 
domains and are found in every type of school.

� )RU�YHU\�FDSDEOH�VWXGHQWV��QR�LQWHUYHQWLRQ�LV�DV�HɱHFWLYH�DV�RQH�RI�WKH�WZHQW\�W\SHV�RI�DFFHOHUDĥ
WLRQ��(DFK�W\SH�RI�DFFHOHUDWLRQ�PRYHV�VWXGHQWV�WKURXJK�DQ�HGXFDWLRQDO�SURJUDP�DW�UDWHV�IDVWHU��RU�DW�
\RXQJHU�DJHV��WKDQ�W\SLFDO��(DFK�W\SH�PHDQV�PDWFKLQJ�WKH�OHYHO��FRPSOH[LW\��DQG�SDFH�RI�WKH�FXUULFĥ
XOXP�WR�WKH�UHDGLQHVV�DQG�PRWLYDWLRQ�RI�WKH�VWXGHQW��([DPSOHV�RI�DFFHOHUDWLRQ�LQFOXGH�HDUO\�HQĥ
trance to school, gradeĥVNLSSLQJ��PRYLQJ�DKHDG�LQ�RQH�VXEMHFW�DUHD��DQG�$GYDQFHG�3ODFHPHQW Ī$3®ī��
$FFHOHUDWLRQ�LV�HGXFDWLRQDOO\�HɱHFWLYH�DQG�LQH[SHQVLYH��$FFHOHUDWLRQ�FDQ�KHOS�OHYHO�WKH�SOD\LQJ�¿HOG�
between students from schools that have many economic resources and schools that are economiĥ
FDOO\�GLVDGYDQWDJHG��,QGHHG��VFKRRO�LV�WKH�EHVW�SODFH�WR�OHYHO�WKH�SOD\LQJ�¿HOG�

 A decade ago, we were passionate about bringing forward to the public the truth about the 
HɱHFWLYHQHVV�RI�DFDGHPLF�DFFHOHUDWLRQ�DV�DQ�HGXFDWLRQDO�LQWHUYHQWLRQ�IRU�VWXGHQWV�ZLWK�KLJK�DFDĥ
demic ability and achievement. This intervention is essential to the vast majority of academically 
JLIWHG�FKLOGUHQ�ZKR�ZLOO�QRW�KDYH�WKH�PHDQV�WR�¿QG�DOWHUQDWLYHV��A Nation Deceived: How Schools Hold 
Back America’s Brightest Students�Ī&RODQJHOR��$VVRXOLQH��	�*URVV������ī�PHW�WKH�JRDO�RI�FKDQJLQJ�WKH�
conversation about acceleration in America’s schools.

 A Nation Empowered updates A Nation Deceived and aims to empower readers through evidence 
DQG�WRROV�WR�FRQ¿GHQWO\�LPSOHPHQW�D�YDULHW\�RI�DFFHOHUDWLYH�VWUDWHJLHV��$FFHOHUDWLRQ�LV�D�SRZHUIXO�
educational ally, and the report is designed to provide support and validation to parents, educators, 
DQG�DGPLQLVWUDWRUV��,W�LV�RXU�KRSH�WKDW�SDUHQWV��HGXFDWRUV��DQG�DGPLQLVWUDWRUV�ZLOO�

��� %HFRPH�IDPLOLDU�ZLWK�WKH�WZHQW\�W\SHV�RI�DFFHOHUDWLRQ�DQG�UHFRJQL]H�WKHLU�HɱHFWLYHQHVV�

���� .QRZ�WKDW�WKH\�KDYH�UHVRXUFHV�WR�VXSSRUW�WKHLU�GHFLVLRQ�

3.  Develop policies that support the equitable implementation of acceleration as an intervention 
IRU�YHU\�FDSDEOH�VWXGHQWV��WKHUHE\�PD[LPL]LQJ�WKH�VXFFHVV�RI�HDFK�DQG�HYHU\�VWXGHQW�

 Thank you for joining us in creating opportunities for students to be challenged and succeed. 
Together, we can use the evidence to empower schools to allow their students to soar.

Susan G. Assouline, Ph.D. 
Nicholas Colangelo, Ph.D. 
-R\FH�9DQ7DVVHOĦ%DVND��(G�'��

(
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(PSRZHUPHQW�'HPDQGV�([FHOOHQFH��
7KH�(YLGHQFH�LV�&OHDU

ULQ�3LQQH\�FDQ¶W�KHOS�LW��6KH�WHDUV�XS�
when she talks about sending her son to 
kindergarten. 

� $�SUHFRFLRXV��JLIWHG�FKLOG��-DFNVRQ�ZDV�UHDGLQJ�LQ�
preschool. He played better with kids a couple of years 
ROGHU��:KHQ�-DFNVRQ�ZDV�¿YH�\HDUV�ROG��(ULQ¶V�KXVEDQG�
ZDQWHG�WR�HQUROO�KLP�LQ�¿UVW�JUDGH��%XW�(ULQ��D�WHDFKHU��
DQG�RWKHU�HGXFDWRUV�VDLG�QR��WKDW�-DFNVRQ�QHHGHG�WR�EH�
with kids his own age in kindergarten, that he had too 
PDQ\�EHKDYLRU�LVVXHV�WR�EH�LQ�¿UVW�JUDGH��

� ³:H�ZHUH�ZURQJ��GHYDVWDWLQJO\�ZURQJ�´�(ULQ�VD\V��
“He was absolutely miserable and in trouble every 
day. His teacher was expecting him to sit and learn 
the sounds of letters and many other skills that he 
already knew.”

� -DFNVRQ�EHJDQ�
experiencing terrible 
anxiety and night terrors.

� 'HVSHUDWH��(ULQ�¿QDOO\�
talked to the talented and 
gifted coordinator in the 
district, who gave her a 
copy of A Nation Deceived: 
How Schools Hold Back 
America’s Brightest Students. 

 “I devoured it,” she says, along with several other 
WH[WV�RQ�JLIWHG�FKLOGUHQ�DQG�JLIWHG�HGXFDWLRQ��-DFNVRQ�
ZDV�WHVWHG��DQG�KLV�KLJK�DELOLWLHV�FRQ¿UPHG�

� $W�PLGĥ\HDU��WKH�3LQQH\V�PRYHG�WKHLU�VRQ�WR�¿UVW�
grade. Three days later, the boy’s night terrors stopped. 
7KH�3LQQH\V�KDG�WKHLU�KDSS\��EULJKW�FKLOG�EDFN��+H�ZDV�
reading and learning and interacting with the teachers 
and students. He had friends. He wasn’t in trouble 
every day. 

� ³,W�LV�JRRG�WR�DFFHOHUDWH�NLGV�´�(ULQ�VD\V�QRZ��WZR�
years later. “It’s just so ingrained in our culture that it’s 
good to go to school with people your own age, that it’s 
QRW�JRRG�IRU�KLJKĥDELOLW\�NLGV�WR�EH�PRYHG�DKHDG��%XW�
those attitudes are based on bias and a lack of education. 
When you see the research, when you’re given the tools, 

you see that acceleration 
makes complete sense.” 

� (ULQ¶V�GLVFRYHU\�ZDV�
not only transformative 
IRU�KHU�VRQ��LW�HQHUJL]HG�
KHU��6KH�LV�QRZ�D�WHDFKHU�
for gifted and potentially 
gifted students in a westĥ
ern Iowa school district, 
where she also works with 
classroom teachers. 
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‘Everyone is entitled to his own opinion, but not to his own facts.’
FORMER UNITED STATES SENATOR DANIEL PATRICK MOYNIHAN

(

A Nation Empowered: Evidence Trumps the Excuses Holding Back America’s Brightest Students, Volume 1 1

Erin Pinney reads to her son, Jackson. 
(Photo: Jerry Mennenga) 



 “Teachers, with minimal knowledge about giftedĥ
ness, can make a huge impact on gifted child learnĥ
ing. It starts with understanding that gifted children 
KDYH�GLɱHUHQW�QHHGV�DQG�NQRZLQJ�D�IHZ�WKLQJV�DERXW�
PHHWLQJ�WKRVH�QHHGV��7KHQ�WKH�FKLOGUHQ�ZLOO�WDNH�Rɱ�
on their own.”

� (ULQ¶V�VWRU\��DV�ZHOO�DV�DQ\��VXPV�XS�WKH�VWDWH�RI�JLIWĥ
ed education ten years after the groundbreaking policy 
report, A Nation Deceived: How Schools Hold Back AmeriĦ
ca’s Brightest Students, caught the nation’s attention. 

� ,Q�VKRUW��$FFHVV�WR�SURJUDPV�DQG�VXSSRUW�IRU�JLIWHG�
students has grown as parents, educators, and policyĥ
makers have learned about research and the tools that 
identify giftedness and support acceleration. But far too 
many parents, educators, and policymakers don’t know 
about the research and the tools. And that means far 
too many highĥability children languish in our classĥ
rooms, bored and unchallenged, their potential unrecĥ
RJQL]HG�DQG�XQQRXULVKHG��WKHLU�IXWXUHV�LPSHULOHG��DQG�
their country’s future diminished. 

� :H�VWLOO�KDYHQ¶W�¿JXUHG�RXW�H[FHOOHQFH��

 Ten years ago, the point of A Nation Deceived was to 
change the conversation about educating gifted stuĥ
dents. It did that in a powerful, enduring way. 

 “We eliminated many of the excuses people were 
using to hold back gifted students,” says Dr. Nichoĥ
ODV�&RODQJHOR��'LUHFWRU�(PHULWXV�RI�WKH�%HOLQĥ%ODQN�
&HQWHU�DQG�'HDQ�RI�WKH�8QLYHUVLW\�RI�,RZD¶V�&ROOHJH�RI�
(GXFDWLRQ��³7KH�SDUDGR[�LV�WKDW�HYHQ�WKRXJK�ZH�NQRZ�
that acceleration worked, we did not put it into pracĥ
tice. We no longer have the luxury to pretend.” 

 But, still, ten years later, myths too often trump 
facts. Disconnects continue. 

 “A powerful argument can be made, based on reĥ
search, about the importance of acceleration for gifted 
VWXGHQWV�´�VD\V�'U��-R\FH�9DQ7DVVHOĥ%DVND��3URIHVVRU�
(PHULWD�DQG�)RXQGLQJ�'LUHFWRU�RI�7KH�&HQWHU�IRU�*LIWĥ
HG�(GXFDWLRQ�DW�WKH�&ROOHJH�RI�:LOOLDP�DQG�0DU\��³<HW�
false ideas about the supposed dangers of moving stuĥ
dents through school faster still get air time in teachers’ 
lounges and at neighborhood kitchen tables.” 

 The goal of this followĥup report, A Nation EmpowĦ
ered: Evidence Trumps the Excuses Holding Back America’s 
Brightest Students��LV�WR�UHĥHQHUJL]H�WKH�GLVFXVVLRQ�DURXQG�
academic interventions for gifted students and once 
again forcefully present the facts about acceleration as 
an educational intervention. We now have ten more 
years of research and practice, hence the evidence.

 “We intend to provide the facts about gifted eduĥ
cation to busy parents, educators, and policymakers,” 
VD\V�'U��6XVDQ�$VVRXOLQH��'LUHFWRU�RI�WKH�%HOLQĥBlank 
&HQWHU�DQG�3URIHVVRU�RI�3V\FKRORJLFDO�DQG�4XDQWLWDĥ
WLYH�)RXQGDWLRQV�DW�WKH�8QLYHUVLW\�RI�,RZD��³:H�DLP�
WR�GLVSHO�WKH�SHUFHLYHG�FRQÀLFWV�DERXW�KRZ�ZH�VSHQG�
our public education dollars. We intend to challenge 
&ROOHJHV�RI�(GXFDWLRQ�WR�EHWWHU�SUHSDUH�WHDFKHUV�WR�
UHFRJQL]H�DQG�VHUYH�JLIWHG�VWXGHQWV�

 “We can’t take shortcuts,” she adds. “We really have 
to understand what’s involved, the breadth and depth 
of the options available.”

 This volume of A Nation Empowered presents 
vignettes of individual gifted students, their families, 
DQG�HGXFDWRUV�ZKR�UHFRJQL]H�WKH�SRZHU�RI�DFFHOHUDĥ
WLRQ��(DFK�VWRU\�FDSWXUHV�D�XQLYHUVDO�PHVVDJH�DERXW�
the successful application of various types of accelerĥ
DWLRQ�WR�WKH�DFDGHPLF�DQG�VRFLDOĥHPRWLRQDO�GHYHORSĥ
PHQW�RI�VWXGHQWV�DW�GLɱHUHQW�VWDJHV�LQ�WKHLU�OLYHV��7KH�
PHVVDJH�LV�SRVLWLYH�DQG�DɷUPLQJ��ZKLOH�DOVR�FKDOOHQJĥ
ing us to do more. To achieve excellence, America’s 
gifted students need the help of informed adults. 

�� ³,¶YH�KHDUG�LW�VDLG�WKDW�WKH�¿UVW�VHYHUDO�VWURNHV�RI�
any portrait determine the essence of that portrait,” 
'U��&RODQJHOR�VD\V��³:H�DUH�QRZ�FUHDWLQJ�WKH�¿UVW�
strokes of this century. If we want to determine what 
the portrait of gifted education will be in the twenĥ
W\ĥ¿UVW�FHQWXU\��ZKDW�ZH�GR�QRZ�FRXQWV��:H�QHHG�WR�
get away from irrational ideas and confront and call 
WKHP�IRU�ZKDW�WKH\�DUH��DQG�WR�UHDOL]H�WKDW�WKH�KHDUW�
DQG�VRXO�RI�JLIWHG�HGXFDWLRQ�LV�UHFRJQL]LQJ�LQGLYLGXDO�
GLɱHUHQFHV��DSSUHFLDWLQJ�WKHP��DQG�WKHQ�UHVSRQGLQJ�
to them.” 

� 7KH�WDEOH�RQ�SDJH���VXPPDUL]HV�WKH�UHVHDUFK�HYLĥ
dence from Volume 2.
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1. Acceleration is the most effective academic intervention for gifted children.

2. For bright students, acceleration results in both long-term and short-term beneficial effects, academically, psychologically, and socially.

3. Acceleration is a very low-cost intervention for addressing the needs of gifted students. 

4. Gifted children tend to be socially and emotionally more mature than their age-mates; therefore, for many bright students, acceleration 
provides a better personal maturity match. 

5. When bright students are presented with curriculum developed for age-peers, they can become frustrated and disengaged from 
learning. Advanced curriculum in core subject matter is essential to challenge them.

6. Testing, especially above-level testing (using tests developed for older students), is highly effective in identifying students who would 
benefit from acceleration. 

7. The K-12 Common Core State Standards, which correspond to math and reading, and the Next Generation Science Standards, which 
focus on K-12 science, raise academic expectations for most students; however, for highly capable students, these standards do not 
eliminate the need for accelerative options. 

8. The twenty types of acceleration available to bright students fall into two broad categories: grade-based acceleration, which 
shortens the number of years a student spends in the K–12 system, and subject-based acceleration, which allows for advanced 
content earlier than customary.

9. Entering school early is an excellent option for some gifted students, both academically and socially. 

10.  Early entrance to college is effective, both academically and socially, especially when students are part of a cohort of early entrants. 
This option results in both short-term and long-term academic success, leading to long-term occupational and personal satisfaction. 

11. Advanced Placement (AP) is the most available large-scale option for bright students who want to take college-level courses in 
high school.

12. State residential STEM schools use accelerated approaches that include early admission, AP, International Baccalaureate (IB), and 
various forms of personalized learning.

13. High-ability students who are economically vulnerable achieve considerably less without support for their abilities than economically 
secure students.

14. Educators need to ensure that options for acceleration are available for students at all stages of the learning process.

15.  Policy on acceleration at state and local levels can facilitate the effective use of the process and promote change. To encourage a 
major change in America’s perceptions of educational acceleration, we need to use legislation, the courts, administrative rules, and 
professional initiatives. 

16.  Effective implementation of accelerative options for gifted students with disabilities is necessary for their academic advancement and 
social and emotional well-being.

17.  It is important for educators, parents, and students to be fully involved in the decision-making process about an individual student’s 
acceleration. The Iowa Acceleration Scale is an effective instrument for helping schools through the process.

18.  The few problems that have been experienced with acceleration have stemmed from inadequate planning and insufficient preparation 
on the part of educators or parents.

19.  Educational equity does not mean educational sameness; rather, equity respects individual differences in readiness to learn and 
recognizes the value of each student.

20.  The key questions for educators are: what type(s) of acceleration does the gifted learner need and when is it optimal to implement 
the intervention?

For more information on the research that informs these points, see Volume 2 of A Nation Empowered (www.nationempowered.org), 
or Volumes I and II of A Nation Deceived (www.nationdeceived.org).

20 Important Points about Educational Acceleration

Chapter 1
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‘As intimidating and time-consuming as our advocacy was on behalf of our son’s 
acceleration, we were more scared to do nothing.’

 KIMBERLY CARTER, PARENT



The Carters: Finding the right fit meant skipping a gradeEMPOWERED

Mason Carter with his parents, Andrew and Kimberly.
(Photo: Mark Tade) 

Mason Carter was so disengaged when he started fifth 
grade that he made up songs about it. He also came 
home so frustrated, he says, he felt like a dam that was 
going to burst. 

Before moving to Iowa, Mason had been in a full-time, 
streamlined program for gifted children in Miami. His father, 
Andrew Carter, accepted a coaching position at a university, 
and the family moved to a new city, one without a full-time, 
self-contained gifted program. Mason languished in the regular 
classroom, asking for more work, which he quickly completed. 
It was not a happy time. 

“Flags went up for us,” Andrew says. “Until that year, school 
was where Mason wanted to be. Where I work (in athletics), 
people want to promote, or sometimes even hitch their wagon 
to, a star. But that wasn’t happening in Mason’s classroom.”

Andrew, with Mason’s mom, Kimberly, decided they had to 
begin advocating for their son, or “pressing buttons,” as his 
father calls it. Mason began an enrichment program, but the 
90-minutes-a-week “escape” it offered—Mason’s word—was 
not enough. 

As intimidating and time-consuming as their advocacy on 
behalf of Mason was, Kimberly says, “we were more scared to 
do nothing.”

The Carters read the research and talked to gifted education 
researchers at the University of Iowa. At the end of fifth grade, 
Mason attained a perfect score on the ACT Explore test, a test 
for eighth graders. On the Iowa Assessments (formerly the 
Iowa Tests of Basic Skills), Mason tested in the 99th percentile 
in all subjects; in some subjects, his performance was similar 
to advanced high school students. 

The Carters began pushing for whole-grade acceleration for 
Mason and, after additional testing and a number of team 
meetings with district-level administrators and teachers, 
Mason was allowed to skip sixth grade. As a seventh 
grader, he was immediately moved out of pre-algebra and 
into algebra. He’s doing advanced work in other courses, 
too. And, most importantly, he’s loving school again. 

Mason participated in the decision to skip a grade—
something his parents said they would not have pursued 
if their son hadn’t wanted it. They note that parents may 
have to push for whole-grade acceleration for gifted 
children if that option is outside a school’s comfort zone.

“Don’t be afraid,” Andrew says. “A lot of the conventional 
‘wisdom’ just doesn’t fit. The hesitancy that even 
some educators express always starts with the social 
ramifications. And in our case, we just haven’t seen that.

“Don’t believe the hype. Involve the child in the decision-
making, and fully vet it with him or her.” 

Andrew, who also consults in sports curriculum 
development, says the widely accepted Long-Term Athletic 
Development model holds that children don’t necessarily 
develop at the same rate or at the same age. The “best 
practice” in sports now, he adds, is to group children 
based on their developmental stage rather than their 
chronological age. 

“It’s possible,” Andrew says, “that sport development theory 
has outpaced conventional education theory.” 

Another tip Andrew offers parents seeking the right fit for 
their gifted child is to focus on their child—“take care 
of yours,” as one of his friends advised, and don’t try to 
reform the whole educational system. “I had to shelve my 
instinct to ‘fix’ the system,” Andrew says, “and instead 
focus on the immediate task.” 
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6WDUWLQJ�WKH�'LVFXVVLRQ

Chapter 2

eldom has any education publication captured 
such widespread attention as did A Nation DeĦ
ceived: How Schools Hold Back America’s Brightest 

Students�LQ�������

 TIME�PDJD]LQH�IHDWXUHG�LQĥdepth coverage 
of the twoĥvolume report, as did the New York 
Times, Washington Post, Boston Globe, and countless 
other newspapers. Education Week and other journals 
VXPPDUL]HG�LWV�¿QGLQJV��7KH�DXWKRUVħDr. Nicholas 
&RODQJHOR��'U��6XVDQ�$VVRXOLQH��DQG�'U��0LUDFD�8�0��
*URVVħwere widely interviewed, and they presented 
WKHLU�¿QGLQJV�DW�GR]HQV�RI�HGXFDWLRQ�FRQIHUHQFHV��

 Why such an impact? 

� 3ULPDULO\��LW�ZDV�WKH�NQRZOHGJH��H[SUHVVHG�LQ�FOHDU��
straightforward language, that gifted children beneĥ
¿W�IURP�DFFHOHUDWLRQħthat is, from moving through 
course materials faster than typical students. The 
UHSRUW�ORRNHG�DW�¿IW\�\HDUV�RI�UHVHDUFK�DERXW�DFFHOHUDĥ 
tion. Acceleration comes in many formsħskipping 
JUDGHV��VWDUWLQJ�VFKRRO�HDUO\��JRLQJ�WR�6DWXUGD\�HQULFKĥ
ment classesħEXW�DOO�LWV�IRUPV�EHQH¿W�KLJKO\�FDSDEOH��
highly motivated students. As a “remedy,” it could be 
implemented, in most cases, at little cost. The primary 
message of A Nation Deceived was strong and inescapĥ
DEOH��$FFHOHUDWLRQ�FDXVHV�QR�KDUP��5DWKHU��LW�KHOSV�
gifted childrenħacademically, emotionally, and socially.

� ³,W�LV�SUHWW\�DPD]LQJ�KRZ�FRQVLVWHQW�WKH�UHVHDUFK�
isħthat acceleration is a plus when students are ready,” 

VD\V�'U��&RODQJHOR��'HDQ�RI�WKH�&ROOHJH�RI�(GXFDWLRQ�
DQG�'LUHFWRU�(PHULWXV�RI�WKH�%HOLQĥ%ODQN�&HQWHU�DW�WKH�
University of Iowa. “That was news to a lot of people, 
including educators.” 

� 3DUW�RI�WKH�UHSRUW¶V�VXFFHVV�ZDV�GXH�WR�LWV�IRUPDW��
The research, with its footnotes and mathematical 
formulas, was presented in a separate volume of A Nation 
Deceived: How Schools Hold Back America’s Brightest Students. 
7KH�RWKHU�YROXPH��9ROXPH����VXPPDUL]HG�WKH�UHVHDUFK�LQ�
layman’s terms. It would become the primary advocacy 
piece for gifted education, broadly cited and widely used 
by parents, educators, and policymakers.

 “We tend to forget that policymakers don’t read jourĥ
nal articles, they don’t have time to read detailed books, 
but they do read a wellĥputĥtogether policy report, which 
is exactly what A Nation Deceived ZDV�´�VD\V�'U��-RQDWKDQ�
3OXFNHU��3URIHVVRU�RI�(GXFDWLRQDO�3V\FKRORJ\�DW�WKH�
8QLYHUVLW\�RI�&RQQHFWLFXW��³,W�ZDV�D�KXJH�JDPHĥchanger. 
-XVW�WKH�ZD\�WKDW�WKH�UHSRUW�FODVVL¿HG�DFFHOHUDWLRQ�ZDV�VR�
helpful because it gave us a common language.”

 When A Nation Deceived�ZDV�UHOHDVHG��'U��&ROĥ
DQJHOR�UHFDOOV��³,W�ZDV�LQ�DQ�DWPRVSKHUH�RI�FRQÀLFW��
misunderstanding, and apprehension about acceleraĥ
tion. Our goal, in developing the report, was to start a 
new conversation in America’s schools regarding the 
acceleration of gifted studentsħa conversation based 
on evidence and research, rather than on personal bias, 
selective recall, and stereotypical thinking.” That goal 
was met and then some.

“We eliminated many of the excuses people were using to hold back gifted students.”
DR. NICHOLAS COLANGELO
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Summary of A Nation Deceived: How Schools Hold Back America’s Brightest Students

For further information and to download the report, as well 
as the update, A Nation Empowered, go to  

www.nationdeceived.org. 

A Nation

A NATION DECEIVED
BY THE NUMBERS 

More than

4 million
visits to the website, www.nationdeceived.org

150,000 plus 
copies downloaded from the website

60,000 
print copies distributed

73 percent 

of those surveyed said the website had 
a positive effect on their attitudes about 

acceleration

Volume I available in

 10 
languages
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Chapter 2

SUMMARY: American schools routinely avoid academic acceleration, the easiest and most effective way to help 
highly capable students. While the popular perception is that a child who skips a grade will be socially stunted, 
fifty years of research shows that moving bright students ahead often makes them happy.

Acceleration means moving through the traditional curriculum at rates faster than typical. The various forms of 
acceleration include grade-skipping, early-entrance to school, and Advanced Placement courses. It is appropriate 
educational planning. It means matching the level and complexity of the curriculum with the readiness and 
motivation of the student. 

Students who are moved ahead tend to be more ambitious, and they earn graduate degrees at higher rates than 
other students. Interviewed years later, an overwhelming majority of accelerated students say that acceleration 
was an excellent experience for them. 

Accelerated students feel academically challenged and socially accepted, and they do not fall prey to the boredom 
that plagues many highly capable students who are forced to follow the curriculum of their age-peers. 

For the first time, this compelling research is available to the public in a bold new initiative to get these findings 
into the hands of parents, teachers, and principals. A Nation Deceived is available at no cost to schools, the media, 
and parents who request copies. 

You’ll find information about entering school early, skipping grades in elementary school, taking Advanced 
Placement courses, and starting college ahead of time. You’ll read the comments of accelerated students, deans 
of Colleges of Education, a school superintendent, and a school board member. Every sentence in this volume is 
culled from the research of America’s leading education experts. 

With all this research evidence, why haven’t schools, parents, and teachers accepted the idea of acceleration?  
A Nation Deceived presented the reasons why schools hold back America’s brightest students: 

• Limited familiarity with the research on acceleration.
• Belief that children must be kept with their age group. 
• Belief that acceleration hurries children out of childhood.
• Fear that acceleration hurts children socially.
• Political concerns about equity.
• Worry that other students will be offended if one child is accelerated. 

The report shows these reasons are simply not supported by research. 

A Nation Deceived: How Schools Hold Back America’s Brightest Students
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� 6LQFH�������PRUH�WKDQ�IRXU�PLOOLRQ�SHRSOH� 
have visited the Nation Deceived website,  
ZZZ�QDWLRQGHFHLYHG�RUJ��$OPRVW�RQH�KXQGUHG�DQG�¿IW\�
thousand copies of the report have been downloaded, 
and more than sixty thousand printed copies have 
been distributed. Its content has shaped state and local 
school district policies. It helped enormously that a 
JUDQW�IURP�WKH�-RKQ�7HPSOHWRQ�)RXQGDWLRQ�SDLG�IRU�
the report’s publication and distribution. 

� ³&KDQJLQJ�WKH�FRQYHUVDWLRQ�ZDV�WKH�¿UVW�VWHS�WR�
action on behalf of our nation’s brightest students,” 
VD\V�'U��$VVRXOLQH��'LUHFWRU�RI�WKH�%HOLQĥ%ODQN�&HQWHU�
DW�WKH�8QLYHUVLW\�RI�,RZD��³3DUW�RI�WKLV�KDG�WR�GR�ZLWK�
IDFLQJ�WKDW�LQWUDFWDEOH�SDUDGR[��7KDW�SROLF\�DQG�SUDFĥ
tice were not aligned with research.”

 Because of its format, the report reached an audiĥ
ence beyond researchers and educators. “It spoke to a 
lay audience and parents in a way that hadn’t been done 
EHIRUH�´�VD\V�'U��-R\FH�9DQ7DVVHOĥBaska. “I know of no 
RWKHU�UHSRUW�WKDW�FDXJKW�¿UH�OLNH�WKLV�RQH�DQG�ZDV�DEOH�
WR�PRELOL]H�FKDQJHV�LQ�SXEOLF�SROLF\�´�

 “The really powerful thing about A Nation 
Deceived is that it translated very technical 
information into words that were very accessible to 
the typical person, the typical parent, or the typical 
WHDFKHU�RU�SULQFLSDO�´�VD\V�'U��$QQ�/XSNRZVNLĥ
6KRSOLN��DQ�DVVRFLDWH�UHVHDUFK�VFLHQWLVW�DW�WKH�%HOLQĥ
%ODQN�&HQWHU��³7KH�WHUUL¿F�WKLQJ�LV�WKDW�LW�RɱHUV�D�ORW�
RI�H[DPSOHV�DQG�LOOXVWUDWLRQV��3DUHQWV�FDQ�SXW�WKHLU�
FKLOGUHQ�ULJKW�LQWR�WKRVH�VWRULHV��7KH\�FDQ�UHFRJQL]H�
their own kid, and it gives them courage to try this 
somewhat scary thing called acceleration.”  

� 'U��&RODQJHOR�QRWHV�A Nation Deceived was writĥ
WHQ�IRU�WKH�8QLWHG�6WDWHV�EXW�JHQHUDWHG�D�WUHPHQGRXV�
amount of interest in other countries, too. “We began 
to hear from international educators, ‘This applies to 
us, too,’’’ he says.

� 9ROXPH���RI�A Nation Deceived LV�DYDLODEOH�LQ�(QJOLVK�
DQG�QLQH�RWKHU�ODQJXDJHV�ĪZZZ�QDWLRQGHFHLYHG�RUJī��,W¶V�
still relevant, and it’s still free. 

EMPOWERED

Julius Tembe 
was an AP 
scholar in  

Des Moines, 
entering the 
University of 

Iowa with nearly 
100 hours of 

transfer credit. 
(Photo: Mark 

Tade) 
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Chapter 2

Julius Tembe says he didn’t feel like he belonged when he first entered Des Moines Central Academy.

He’d been a good student in elementary and middle school. But Central was a step above—an intensely 
academic high school intended to challenge the brightest.

One day early on, though, he saw the portraits of National AP Scholars that Central hangs on its walls. That 
was the inspiration he needed. 

“I wanted to prove to myself I could be on that same level,” says the University of Iowa student who’s 
majoring in biology. 

In his sophomore year at Central, he took three Advanced Placement classes. That was followed by eight AP 
classes his junior year and then ten his senior year. He was a National AP Scholar—an honor reserved for 
students who take at least eight AP exams and score near-perfect (4 or higher on a 5-point scale) on each exam. 

His picture went on Central’s wall. Thanks in large part to the credit he’d earned from AP courses, he entered 
the University of Iowa as a first-year student with nearly 100 hours of transfer credit. 

Julius says he grew up in a home filled with college-level books from his dad’s work in computer science 
information systems. He and his six siblings, he says, were pushed “to study as much as possible.” His parents 
also fostered his interest in science—“they kept saying the world needs scientists”—though Julius also loves to 
study history. 

In school, Julius says he has been surrounded by like-minded people, ones who appreciate learning. He’s seen 
what can happen when that’s not the case, when a bright student begins hanging out with the wrong people. 

He also credits help from several teachers. 

Casey Dunley, a counselor at Central, “helped me keep up my motivation,” especially as he was finishing 
high school. Julius smiles as he recalls Dunley coming to his house and “forcing me to go” to high school 
graduation, a ceremony Julius was going to skip. Academic Decathlon coach Mark Schmidt also “pushed me 
to excel” in academic bowls. And Archie Cook, another Academic Decathlon coach, was there to help after a 
fire destroyed the Tembe family home. 

Julius encourages high school students to take as many AP or college-credit classes as possible.

“It might be easier to take the regular class, but when you get to college, you won’t have the background that 
taking an AP class will give you,” he says. “I took AP physics as a high school junior, and it’s helping me now in 
my college physics class. If you put in the effort early, it will be easier later on.” 

Julius Tembe: Motivated by AP challenge EMPOWERED
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What’s Happened  
LQ�WKH�3DVW�'HFDGH"

Chapter 3

U��6XVDQ�$VVRXOLQH��'LUHFWRU�RI�WKH�
%HOLQĥ%ODQN�&HQWHU�DW�WKH�8QLYHUVLW\�
of Iowa, knows many good things have 

happened in the past ten years to accelerate and better 
serve gifted students.

� 3DUWLFLSDWLRQ�LQ�$GYDQFHG�3ODFHPHQW�FRXUVHV�KDV�
mushroomed, with online technology extending those 
$3�FODVVHV�WR�VWXGHQWV�LQ�VPDOO��UXUDO�GLVWULFWV��0RUH�
middle school students are taking high school classĥ
es, and more high school students are taking college 
classes. Although more states and school districts have 
policies supporting the acceleration of gifted students,  
the number of states with an acceleration policy 
UHPDLQV�VPDOO�ĪFXUUHQWO\�QLQHī��,W�PD\�EH�HDVLHU�WKDQ�LW�
was ten years ago to identify gifted students and engage 
PRVW�VFKRROV�LQ�¿QGLQJ�ZD\V�WR�EHWWHU�VHUYH�WKHP��KRZĥ
HYHU��FKDQJLQJ�DQWLĥDFFHOHUDWLRQ�DWWLWXGHV�DQG�SUDFWLFHV�
continues to be a challenge. 

� 3DUHQWV�DQG�HGXFDWRUV�FDQ�XVH�WKH�8QLYHUVLW\�RI�
Iowa’s Iowa Acceleration Scale to help them decide if 
D�FKLOG�FRXOG�EHQH¿W�IURP�DFFHOHUDWLRQ��7KH\�KDYH�
DFFHVV�WR�WHVWV�WR�VHH�LI�D�FKLOG�FRXOG�EHQH¿W�IURP�
singleĥsubject acceleration in math, science, or the 
ODQJXDJH�DUWV��6WDWHV��VFKRRO�ERDUGV��DQG�HGXFDWRUV�
FDQ�¿QG�PRGHO�SROLFLHV�VXSSRUWLQJ�DFFHOHUDWLRQ�DW�
WKH�$FFHOHUDWLRQ�,QVWLWXWH�ĪIRUPHUO\�WKH�,QVWLWXWH�IRU�
5HVHDUFK�DQG�3ROLF\�RQ�$FFHOHUDWLRQī� 
ĪZZZ�DFFHOHUDWLRQLQVWLWXWH�RUJ�ī��

 “But too many educators still lack familiarity with 
the idea of acceleration, though it is better than it was,” 
VD\V�'U��$VVRXOLQH��³0RVW�RI�WKH�UHTXHVWV�IRU�LQYHVWLĥ
gating wholeĥgrade acceleration used to come from 
parents acting on their own. Now the requests come 
from teachers.”

� 'U��-RQDWKDQ�3OXFNHU��IURP�WKH�8QLYHUVLW\�RI�&RQĥ
necticut, thinks policymakers have become much more 
open to the idea of acceleration than they were ten 
years ago. 

 “There’s no question that A Nation Deceived had a 
really big role in creating that new environment,” he 
says. “I think we also need to keep in mind that policy 
doesn’t happen like it happens on TV shows. It takes 
a decade or more sometimes just to move the needle a 
little bit on some of these issues. We’ve had our decade, 
and we’re starting to see that needle move a little bit on 
acceleration.”

� 'U��.DUHQ�5RJHUV��3URIHVVRU�(PHULWD�RI�*LIWHG�
6WXGLHV�DW�WKH�8QLYHUVLW\�RI�6W��7KRPDV�LQ�0LQQHDSROLV��
sees several positive changes in the past ten years and 
thinks they represent lasting change. 

 “A Nation Deceived was directly responsible for 
broadening our perspectives on what acceleration 
entails,” Rogers says. “We moved beyond acceleraĥ
tion being gradeĥskipping only. We have better and 
more focused research on the appropriate acceleraĥ
tion for middle school and high school students. And 

“Classrooms are the only place where age matters more than ability.”
DR. SUSAN ASSOULINE

D
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more states have actually mandated that there be an 
acceleration policy.” 

 One disheartening aspect of the past decade, howĥ
ever, has been the continued bias against accelerationħ
that so many people, including educators, continue to 
believe acceleration is bad for students, that it’s bad to 
SXVK�NLGV��WKDW�LW�ZLOO�KXUW�WKHP�VRFLDOO\��6RPH�FRQWLQXH�
to assume age trumps aptitudeħexcept in sports and 
PXVLF��ZKHUH�HDUO\�DELOLW\�LV�UHFRJQL]HG�DQG�QXUWXUHG��

 Research studies, however, show that acceleration 
LV�WKH�EHVW��PRVW�FRVWĥHɱHFWLYH�DFDGHPLF�³LQWHUYHQWLRQ´�
IRU�KLJKĥDELOLW\��KLJKO\�PRWLYDWHG�VWXGHQWV��3DUDSKUDVĥ
LQJ�VFLHQFH�FRPPXQLFDWRU�1HLO�GH*UDVVH�7\VRQ��'U��$Vĥ
VRXOLQH�QRWHV��³7KH�JRRG�WKLQJ�DERXW�VFLHQFH�ĬHYLGHQFHĭ�
is that it’s true whether or not you believe it.” 

 But, she allows, “the disasters are memorable.” 
And it only takes one instance of an accelerated stuĥ
dent who doesn’t adjust well to convince busy adminĥ
istrators and harried educators that the safe choiceħ
doing nothingħis better than being sorry. But doing 
nothing, she says, is also a decision, one that can lead 
to disengaged, bored students who can create their 
own disasters. 

� ³$V�ZH�VD\�LQ�)UHQFK��KDSS\�SHRSOH�GRQ¶W�KDYH�
VWRULHV�WR�WHOO�´�VD\V�'U��)UDQoR\V�*DJQp��3URIHVVRU�
(PHULWXV�RI�3V\FKRORJ\�DW�O¶8QLYHUVLWp�GX�4XpEHF�j�
0RQWUpDO��³<RX�QHHG�RQO\�RQH�EDG�H[DPSOH�WR�PDNH�
D�ZKROH�SURMHFW�EHFRPH�XQDFFHSWDEOH��3HRSOH�DOZD\V�
forget the ninety or the ninetyĥ¿YH�SHUFHQW�IRU�ZKRP�
acceleration was the solution for boredom in school.” 

 Nonetheless, it’s understandable that parents and 
educators worry about the social impact of acceleratĥ
LQJ�JLIWHG�VWXGHQWV�EHFDXVH�VWXGHQWV¶�VRFLDOĥHPRWLRQDO�
development is intricately connected to their academĥ
ic experience and vice versa. 

 “As a dad, I want to know the impact,” says Dr. 
1LFKRODV�&RODQJHOR��ZKR¶V�EHHQ�VWXG\LQJ�JLIWHG�FKLOĥ
dren and their education for more than thirtyĥ¿YH�
years. “We know kids do better interpersonally when 
their learning needs are being met. Acceleration won’t 
perform miracles, but we know, through research, it 
certainly won’t harm.”

 But what about years from now? It’s much easier to 
measure math ability and achievement than to deterĥ
mine if someone is happy. But researchers have looked 
at that very question, catching up with thousands of 
adults who were accelerated as youngsters. 

� ³)URP�HYHU\WKLQJ�ZH¶UH�DEOH�WR�JDWKHU��DFFHOHUDWLRQ�
ZDV�UHDOO\�D�SOXV�LQ�WKHLU�OLYHV�´�'U��&RODQJHOR�VD\V��³7KH�
part that stuck with me is that these students, later in 
life when they’re adults, are saying if they could do it 
over again, they’d want more chances at acceleration.”

 The research is robust and unanimous in support 
RI�DFFHOHUDWLRQ��<RX�KDYH�WR�UHDOO\�VHDUFK�WR�¿QG�DQ\�
TXDOL¿HG�QHJDWLYHV��

� ³$QG�WKHUHLQ�OLHV�WKH�SDUDGR[�´�'U��&RODQJHOR�VD\V��
“When you don’t believe in something, you demand 
nearly perfect evidence. If you are comfortable with an 
educational intervention, anecdotal evidence is plentiĥ
IXO�DQG�VXɷFLHQW��:KHQ�LW�FRPHV�WR�DFFHOHUDWLRQ�DV�DQ�
intervention, we do have consistently robust research 
evidence. However, that is not enough to put acceleraĥ
tion into common practice.”
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Chapter 3

For Becky and Eric Spratford of La Grange, Illinois, single-subject acceleration 
was the right fit for their seventh-grade daughter Samantha and fourth-grade 
son Nate. 

Becky Spratford’s advice to parents is to advocate if you see your gifted children are 
“bored and not engaged” in their classes. 

“It’s not elitist,” she says. “It’s just getting your kids what they need so that school is 
interesting to them. And it’s not ‘bragging.’ It’s just saying they need this.” 

Both Samantha and Nate have been accelerated in language arts and math. 

Nate, who recently wrote an eleven-page (single-spaced) biography of President Franklin 
Roosevelt, says he likes being smart and learning new things. His preference is to stay 
in a class with children his own age but to accelerate his learning—with other bright 
students—in certain subjects. 

Nate recently competed in a LEGO® robot competition. He and his sister take piano 
lessons and are in theater and band. Nate also loves memorizing sports stats, especially 
for the Chicago Bears, and he and his sister have taken Mandarin Chinese lessons 
through their schools. 

“We look for ways they can use their brains,” Becky Spratford says. “Both my husband 
and I had bad experiences back in the early days of gifted education in the ’80s, so we 
know something about what it takes to keep a child engaged and learning.” 

A school’s principal—as well as the school district’s gifted education coordinator 
or teacher—can be of great assistance in making sure a bright child is sufficiently 
challenged. But even with that support, parents need to pay attention to what is 
happening in their child’s classroom, Becky Spratford advises. 

When her daughter was “phoning it in” in French class, for example, Becky emailed the 
teacher and encouraged the teacher to give the girl extra work. In exchange, Becky’s 
daughter agreed to begin participating more in class. 

“My husband and I love learning,” Becky Spratford adds. “And we want that for our 
children.” 

EMPOWERED

Nate Spratford takes part in a “Battle of 
the Books” practice in La Grange, Illinois. 

(Photo: Kelly Davis) 

The Spratfords: Advocate,  
pay attention to your gifted learner 
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Chapter 4

cademic acceleration can be divided into 
WZR�EURDG�FDWHJRULHV�

CONTENT-BASED ACCELERATION. This is when gifted 
students are accelerated by subject area, often in only 
one subject. They stay in their assigned grade with chilĥ
GUHQ�WKHLU�RZQ�DJH�EXW�DUH�JLYHQ�PRUH�GLɷFXOW�PDWHULDO��
Or they might move to another classroom for part of 
the day. A gifted second grader, for example, takes math 
with third or fourth graders and then returns to the 
VHFRQGĥJUDGH�FODVVURRP�IRU�WKH�UHPDLQGHU�RI�WKH�GD\��
$�WKLUGĥJUDGH�JLIWHG�UHDGHU�VSHQGV�WLPH�ZLWK�D�IRXUWKĥ
JUDGH�UHDGLQJ�JURXS�EHIRUH�UHWXUQLQJ�WR�WKH�WKLUGĥJUDGH�
FODVV��$FFHOHUDWLRQ�LV�LQ�D�VSHFL¿F�VXEMHFW��DQG�WKH�
DGYDQFHG�FRQWHQW�LV�GHOLYHUHG�WR�DQ�LGHQWL¿HG�JURXS�RI�
gifted students. 

 In middle school, gifted students may be bused to 
math and science classes in a nearby high school in the 
morning, then returned to middle school for afternoon 
classes or to pursue advanced material in a certain 
VXEMHFW��7KH�PDLQ�SRLQW��7KH�JLIWHG�VWXGHQWV�UHPDLQ�
with their age peers but receive advanced instruction 
in the area, or areas, where they excel. In high school, 
JLIWHG�VWXGHQWV�WDNH�$GYDQFHG�3ODFHPHQW�RU�,QWHUQDĥ
tional Baccalaureate® classes, often earlier than other 
students. They might be taking some online classes or 
courses at a nearby community college. 

� ³&RQWHQWĥEDVHG�DFFHOHUDWLRQ�LV�WKH�PRVW�ÀH[LEOH�
form of acceleration for schools to employ since it can 
be applied to individual learners or to groups,” notes  
'U��-R\FH�9DQ7DVVHOĥBaska.

GRADE-BASED ACCELERATION. This is when highly 
able, highly motivated children are placed in higher 
grade levels than typical for their age. This is commonĥ
ly called “gradeĥskipping,” though it also can apply to 
FKLOGUHQ�ZKR�HQWHU�NLQGHUJDUWHQ�RU�¿UVW�JUDGH�HDUO\��RU�
to students who enter college early. This form of accelĥ
eration puts bright students with students older than 
they are but who are their intellectual peers. 

 “That’s the heart and soul of acceleration. It’s 
not to take children out of step but to put them in 
step with what they’re ready for,” says Dr. Nicholas 
&RODQJHOR�RI�WKH�8QLYHUVLW\�RI�,RZD��

� $�UHFHQW�UHYLHZ�E\�'U��.DUHQ�5RJHUV�RI�UHVHDUFK�
LQYROYLQJ�PRUH�WKDQ�¿IW\�WKRXVDQG�VWXGHQWV�LQ�DFFHOHUĥ
DWHG�OHDUQLQJ�SURJUDPV�FDPH�WR�D�YHU\�FOHDU�FRQFOXVLRQ��
*LIWHG�VWXGHQWV�LQ�DFFHOHUDWHG�SURJUDPV�PDNH�QRWDEOH�
DFDGHPLF�JDLQV��*LYHQ�D�FKDQFH��WKH\�ÀRXULVK��UHJDUGĥ
less of the type of acceleration provided.

� 7KH�RWKHU�LQHVFDSDEOH�¿QGLQJ��6WXGHQWV�LQ�DOPRVW�
all acceleration programs also advance socially and 
emotionally, especially those who are mentored. 

“All children deserve to learn something new every day.”
DR. JULIAN C. STANLEY

A
Acceleration Works
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 “When students are closely matched with what 
they’re ready to learnħand it never has to be perfectħ
WKH�RGGV�DUH�WKDW�WKH\�ZLOO�DFKLHYH�PRUH�´�'U��&RODQJHĥ
lo notes. “One of the main causes of underachievement 
LVQ¶W�WKDW�WKH�ZRUN�LV�WRR�GLɷFXOW��LW¶V�WKDW�WKH�ZRUN�LV�
below what the student is ready to learn. And when a 
student becomes disengaged because he or she is bored, 
you see considerably less achievement.”

� 3HRSOH�ZKR�ZRUU\�DERXW�DFFHOHUDWLQJ�D�JLIWHG�
student often forget how commonplace acceleration 
RQFH�ZDV�LQ�$PHULFDQ�VFKRROV��*LIWHG�OHDUQHUVħ0DUĥ
WLQ�/XWKHU�.LQJ�-U��DQG�6DQGUD�'D\�2¶&RQQRU�DUH�WZR�
examplesħgraduated from high school early and went 
on to college.

 “It was not considered remarkable,” says  
'U��-RQDWKDQ�3OXFNHU�IURP�WKH�8QLYHUVLW\�RI�&RQQHFWLĥ
cut. “When you were ready, you moved on. I think 
setting the contextħKHOSLQJ�SHRSOH�UHDOL]H�WKDW�DFFHOĥ
eration is something we’ve used for generations in this 
FRXQWU\�DQG�WKDW�LW�KDV�VHUYHG�XV�H[FHSWLRQDOO\�ZHOOħ
will help people become more comfortable with it.” 

 Dr. VanTasselĥBaska notes that people accept tuĥ
torials as “a legitimate way to challenge gifted children 
DW�KRPH�DQG�VFKRRO��<HW�JRRG�WXWRULDOV�ZHUH�RQH�RI�
WKH�¿UVW�IRUPV�RI�DFFHOHUDWLRQ�HYHU�XVHG��D�PHFKDQLVP�
that allowed students to move at an appropriate rate 
through their school subjects, based on readiness.” 

1. Early Admission to Kindergarten

2. Early Admission to First Grade

3. Grade-Skipping

4. Continuous Progress

5. Self-Paced Instruction

6. Subject-Matter Acceleration/Partial Acceleration

7. Combined Classes

8. Curriculum Compacting

9. Telescoping Curriculum

10. Mentoring

11. Extracurricular Programs

12. Distance Learning Courses

13. Concurrent/Dual Enrollment

14. Advanced Placement

15. International Baccalaureate Program 

16. Accelerated/Honors High School or STEM Residential 
High School 

17. Credit by Examination

18. Early Entrance into Middle School, High School, or 
College 

19. Early Graduation from High School or College

20. Acceleration in College 

W.T. Southern and E.D. Jones (2015) (Volume 2, Page 10) 

Types of Acceleration
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Chapter 4

Madeline Bernstein has some insights into being a smart kid. 

First of all, the high school senior from La Grange, Illinois, is one herself. Bright students, 
she believes, have to be able to navigate middle school social pressures. They have to 
find people—students and teachers—in high school who will push them to excel. And, at 
some point, they have to personally resolve to be the best they can be. 

Madeline found her calling in math and science, accelerating through algebra and calculus, 
moving on to Advanced Placement chemistry and physics in high school. As a sophomore, 
she attended Saturday lectures at the nearby Fermilab, the national physics research lab 
in Batavia, Illinois. She went on to land a prestigious summer internship at the lab, where 
she was paired with a scientist and helped conduct research. 

When she was a junior, she started a club at her high school—Girls in Engineering, 
Math, and Science, or GEMS—to encourage young women to pursue education and 
careers in math and science. 

She’s thought about why so few young women consider careers in those areas. Part of it, 
she believes, is a lack of role models, especially in the so-called “hard” sciences. 

“It starts at a very early age,” she says. “There’s not the same level of role models as in 
other fields. Then you run into tradition and instilled prejudices, carried by both men and 
women and perpetuated over time, that are harder to pinpoint and overcome.” 

When Madeline started high school, she found a role model—and a friend—on her cross-
country team. The other girl was “a high-achieving senior with four years perspective on 
high school and what you need to focus on.” That young woman, now a bioengineering 
student at Purdue University, “is a big reason I’ve had a lot of success.” 

Like life, school is a journey, Madeline allows. While it’s a point of pride to be the smart kid 
in your class in grade school, social pressures can emerge in middle school. That’s when 
so many students lose their interest in science and math, when it “becomes kind of cool 
not to care about school.” 

But that can change in high school, she says, if you find people “who will challenge and 
stimulate you. I learned to surround myself with people who were positive influences, a 
solid base. You begin to feel comfortable being yourself, be it in robotics or writing or in 
something else.”

EMPOWERED

Madeline Bernstein participates in a 
discussion during her 2014 summer 

internship at Fermilab. (Photo: Fermilab) 

Madeline Bernstein: 
Find people who challenge you 
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Acceleration is a coat of many colors and sizes. One size, 
one color, does not suit all bright students. But the variety 
and proven effectiveness of the many forms of acceleration 
pretty much guarantee the gifted learner will find a style 
that just fits. 

Among the choices: 

Advanced Placement classes
It’s not a popularity contest, but if it were, Advanced 
Placement courses would wear the acceleration crown. 
Part of this has to do with the comfort level educators and 
parents have with this acceleration option, which often 
results in saving tuition costs for college classes. 

Advanced Placement (AP) classes are challenging, college-
level courses offered to high-ability students while they’re 
in high school. Students are tested over the material at 
year’s end. If they score high enough on the year-end 
exam, it can mean college credit. Even if they don’t score 
that highly, they’re still better prepared for college-level 
coursework. Researchers are now looking at ways for more 
students to better access AP courses while simultaneously 
ensuring student success in AP courses—based on 
readiness, personality, interest, ability, and motivation.

In 2014, more than 4.2 million AP exams were taken by 
more than 2.3 million students. This is double the number 
reported ten years ago in the Nation Deceived report. 
Around fourteen thousand public high schools now offer 
AP classes. More than one million members of the Class of 
2013 took at least one AP exam. That’s about 33 percent of 
those graduating, up from 20 percent a decade earlier. 

Another accelerated program for high school students—the 
prestigious, two-year International Baccalaureate diploma 
program—also is growing and is now offered in about six 
hundred and fifty schools in North America. 

Highlights of Accelerative Options
“The International Baccalaureate diploma program provides 
students the equivalent of undergraduate work at a 
selective liberal arts college,” Dr. VanTassel-Baska explains. 

“It also is widely accepted at universities abroad, allowing 
students to receive advanced credit and placement for their 
high school work in the program.”

Talent Searches
“Talent searches have done more for acceleration in the 
modern era than any other approach to giftedness,” says 
Dr. Paula Olszewski-Kubilius, Director of Northwestern 
University’s Center for Talent Development. 

Basically, talent searches identify highly gifted students by 
giving standardized exams designed for older students to 
younger students. The first application of the Talent Search 
Model occurred when middle-school students took the 
SAT, a college-entrance exam. It’s a low-cost, efficient way 
of identifying academically gifted students in elementary 
and middle school. It typically starts with students scoring 
at the 95th percentile on a grade-level exam; they are 
then given the ACT or SAT college-entrance exam to give 
explicit information on what they already know—and most 
importantly—what they’re ready to learn. A middle school 
student with high math and science scores, for example, 
may be ready for high school physics. A seventh grader 
might be ready for ninth-grade work in all areas. 

“High test scores have become synonymous with the 
need for accelerated programming,” Dr. Assouline notes. 

“The needs for those with high, above-level test scores 
are simply not going to be met by any means except 
acceleration.” 

Talent search results also are used to identify children 
ready for faster-paced classes offered after school, on 
the weekends, or during the summer. In the process, 
participants often meet other highly able students—a side 
benefit many say is the best part of the experience. 
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Highlights of Accelerative Options
Researchers find little to no evidence of burnout, superficial 
learning, or additional social problems among talent 
search participants. As adults, talent search students who 
accelerated themselves report it as a positive experience. 

Dr. VanTassel-Baska, who was founding director of the 
Center for Talent Development at Northwestern University, 
says, “I have found nothing better for the social-emotional 
adjustment of gifted children than having students of 
similar ability and interest meet and engage in an advanced 
and challenging summer academic experience. For some 
students, it is the first time they have made a friend.” 

The Talent Search Model is used throughout the United States, 
where more than one hundred and fifty thousand middle 
school students took college-entrance exams in 2012-13. 
The model also is used in Canada, Australia, China, Ireland, 
and Spain. Also, elementary school students are increasingly 
being tested to identify high-ability learners earlier. 

Grade-Based Acceleration 
Whole-grade acceleration, commonly called grade-skipping, 
is still an infrequently used accelerative option, despite years 
of research showing its effectiveness. Less than 1.5 percent 
of U.S. students are accelerated a full grade or enter school 
early, and the percentage may actually be declining.

The effect is circular. Whole-grade acceleration is seldom 
used, leading to a lack of awareness and the lack of a 
systematic approach to identify children who would benefit 

… which leads to even less whole-grade acceleration. 
The Iowa Acceleration Scale (IAS) provides the 
organizational tool—the systematic approach—that 
schools and parents can use to assess a child’s readiness 
for acceleration. It involves testing, interviews, observations, 
and review of records. But often the impetus for 
acceleration still comes from parents of a gifted student 
who see their child needs additional academic challenges. 

The IAS provides validation of that perception and also can 
help educators understand that whole-grade acceleration is 
the right option for a gifted child. 

Interestingly, new research has found that teachers, for 
the most part, are supportive of accelerating high-ability 
students but believe school administrators and parents 
would not support acceleration. The conclusion? Show 
school administrators and policymakers that many parents 
and teachers support acceleration. Put the accelerated 
students with self-confident and challenging, but supportive, 
teachers—then stand back and witness new learning, 
engagements, and achievement. 

Early Entrance to Kindergarten or First Grade 
Sending children to kindergarten or first grade a year 
early is the least disruptive form of acceleration, both 
academically and socially, assuming the child is ready 
for school. And yet sixteen states prohibit early entrance, 
apparently fearing a younger child won’t be ready to focus 
or write or cut or draw. By way of contrast, other states—
Colorado and Ohio are two examples—have well-developed 
plans allowing early entry to gifted students. 

As with grade-skipping, research delivers the good news: 
Early-entry children—those who started school early 
because they were ready to learn—perform as well as or 
better than their older classmates in a wide range of tests 
and evaluations. Research also shows the children are 
well-adjusted socially and suggests early-entry is a positive 
experience for the gifted child. 

How do we know if a child is ready to enter school early? 
As it turns out, parents are often good judges, witnessing a 
child’s early speaking, reading, or mathematical abilities, long 
attention span, extraordinary memory, and an early interest 
in time. Testing—general ability, aptitude, and achievement—
also can help determine a youngster’s readiness.

Chapter 4
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Highlights of Accelerative Options (continued)
The Ohio Department of Education uses the Iowa 
Acceleration Scale to help parents and educators weigh 
the facts in deciding early-school entry. The state’s 
Office for Exceptional Children produced an elegant flow 
chart, called Pathways to Acceleration, to help educators 
with acceleration options. (View the chart on Page 67 in 
Volume 2.) 

Additional assistance for parents and educators is available 
at www.accelerationinstitute.org, the website for the 
Acceleration Institute. This website offers success stories, 
questions and answers, and other helpful information. 

The bottom line, according to Dr. VanTassel-Baska: “Given a 
choice, a child’s readiness for advanced-level work should 
be the determining factor in acceleration, not unfounded 
worries about potential social-emotional impact.” 

Early Entrance to College 
Having bright students enter college early is not a new idea. 
What is fairly new is having universities find ways to mentor 
and support those students. 

A number of research studies show the vast majority 
of gifted students entering college early succeed 
academically and present “a fairly compelling picture of 
high achievement and success.” As a group, the early 
entrants are not hampered by social or emotional issues. 
High performance in classes is the norm. Later in life, 
researchers also find the early entrants are achieving at 
high levels, are highly productive, and are earning  
above-average incomes, while having satisfying  
social relationships.

This form of acceleration has a fairly long history, with 
the University of Chicago allowing early-entry in 1937. In 
the 1950s, the Ford Foundation paid to establish early-
entry programs at twelve colleges and universities. The 

University of Washington, after seeing the success of 
some early entrants at Johns Hopkins, began a program 
in 1977 that admitted students as young as 15. A number 
of other well-established programs are found in California, 
Massachusetts, New York, Iowa, Texas, Alabama, Missouri, 
Georgia, North Carolina, and other states. 

The students in many of these early-entry college programs 
have been monitored and followed over the years, creating 
a large pool of research to show what works. It’s found that 
the students who succeed bring important intangibles—
focus, perseverance, and motivation—and tangibles—good 
study skills and work habits—to college with them.

And while early college entry was, at one time, one of the 
few options open to gifted learners, public high schools 
now offer more accelerated learning opportunities, such 
as Advanced Placement classes and dual enrollment. 
Twenty-nine states, in fact, now offer dual enrollment 
opportunities, allowing students to take college classes 
and earn college credits while in high school. A few high 
schools, usually those near university campuses, offer a 
college curriculum to highly able high school students, 
with the students continuing to live at home or in a 
residential setting. 

Specialized STEM Schools
The United States has 165 public schools where admission 
is competitive and the curriculum accelerated, most often in 
math and science. 

Of those schools, sixteen are residential, admitting 
highly able students focused on accelerated learning in 
STEM subjects—science, technology, engineering, and 
mathematics. The schools—in fifteen states, mostly in 
the Midwest and South—are highly selective, choosing 
students with high aptitude. Most also seek a balance in 
gender, race, and income in the student body. 
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Highlights of Accelerative Options (continued)
The residential schools offer intense learning environments, 
research opportunities, and mentorships. They also provide 
precocious young adults the opportunity to socialize with 
youths as bright as they are. The schools, because they are 
residential, make it a point to involve the young scholars in 
a variety of clubs, sports programs, academic competitions, 
guest lectures, field trips, and volunteer opportunities. 

“Gifted students in these fifteen states have been fortunate 
in receiving a high-powered education during their high 
school years, with many benefits accruing to them even into 
college,” Dr. VanTassel-Baska says. “Students also benefit 
from having access to national laboratory and university 
scientists who can be mentors to them.” 

Radical Acceleration
Radical acceleration allows highly gifted students—those 
with very advanced academic ability—to graduate from 
high school two or three (or more) years early. Researchers 
find such profoundly gifted students generally succeed 
academically and socially in college, despite being much 
younger than their classmates. In fact, the majority do better 
academically and continue at the top of their fields. 

 Where such highly gifted students run into trouble—and 
when they underachieve—is when they’re forced to remain 
in a traditional educational setting. In most cases, parents 
have to lobby to have a gifted child radically accelerated. 
Follow-up studies with such students have found they 
appreciated being accelerated and said that it added to 
their motivation and confidence. More than half of radically 
accelerated students pursued graduate degrees and 
entered high-status careers. 

Chapter 4

The Evidence
• “Types of Acceleration: Dimensions and Issues,” 

Volume 2, page 9

• “Academic Effects of Acceleration,” Volume 2, 
page 19

• “Social-Emotional Effects of Acceleration,” Volume 
2, page 31

• “Whole-Grade Acceleration,” Volume 2, page 53

• “Long-Term Effects of Educational Acceleration,” 
Volume 2, page 73

• “Talent Searches and Accelerated Programming 
for Gifted Students,” Volume 2, page 111

• “STEM-Specialized Schools,” Volume 2, Page 137

• “Early Entrance to College: Academic, Social, and 
Emotional Considerations,” Volume 2, page 153
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EMPOWERED
Junior high student Oscar Ihrig spent two weeks last 
summer living on a college campus. 

He loved it. He spent his days learning how to make an 
animated film and the evenings playing Ultimate Frisbee on the 
Pentacrest lawn at the University of Iowa. He’s hoping to get 
into a class on 3D printing this coming summer. 

“It was pretty cool,” says Oscar, a seventh-grader. “A girl and I 
made a short animation on ‘Love Is Blind.’ I made friends, and 
we’ve stayed in touch.”

Oscar is one of hundreds of students in Iowa—and thousands 
across the nation—who spend part of their summers on 
college campuses in summer enrichment classes. The classes 
are taught at a level faster and deeper than typical for the 
students’ age level. The summer programs—and special 
weekend activities—are popular acceleration options for gifted 
and talented students. 

Oscar’s mom, Dr. Lori Ihrig, is a member of a team that runs 
the summer and academic-year programs for gifted students 
through the Belin-Blank Center at the University of Iowa. She 
also administers a program and teaches a class for high school 
sophomores and juniors who spend five weeks of their summer 
on the UI campus, conducting scientific research in university 
laboratories under the guidance of a faculty mentor. 

The summer classes at the University of Iowa cover diverse 
topics: physical and life sciences, writing, visual and 
performing arts, engineering, mathematics, technology, social 
sciences, and leadership. Accelerated summer classes, 

available on university campuses nationwide, including the 
talent search universities (i.e., Johns Hopkins, Duke, and 
Northwestern universities), follow a similar pattern to those 
offered at the University of Iowa. Fast-paced classes were 
based on the model developed by Dr. Julian Stanley at 
Johns Hopkins University and then replicated other places 
with much success.

“People often don’t consider gifted children as students 
with special needs, but they are,” Dr. Ihrig says. “We 
consider it a moral imperative to make sure the needs of 
gifted students are met. We see the challenges teachers 
and administrators face in meeting the needs of all their 
students. We understand that effectively identifying gifted 
learners may pose challenges; we also know that helping 
high-ability students achieve their potential requires the 
willingness of educators to overcome constraints.” 

The summer programs can sometimes fill in academic 
gaps or provide a challenge for highly able learners. They 
also provide opportunities—sometimes a lifeline—for 
gifted students. 

“Too often the gifted child is patiently waiting for something 
to happen, quietly languishing in the back of the classroom,” 
Dr. Ihrig says. “These summer programs, created specifically 
to meet the needs of gifted learners, can inspire, excite, and 
challenge these children. They can introduce them, too, to 
other kids who, like them, want to spend their summers 
challenging themselves academically.” 
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Chapter 4

The Ihrigs: The power of summer learningEMPOWERED

Lori Ihrig reads a book at home with 
her son, Oscar. (Photo: Mark Tade) 
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Chapter 5

ou know a gifted child. How do you 
challenge that child? How do you convince 
others the child can learn at an accelerated 

pace? One way is to open a toolbox full of resources 
that can guide you in building a house of learning. 

 One important tool is the Iowa Acceleration Scale 
Ī,$6ī��GHYHORSHG�DW�WKH�%HOLQĥ%ODQN�&HQWHU�LQ�WKH�PLGĥ
¶��V��7KH�PDQXDO�JXLGHV�D�WHDPħof teachers, principals, 
and parentsħthrough a discussion of a student’s acaĥ
demic and social abilities. It provides facts, case studies, 
and examples to help decide if a child, in kindergarten 
WKURXJK�HLJKWK�JUDGH��ZRXOG�EHQH¿W�IURP�DFFHOHUDWLRQ��
It considers personal characteristics like motivation 
and maturity. It lays out the big questions surroundĥ
ing wholeĥgrade acceleration. It aims to remove bias 
from the discussion while giving due consideration to 
GLɷFXOWLHV��7KLV�KLJKO\�VXFFHVVIXO�JXLGH�SURYLGHV�D�GHFLĥ
VLRQĥPDNLQJ�PRGHO�WKDW�KDV�EHHQ�XVHG�LQ�DOO�¿IW\�VWDWHV��
&DQDGD��$XVWUDOLD��DQG�1HZ�=HDODQG��

 “We know the process of using the tool is the 
PRVW�LPSRUWDQW�DVSHFW�´�VD\V�'U��6XVDQ�$VVRXOLQH��ZKR�
FRĥDXWKRUHG�DQG�XSGDWHG�WKH�VFDOH�LQ������DQG�������

“It’s the teamwork that’s involved in discussing a child’s 
QHHGV�WKDW¶V�RI�WKH�PRVW�EHQH¿W�´�

 Abby Bristow, the gifted and talented coordinator 
LQ�WKH�6SULQJYLOOH�Ī,RZDī�&RPPXQLW\�6FKRRO�'LVWULFW�
FRQFXUV��³7KLV�ĬWKH�,$6ĭ�LV�QRW�D�RQHĥVL]Hĥ¿WVĥall tool. 
7KLV�LV�D�SHUVRQDOL]LQJ�WRRO�EHFDXVH�GHFLVLRQV�VKRXOG�EH�
PDGH�ZLWK�WKH�VSHFL¿F�SHRSOH�DQG�VLWXDWLRQV�LQ�PLQG�´�

� 'U��1DQF\�+HUW]RJ��3URIHVVRU�RI�7HDFKHU�4XDOLW\�
DQG�(GXFDWLRQ�DW�WKH�8QLYHUVLW\�RI�:DVKLQJWRQ��HPSKDĥ
VL]HG�WKH�QHHG�IRU�LQGLYLGXDO�DVVHVVPHQWV�

� ³<RX�FDQ¶W�VD\�DOO�IRXUĥyearĥROGV�ZLOO�EHQH¿W�IURP�
kindergarten, and you can’t say eighth graders can beneĥ
¿W�IURP�VNLSSLQJ�KLJK�VFKRRO�HYHQ�LI�WKH\�KDYH�KLJK�
6$7�VFRUHV�´�VKH�VD\V��³:H�QRZ�NQRZ�D�ORW�PRUH�DERXW�
what it means to have persistence and ‘grit’ħthat abilĥ
ity to selfĥregulate and manage your own time, those 
social skills and soft skills that enhance student success. 
It’s not just academic success that provides positive 
outcomes for students.” 

 Other tools can be found at the Acceleration Inĥ
VWLWXWH��IRXQGHG�DW�WKH�8QLYHUVLW\�RI�,RZD�LQ������DIWHU�
publication of A Nation Deceived, to pull together the 
UHVHDUFK�RQ�DFFHOHUDWLRQ��7KH�,QVWLWXWH¶V�ZHEVLWH�RɱHUV�
several simple, fast, and lowĥcost tools to see if a child 
is ready for a faster pace of learning.

�� 7KH�,'($/�6ROXWLRQV®�IRU�67(0�$FFHOHUDWLRQ��
GHYHORSHG�E\�WKH�%HOLQĥ%ODQN�&HQWHU��LV�DQ�RQOLQH�WRRO�
that allows teachers or parents to enter a child’s scores 
IURP�D�VWDQGDUGL]HG�WHVW�ĪWKH�$&7��IRU�H[DPSOHī�RQWR�
D�IRUP�DQG�GHWHUPLQH�LI�WKH�FKLOG�PLJKW�EHQH¿W�IURP�
acceleration in science, technology, engineering, or 
PDWK��%DVHG�RQ�WKH�UHVXOWV��WKH�VLWH�RɱHUV�DGYLFH�RQ�
what to do next. The tool is designed for elementary 
and middleĥschool students. 

“Parents and teachers have a job: to help students interpret what
 they’re learning, to cheer them on from the sidelines, and to clear obstacles

 from their path so they can move forward ever faster.”
DR. RANDI LEVITZ

<
7KH�7RROV�7KDW�&DQ�+HOS
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 Another helpful tool at the Acceleration Institute’s 
ZHEVLWH�ĪZZZ�DFFHOHUDWLRQLQVWLWXWH�RUJī�LV�WKH�Guidelines 
for Developing an Academic Acceleration Policy. The free 
booklet provides a checklist for developing an acaĥ
demic acceleration policy. It lists points a district can 
consider as it thinks about accelerationħsuch as access, 
fairness, communication with parents, student testingħ
and advice on how to write, implement, and monitor an 
acceleration policy. It shares model policies.

� 7KH�$FFHOHUDWLRQ�,QVWLWXWH¶V�ZHEVLWH�DOVR�RɱHUV�
links to the latest books and research on acceleration, 
including information on early entrance to college. It 
RɱHUV�LQVSLULQJ�VXFFHVV�VWRULHV�DQG�YLGHRV�IURP�WHDFKHUV�
and from parents whose children were accelerated. It 
RɱHUV�3RZHU3RLQW�SUHVHQWDWLRQV�WKDW�DGYRFDWHV�FDQ�XVH�
in persuading a school or a state to adopt acceleration 
as an education strategy. 

� /DVW�EXW�QRW�OHDVW��WKH�ZHEVLWH�LV�ZKHUH�SHRSOH�FDQ�
download a free copy of A Nation Deceived and A Nation 
Empowered. Both reports also are available at no cost 
through the iTunes store. 

 “The Acceleration Institute and A Nation Deceived 
were made possible through private funding from the 
-RKQ�7HPSOHWRQ�)RXQGDWLRQ�´�'U��$VVRXOLQH�VD\V��³,W�
speaks to the power of private philanthropy in getting 
the word out. We don’t have that same support for A 
Nation Empowered, making it all the more important 
that individuals be a part of thisħhelp us spread the 
word, give us feedback, reach out to others.” 

Shabana Sidhu was an honors student, taking 
Advanced Placement classes, when she decided to skip 
her senior year in high school and start college a year 
early at the University of Iowa. 

“It was a tough decision,” says Shabana, now a graduate 
student at the University of Nebraska Medical Center in 
Omaha. “My friends were pushing me to stay. So I made a 
pro and con list, and I saw the benefits of advancing myself 
instead of staying in high school and going over the same 
knowledge again. Why not move on to where I wanted to be 
and further my education?” 

Doing that, though, meant negotiating with her high school 
so she could finish her high school credits while in college 
and still graduate with her class. Her principal and a trusted 
teacher thought starting college early was a bad idea.

“I don’t like being doubted,” Shabana says.

Though it wasn’t easy figuring out how things worked at the 
college level, it was the right decision. She majored in biology 
and is now pursuing a master’s degree in public health. 
She turned an internship at St. Luke’s Hospital Cardiology 
Department into a part-time job at which she continues to 
work during holiday and summer breaks. During her senior 
year, Shabana and several classmates raised $18,000 for the 
University of Iowa Children’s Hospital. 

Shabana says her ambitions were nurtured by the summer 
residential programs she took at the Belin-Blank Center at 
the UI. “I was hesitant at first. I didn’t want to go to ‘nerd 
camp,’” she says. “But I absolutely loved it. You meet people 
like yourself, bright students working at the same level. I 
met people from all around Iowa plus scholars from China.”

When she early-enrolled at Iowa, she was selected for 
the National Academy of Arts, Sciences, and Engineering, 
a Belin-Blank program that provides mentors and 
programming for gifted students entering college early. She 
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Chapter 5

Shabana Sidhu: Embrace who you are 

Shabana Sidhu gathers around 
the family’s game table with her 
parents, Sarvjeev and Homa, and 
her brothers. (Photo: Mark Tade) 

recently joined her father on the Belin-Blank Advisory Board, 
where she plans to provide a student’s perspective. 

As the oldest of the four children of Sarvjeev and Homa 
Sidhu, Shabana opened the doors to Belin-Blank’s 
enrichment programs to her siblings. 

Shabana’s brother Shairaz, now an economics major at the 
University of Rochester in New York, was bored in fourth 
grade and, after some lobbying by his parents, was allowed 
to skip fifth grade. Her brother Rizwan, a junior in high 
school who likes the performance arts, has taken part in 
weekend and summer gifted programs. Sister Aleyah, a fifth 
grader, will be starting the programs soon. 

The Sidhus say they’ve sought out enrichment opportunities 
for their children. Sarvjeev, for example, orders or brings 
back math and spelling workbooks from around the world 
for his kids. Homa smiles as she recalls telling friends about 

her kids studying for the Iowa Assessments (formerly the 
Iowa Tests of Basic Skills), a standardized test. “They told 
me nobody does that!” (The Sidhu children all test well 
above their grade levels.)

Sarvjeev, a global finance executive in Cedar Rapids, Iowa, 
talks about the “rule of three” in raising gifted children. 

“One-third is the child, one-third is the community, and one-
third is the home environment,” he says. “You recognize you 
can bring opportunities to your child, but they have to open 
the door and step in by themselves.”

Shabana concurs and encourages other gifted children to 
“not be shy. You can’t let other people define you. You have 
to be in charge of how you want to live your life. In middle 
school and high school, I was always labeled ‘the smart 
girl’ and then ‘the girl who skipped her senior year.’ People 
would judge me. But you have to embrace it. It’s who you 
are, and, in the long run, it will help you.” 
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Chapter 6

hat will the next ten years mean for 
gifted education and acceleration? 

 It’s possible to do some inĥ
formed speculation, based on what’s happened in the 
past ten years since the publication of A Nation Deceived. 

� :KDWHYHU�PD\�EH�LQ�WKH�RɷQJ��'U��6XVDQ�$VVRXOLQH�
thinks advocates of gifted education “need to be more 
QLPEOH�LQ�FRQVLGHULQJ�HGXFDWLRQDO�WUHQGV��6RPH�DUH�
paradigm shifts. We’ve seen advances in gifted educaĥ
WLRQ�LQ�WKH�¿UVW�IHZ�GHFDGHV�RI�WKLV�QHZ�FHQWXU\��ZKLFK�
informed A Nation Empowered.” 

 The emerging trends and challenges that  
'U��$VVRXOLQH�VHH�LQFOXGH��

�� &RPPRQ�&RUH�6WDWH�6WDQGDUGV

• Twiceĥexceptionality

• Accessibility to accelerated learning

• Diversity

�� 3URIHVVLRQDO�GHYHORSPHQW

�� 67(0�HGXFDWLRQ

• International growth in acceleration 

Common Core Standards
 The national push for a common core curriculum 
EHJDQ�LQ������ZLWK�WKH�SUHPLVH�WKDW�PDWK�FODVVHV�LQ�
0DVVDFKXVHWWV�VKRXOG�EH�RQ�WKH�VDPH�OHYHO�DV�WKH�RQHV�
in any other state. At the time of the publication of A 
Nation Empowered, fortyĥ¿YH�VWDWHV�DQG�WKH�'LVWULFW�RI�
&ROXPELD�KDG�DGRSWHG�FRPPRQ�FRUH�VWDQGDUGVħbasiĥ
cally an outline of the knowledge all students should be 
learning in each grade. 

 While some worried the standards were too 
challenging, advocates for gifted education worried the 
standards were not rigorous enough, that the standards 
LQ�KLJKĥDFKLHYLQJ�VFKRROV�FRXOG�EH�EURXJKW�GRZQ�WR�D�
VWDQGDUGL]HG��³FRPPRQ�GHQRPLQDWRU´�PRGHO��

� 'U��$VVRXOLQH�VXJJHVWV�DQRWKHU�DSSURDFK��(PEUDFH�
common core standards but allow gifted students to 
move through the requirements quickly and go on to 
advanced work. 

� 6XFK�D�VWUDWHJ\�VWDUWV��DV�PDQ\�JRRG�WKLQJV�GR��
ZLWK�FODVVURRP�WHDFKHUV�DQG�WKHLU�DELOLW\�WR�³GLɱHUĥ
entiate” a gifted learnerħWR�UHDOL]H�ZKDW�WKH�EULJKW�
student already knows and then provide additional 
challenges for that student, either individually or in 
D�VPDOO�JURXS��7KH�UHVHDUFK�SURYHV�ZKDW�ZH�DOO�NQRZ��
Bright kids like challenges. 

� 'U��-R\FH�9DQ7DVVHOĥ%DVND�DQG�'U��6XVDQ�.��
-RKQVHQ�RXWOLQH�LQ�9ROXPH���WKH�VWHSV�VFKRROV�FDQ�WDNH�

“Failure to help the gifted child reach his [or her] fullest potential is a societal tragedy, 
the extent [of which] is difficult to measure but is surely great.”

DR. JAMES GALLAGHER

W
:KDW¶V�RQ�WKH�+RUL]RQ"
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to accelerate learning while adhering to common core 
VWDQGDUGV��7KH�VWHSV�UHTXLUH�VFKRROV�WR�UHFRJQL]H�ZKHQ�
gifted students understand core concepts and are ready 
WR�PRYH�RQ��7HVWLQJ�FDQ�DɷUP�WKDW�MXGJPHQW�DQG�DOVR�
reveal what the student is ready to learn. And then in 
KLJK�VFKRRO��GLVWULFWV�QHHG�WR�¿QG�ZD\V�WR�RɱHU�DGĥ
YDQFHG��FROOHJHĥOHYHO�FRXUVHV�WR�KLJKĥDELOLW\�VWXGHQWV��

 

Twice-Exceptionality 
� $�JURZLQJ�¿HOG�RI�UHVHDUFK�DQG�LQWHUHVW�FRQFHUQV�
WZLFHĥH[FHSWLRQDO�VWXGHQWVħthose who have the poĥ
tential for high achievement but who have one or more 
learning disabilities. 

 “Too often people think a student with a disability 
cannot be gifted, or that a student with a disability 
FDQQRW�EHQH¿W�IURP�DFFHOHUDWLRQ�LQ�KLV�RU�KHU�DUHD�RI�
VWUHQJWK�´�QRWHV�'U��0HJDQ�)ROH\ĥNicpon, an associate 
professor of counseling psychology and specialist in 
WZLFHĥH[FHSWLRQDOLW\�

� 0XFK�RI�WKH�UHVHDUFK�RQ�WZLFHĥexceptionality, 
particularly of students diagnosed on the autism specĥ
trum, has been done at the Belinĥ%ODQN�&HQWHU�DW�WKH�
8QLYHUVLW\�RI�,RZD��7KH�FHQWHU�IRXQG�WKDW�PRUH�WKDQ����
percent of the twiceĥexceptional students in one study 
ZRXOG�EHQH¿W�IURP�DFFHOHUDWLRQ��

 “It requires a comprehensive evaluation of the 
VWXGHQW�´�'U��)ROH\ĥNicpon notes.

 The thought that a child with learning disabilities 
RU�D�VHYHUH�VRFLDO�LPSDLUPHQW�FDQ�EHQH¿W�IURP�DFFHOĥ
eration in some areas is a relatively new concept and a 
reversal of the common practice of holding back such 
students or placing them in special education. 

� %XW�UHVHDUFKHUV��IRU�H[DPSOH��DUH�¿QGLQJ�KLJK�FUHĥ
DWLYLW\�DPRQJ�VWXGHQWV�GLDJQRVHG�ZLWK�DWWHQWLRQ�GH¿FLW�
hyperactivity disorder, though the same students strugĥ
JOH�ZLWK�UHFDOOLQJ�OLVWV�RI�IDFWV��7KH\�¿QG�WKDW�JLIWHG�
twiceĥH[FHSWLRQDO�OHDUQHUV�EHQH¿W�ZKHQ�JLYHQ�PRUH�
choice in selecting the topics and the pace of learnĥ
LQJ��7KDW�VDLG��WKH�WZLFHĥH[FHSWLRQDO�VWXGHQW�QHHGV�
structure, support, and understanding. Interestingly, 
researchers also found that smaller schools are more 
likely to enroll twiceĥexceptional students in Advanced 
3ODFHPHQW�FODVVHV�WKDQ�DUH�ODUJHU�VFKRROV�

Karen and Mike Hartman have four children, all of them 
bright and two with exceptional ability. The two highly 
gifted girls have entirely different stories, but they also have 
one thing in common: Their parents advocated for them to 
be accelerated and challenged in school. 

Allison Hartman was reading before age 3 and was 
“extremely intense,” her mother says. The Hartmans figured 
she’d do well in school, but behavior issues derailed her. 
Given medicine for attention deficit hyperactivity disorder, 
her behavior improved. 

School was still hard—she already knew most of what was 
being taught. What she liked least, she once told her mother, 
was “knowing all the answers and having to keep them all 
inside and not say anything.”

Allison “toughed it out” through the elementary grades. By 
the time she was in fifth grade, tests showed Allison was 
in the top 1 percent of students her age. Her parents began 
advocating that she skip sixth grade in their Eastern Iowa 
school district. 

Karen Hartman says acceleration “was kind of unheard of, 
plus this was a kid with some red flags.” Of the half-dozen 
educators on the team deciding Allison’s future, the gifted 
and talented teacher was the only one who “got” Allison 
and advocated for her acceleration, believing behavioral 
issues could increase if Allison was not challenged 
academically.

The Hartmans persevered. They read A Nation Deceived. 
They visited the Belin-Blank Center at the University of 
Iowa. They used the Iowa Acceleration Scale to show Allison 
was a good candidate for acceleration. They scheduled a 
psychoeducational evaluation for Allison at the center, half-
way through the school year, thereby addressing the school 
district’s main concern. 
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Chapter 6

The Hartmans: Two routes to the same end 

Left: Karen Hartman

Below left: Allison Hartman  
(Photo: Bill Highland) 

Below: Gabby Hartman  
(Photo: Ryno Olson) 

Taken together, it was enough. Allison skipped sixth grade 
and entered seventh. After that, she further accelerated in 
science and language arts. She took classes online and 
at the community college. She picked up two associate 
degrees with her high school diploma and entered a four-
year college with enough credits to be a junior. 

“The things we pushed for, we were kind of blazing the trail in 
allowing for these things to be opened up to other students,” 
Karen Hartman says. “We opened teacher minds to what 
could be done, especially after it was a positive experience.” 

Then came Gabrielle, or “Gabby” as she’s called, the third 
oldest of the Hartmans’ children. She was bright but not 

“over the top,” at least at first. By the end of fifth grade, 
though, she’d soared through sixth-grade math and was 
working on pre-algebra, all while helping her fifth-grade 
classmates with their assignments. 

Testing showed Gabby was ready to be accelerated. This 
time, it was “super easy,” her mother says. “Gabby didn’t 
have social issues. She was the picture-perfect package for 
acceleration.”

Gabby skipped sixth grade and went to seventh. And 
then, after continued achievement, the talented and gifted 
teaching team recommended Gabby skip eighth grade. That 
gave her parents pause, so they asked Gabby what she 
wanted to do. She chose acceleration, even though it meant 
she was starting ninth grade when most of her friends were 
entering seventh. 

In high school, she’s continued to excel—taking Advanced 
Placement science and English classes and online college 
classes. She’d worried about taking band with older 
students, but she’s excelling there, too—showing promise 
as a top-flight bassoonist. She’s made friends in high 
school; she has people to sit with at lunch. 

Karen Hartman says she and her husband have worked 
well together in advocating for their two gifted children. 

“Our team approach allowed us to work off each other’s 
strengths to get our message across,” she says. 

Her advice to other parents: Do your homework. “Have a 
lot of data up front, read the books, get the results, do the 
testing. Research shows acceleration works. Know it and 
share it. It’s hard to argue with.”

Another point: Monitor how your child is doing. “My kids 
continue to take above-level tests. The tests continue to 
show acceleration was the right thing to do.”

And her advice to fellow teachers: “Pretest your students. 
Let them test out of areas they know, and let them go 
ahead of the rest of the group, work at their own pace. It’s a 
lot of work, but it’s worth it.” 
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Though we know far more than we ever have about gifted 
education, questions remain. 

Many believe the primary challenge for acceleration 
research and practice is more public awareness. The facts 
are there to support accelerating bright students. What’s 
needed is for more parents, educators, and policymakers to 
read and understand the research.

That said, opportunities for further research abound.

Dr. Assouline, for example, notes a vast pool of information 
is being gathered on gifted students who take part in 
above-grade-level testing—that is, talent searches. The 
tests reveal what the student is ready to learn. But the 
diagnostic information that comes with the tests is wasted. 
The majority of schools don’t use it. “It’s a huge disconnect,” 
she says. 

Dr. Karen Rogers, from the University of St. Thomas, would 
like a researcher to determine exactly what states have 
done in terms of acceleration in the past ten years. “How 
many kids have actually benefited directly? We need 
a ‘state of the states’ report for gifted education and 
acceleration,’ she says. 

Dr. Rogers also would like to see success stories  
collected and shared with the general public and with 
educators, “more publications like A Nation Deceived.” 
She’d also like to see more research on the forms of 
acceleration and new research on old, but still viable, ideas, 
such as grade telescoping. “If you have a lot of these bright 
kids in a school, why not put them together in a group and 
move them more rapidly through the grade-levels?”

Dr. Françoys Gagné, of Montreal, would like to see 
researchers continue to show, as he has done, the 
financial advantages of acceleration—how it can save 

Thoughts About Research and Awareness 
 Ample evidence supports addressing the needs of 
WZLFHĥH[FHSWLRQDO�VWXGHQWV�DQG�FUHDWLQJ�DQ�DFDGHPLF�
environment that discourages “shaming” and “exclusion.” 
Teachers are important in helping such bright students 
grow and develop the skills they need to succeed. 

Accessibility to Accelerated Learning
 Online courses are opening doors to accelerated 
learning for bright students, particularly those in rural 
areas where accelerative options are limited.

� ³,W�RɱHUV�JLIWHG�VWXGHQWV�DQRWKHU�ZD\�WR�OHDUQ�WKDW�
is not unnecessarily tough for schools to implement,” 
Dr. Assouline says. “The courses also allow gifted learnĥ
ers to progress quickly through coursework and, if they 
choose, to pursue their interests outside of school.” 

� $Q�HVWLPDWHG�����PLOOLRQ�.ĥ���VWXGHQWV�ZHUH�WDNLQJ�
RQOLQH�FRXUVHV�LQ�����ĥ����DQG�RQHĥthird of all college 
VWXGHQWV�ZHUH�WDNLQJ�DW�OHDVW�RQH�RQOLQH�FRXUVH�LQ�������

 “While the explosion in online learning holds great 
promise for the gifted student, we must be mindful 
that it can’t happen in a vacuum,” Dr. Assouline says. 
³(YHQ�H[WUHPHO\�EULJKW�VWXGHQWV�QHHG�WKH�VXSSRUW�DQG�
encouragement of adults as well as time to share ideas 
DQG�UHÀHFW�RQ�QHZ�NQRZOHGJH�ZLWK�VWXGHQW�SHHUV��
7HFKQRORJ\��VXFK�DV�6N\SH�DQG�RWKHU�SURJUDPV��SURYLGH�
that human touch and ensure students have a place for 
questions and discussion.” 

 The other concern in online learning is the techĥ
QRORJ\�JDS�UHVXOWLQJ�IURP�GLɱHUHQFHV�LQ�LQFRPH��

� ,Q�������DURXQG����SHUFHQW�RI�$PHULFDQV�KDG�
FRPSXWHUV�LQ�WKHLU�KRPHV��ZLWK����SHUFHQW�RI�WKHP�
having Internet access. But in households with incomes 
XQGHU�Ĳ��������WKH�SHUFHQWDJH�ZLWK�FRPSXWHUV�GURSV�
WR����SHUFHQW�DQG�WKH�SHUFHQWDJH�ZLWK�,QWHUQHW�DFFHVV�
GURSV�WR����SHUFHQW��7KDW�FRPSDUHV�WR����SHUFHQW�ZLWK�
Internet access in homes with incomes of more than 
Ĳ���������DFFRUGLQJ�WR�WKH�ODWHVW�8�6��&HQVXV�HVWLPDWHV��

� ³2XU�VFKRROV�DQG�OLEUDULHV�KHOS�HTXDOL]H�RSSRUWXQLW\�
for gifted learners from lowĥincome families,” Dr. Assouĥ
line says. “The nonĥSUR¿WV�DQG�EXVLQHVVHV�WKDW�SXW�FRPĥ
puters in the hands of gifted learnersħall learnersħalso 
help close that technology gap. But the divide still exists 
and is a contributing factor to the achievement gap.” 
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Thoughts About Research and Awareness 
taxpayers money. And then, of course, that research needs 
to get to policymakers who can “wave a magic wand” and 
make it happen.

Dr. Nancy Hertzog of the University of Washington wants 
research into the impact of acceleration on families of the 
gifted and the pressures that some accelerated students 
may be feeling at age 17 to decide their future. More than 40 
percent of the gifted students in the UW’s Robinson Center 
are either immigrants or the children of immigrants, leading 
to questions about the cultural context of acceleration. She 
also is interested in helping teachers differentiate gifted 
learners and also in how the opportunities provided gifted 
learners can benefit all students. 

Dr. Lianne Hoogeveen, from The Netherlands, says her dream 
is that one day we can simply talk about a “good education” 
for each child, which leads inevitably to accelerated learning 
for gifted children. She also encourages researchers to 
write for the magazines and journals that teachers read 
and not just for research journals, to tell stories and start 
discussions with teachers who perhaps have never thought 
of acceleration as an option. 

Dr. Plucker echoes that thought. 

“I’m not sure we need a lot more research, though I would 
like to see some comparative research showing that 
many of our economic competitors are not shy about 
using anything that helps maximize their kids’ talents,” 
he says. “Mainly I think we need to set the historical 
context—that acceleration has been something we’ve 
used for generations in this country, and that it served us 
exceptionally well. When you were ready, you moved on.” 

Dr. Jonathan Wai of Duke University concurs: “What really 
needs to happen is experimenting with ways to persuade 
the public how to take advantage of the research that 
already exists on acceleration of the gifted.” 

Chapter 6

The Evidence
• “Acceleration and STEM,” Volume 2, page 123

• “Acceleration: Common Core,” Volume 2, page 99

• “Acceleration and Twice-Exceptional Students,” 
Volume 2, page 189

• “Acceleration and Economically Vulnerable 
Children,” Volume 2, page 181

• “A European Perspective,” Volume 2, page 209

• “An Australian Perspective,” Volume 2, page 225
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Diversity
� (GXFDWRUV�DQG�UHVHDUFKHUV�DUH�FRPPLWWHG�WR�FORVĥ
ing achievement gapsħespecially the “excellence gap.” 
And while most of us think of race and gender when we 
hear the word diversity, more attention is being paid to 
incomeĥdiversity and the particular challenges facing 
EULJKW��ORZĥLQFRPH�VWXGHQWV��

� $ERXW����PLOOLRQ�FKLOGUHQ�DUH�OLYLQJ�LQ�SRYHUW\�LQ�
WKH�8QLWHG�6WDWHV��$ERXW����SHUFHQW�RI�SXEOLF�VFKRRO�
students qualify for free or reducedĥpriced lunches, 
WKH�WUDGLWLRQDO�PHDVXUH�IRU�GHWHUPLQLQJ�ORZĥLQFRPH�
households. 

� $QG�ZKLOH�8�6��VWXGHQWV�DUH�VKRZLQJ�DFKLHYHPHQW�
gains, the gains are markedly higher among students 
ZKR�DUH�QRW�ORZĥLQFRPH��'U��-RQDWKDQ�3OXFNHU�DQG� 
Dr. Bryn Harris report in Volume 2. “Available data sugĥ
gest that poor American students are not performing at 
advanced levels and have not done so for generations,” 
they note. 

 Identifying and accelerating bright, lowĥincome stuĥ
dents, they suggest, can help close that “excellence gap.” 

 As it now stands, “nonĥpoor” students are three 
WLPHV�PRUH�OLNHO\�WR�WDNH�$GYDQFHG�3ODFHPHQW�RU�,QWHUĥ
QDWLRQDO�%DFFDODXUHDWH�FODVVHV�DV�SRRU�VWXGHQWV��6WXĥ
GHQWV�IURP�KLJKHUĥLQFRPH�KRPHV�DUH�VLJQL¿FDQWO\�PRUH�
OLNHO\�WR�JUDGHĥVNLS�RU�HQWHU�VFKRRO�HDUO\��

� 0RUH�UHVHDUFK�LV�QHHGHG�LQWR�ZKDW�ZRUNV�EHVW�LQ�
identifying and supporting highĥability students from 
economically vulnerable backgrounds. Dual enrollĥ
mentħtaking a college class while still in high schoolħ
may be of particular help to lowĥincome students, 
especially those with little exposure to higher educaĥ
WLRQ��0HQWRUVKLSV�DUH�YDOXDEOH��WRR��DV�LV�DQ�DZDUHQHVV�
of barriersħa lowĥincome student needs help paying 
IRU�DQ�$3�WHVW��WKDW�VWXGHQW�PD\�QHHG�WUDQVSRUWDWLRQ�
to an afterĥVFKRRO�RU�VXPPHU�HQULFKPHQW�DFWLYLW\��DQG�
that student needs a computer and Internet access that 
many students take for granted. 

Professional Development
� ,Q�VKRUW��WKH�ZD\�RXU�&ROOHJHV�RI�(GXFDWLRQ�
SUHSDUH�IXWXUH�WHDFKHUV�LV�LQ�ÀX[��WKRXJK�PDQ\�QHZ�
teachers still graduate knowing little about acceleration 
as an option for bright students. 

 Dr. Assouline thinks the awareness of acceleration 
has increased in the past ten years since publication of 

A Nation Deceived��6KH�QRWHV�WKDW�PRVW�RI�WKH�UHTXHVWV�
for using the Iowa Acceleration Scaleħthe protocol that 
determines a student’s readiness for accelerationħnow 
FRPH�IURP�WHDFKHUV��)RUPHUO\��PRVW�RI�WKH�UHTXHVWV�
came from parents. 

STEM Acceleration
 Talent development, Dr. Assouline says, is inexĥ
WULFDEO\�OLQNHG�WR�67(0ħthe acronym for science, 
technology, engineering, and mathematicsħeducation. 

� 6FKRROV�VSHFLDOL]LQJ�LQ�WKRVH�DUHDV�DQG�WKH�SURĥ
ponents of gifted education and acceleration “need to 
EULQJ�RXU�LGHDV�WRJHWKHU�´�'U��$VVRXOLQH�VD\V��³6SHFLDOĥ
L]HG�VFKRROV�FDQ�KDYH�DQ�LPSRUWDQW�LPSDFW�RQ�ZKDW�
KDSSHQV�LQ�QRQĥVSHFLDOL]HG�VFKRROV��7KH�SURJUDPV�FDQ�
EH�JHQHUDOL]HG�IRU�JLIWHG�VWXGHQWV�DQ\ZKHUH��LQFOXGLQJ�
WKRVH�LQ�UXUDO�DUHDV�DQG�SRRUHU�FRPPXQLWLHV��6R�HYHQ�
LI�\RX¶UH�QRW�LQ�WKRVH�VSHFLDOL]HG�KLJK�VFKRROV��\RX¶UH�
still exposed to that teaching, which puts you on a 
OHYHO�SOD\LQJ�¿HOG��<RX�GRQ¶W�KDYH�WR�JR�WR�D�VSHFLDOL]HG�
VFKRRO�WR�JHW�VSHFLDOL]HG�WUDLQLQJ�´�

 One perplexing trend is that many of the students 
LQWHUHVWHG�LQ�PDMRULQJ�LQ�67(0�VXEMHFWV�HQG�XS�VZLWFKĥ
LQJ�WR�QRQĥ67(0�¿HOGV�ZKLOH�WKH\¶UH�LQ�FROOHJH��7KDW�
IDFW�FROOLGHV�ZLWK�DQRWKHU�IDFW��-REV�IRU�67(0�JUDGXĥ
DWHV�ZLOO�JURZ�E\����SHUFHQW�LQ�WKH�QH[W�WHQ�\HDUV��

 What to do?

� $FFHOHUDWHG�OHDUQLQJ�LQ�WKH�.ĥ���\HDUV�LV�RQH�ZD\�
to develop highĥOHYHO�67(0�WDOHQW�DQG�NHHS�EULJKW�
VWXGHQWV�LQWHUHVWHG�LQ�67(0�VXEMHFWV��$FFHOHUDWLRQ�
challenges students early, teaches them to think deeply 
and broadly, and prepares them for the rigors of college. 
The students learn to welcome challenging work. Ideĥ
DOO\��DORQJ�WKH�ZD\��WKH\�¿QG�WKHLU�SDVVLRQ��RU�SDVVLRQVħ
ones that will carry them past the distractions of young 
adulthood and lead them into rewarding careers. 
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 As always, there are excuses for not accelerating 
VWXGHQWV�JLIWHG�LQ�67(0�VXEMHFWV��1RQH�RI�WKHP�ZLWKĥ
stand examination. 

International Growth in Acceleration
 The approaches to educational acceleration in other 
FRXQWULHV�DUH�DV�YDULHG�DV�WKH\�DUH�LQ�WKH�8QLWHG�6WDWHV��

 The increase in gifted learning has been most rapid 
LQ�*HUPDQ\��WKRXJK�DFFHOHUDWLRQ��DV�LQ�WKH�8QLWHG�
6WDWHV��FDQ�GHSHQG�RQ�ZKHUH�D�VWXGHQW�OLYHV��(DUO\�HQWU\�
WR�XQLYHUVLWLHV�LV�SHUPLWWHG��6ZLW]HUODQG�HPEUDFHV�
enrichment and acceleration for bright students. 

� ,Q�)UDQFH��VWXGHQWV�VHOGRP�VNLS�D�JUDGHħthough 
HɱRUWV�DUH�XQGHUZD\�WR�PDNH�DFFHOHUDWLYH�RSWLRQV�
HDVLHU�IRU�VWXGHQWV��%XW����SHUFHQW�RI�)UHQFK�VWXGHQWV�
enter school when they are 5 years old, a year earlier 
than required, which accelerates their learning from 
the start. 

 Italy eschews acceleration or special classes at all 
levels, apparently out of fear of elitism, though Italian 
schools occasionally allow bright students to skip one 
JUDGH�LQ�WKH�¿UVW�HLJKW�\HDUV�DQG�WKHQ�VNLS�WKH�ODVW�\HDU�
of high school.

� 7KHUH�LV�OLWWOH�DFDGHPLF�DFFHOHUDWLRQ�LQ�(QJODQG�
DQG�:DOHV��WKRXJK�VRPH�VWXGHQWV�WDNH�WKHLU�¿QDO�H[DPV�
DW�DJH�����D�\HDU�HDUO\��7KH�1RUGLF�FRXQWULHV�DOORZ�
acceleration but, as a general policy, look to develop the 
potential of all learners. 

 Russia has had special schools for gifted children 
VLQFH�WKH�����V��*LIWHG�FKLOGUHQ�DUH�LGHQWL¿HG�LQ�¿IWK�
grade and enrolled in the schools, where every graduate 
is expected to go to college.

� 6FKRROV�LQ�7KH�1HWKHUODQGV�SUDFWLFH�DFFHOHUDWLRQ��
XVXDOO\�WKURXJK�JUDGH�VNLSSLQJ��WKRXJK�'U��/LDQQH�
Hoogeveen reports that many teachers and parents 
were, at one time, uncomfortable with the option, fearĥ
ing social and emotional impacts. The publication of A 
Nation Deceived ten years ago helped convince teachers 
and parents those fears were groundless, she says. 

 “I won’t say all teachers are in favor of acceleration 
now, but they’re not all against,” she says. “A lot more 
children are accelerated.” 

 In Australia, research into accelerative options 
PRVWO\�FRQIRUPV�WR�¿QGLQJV�LQ�WKH�8QLWHG�6WDWHV��,Q�
Volume 2, you can read twelve compelling case studies 
of gifted Australian students who entered university 
early. The students were generally pleased with their 
experience and welcomed the less formal structure of 
university classes. 

Chapter 6
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Chapter 7

magine, if you can, a football coach putting his 
arm around his starting tailback and telling him 
the players on the other team are going to feel 

EDG�LI�WKH�WDLOEDFN�UXQV�SDVW�WKHP��³6R�ZKHQ�\RX�JHW�
the ball,” the coach tells his player, “ease up.” 

 No coach would ever say that. And yet, in our classĥ
rooms, we tell our smart kids, in subtle ways, “Be careful 
about how you show your smarts. Don’t be too showy.”

� 6XFK�³GLVFRQQHFWV´�KROG�EDFN�$PHULFD¶V�EULJKWHVW�VWXĥ
GHQWV��VD\V�'U��1LFKRODV�&RODQJHOR��IRXQGHU�DQG�GLUHFWRU�
emeritus of the Belinĥ%ODQN�&HQWHU�IRU�*LIWHG�(GXFDWLRQ�
and Talent Development at the University of Iowa.

 Those disconnects between perception and reality, 
he adds, are probably greater in gifted education than 
in any other area of education. 

 Why? 

� 2QH�UHDVRQ�LV�DFDGHPLF��6RPH�SHRSOH�EHOLHYH�LI�
students learn something too quickly, they don’t really 
learn itħWKDW�WKH�XQGHUVWDQGLQJ�LV�VXSHU¿FLDO�DQG�
temporary. Research studies, however, show that when 
adolescents learn something in an accelerated setting 
they retain that knowledge at least into graduate school. 
³,W�GRHVQ¶W�JR�DZD\�´�'U��&RODQJHOR�VD\V��

� $QRWKHU�UHDVRQ�EHKLQG�WKH�GLVFRQQHFW�LV�VRFLDOĥ 
emotional. We all want our kids to be happy and 
ZHOOĥDGMXVWHG��6RPH�SHRSOH�EHOLHYH�VWXGHQWV�ZLOO�SD\�D�
social price if accelerated. But, again, research studies 

show that acceleration is almost always a plus in the 
socialĥemotional sense because students are more enĥ
gagedħhappierħwhen they’re learning at a rate and in 
an environment that’s right for them. They enjoy being 
ZLWK�OLNHĥPLQGHG�VWXGHQWV�

 To be fair, the research suggests some gifted 
FKLOGUHQ�PD\�H[SHULHQFH�D�KLFFXS�ZKHQ�WKH\¶UH�¿UVW�
accelerated and, all of a sudden, aren’t automatically 
the smartest ones in the room. But the research shows 
this dip is slight and almost always temporary. In the 
ORQJ�UXQ��WKH�³UHDOLW\�FKHFN´�SD\V�Rɱ��'U��&RODQJHOR�
tells parents, because a bright child develops realistic 
VHOIĥHVWHHP�UDWKHU�WKDQ�DQ�LQÀDWHG�VHQVH�RI�VHOI��7KDW�
FRPPRQĥVHQVH�REVHUYDWLRQ�LV�VXSSRUWHG�E\�UHVHDUFKHUV�
who track down adults who were accelerated as chilĥ
dren. The only regret most of those adults have is that 
they weren’t accelerated earlier. 

 The politics of education also can create another 
GLVFRQQHFW��6RPH�SHRSOH��HYHQ�VRPH�HGXFDWRUV��GRQ¶W�
want anything to do with gifted education. They see it 
as elitist, unfair, and a misuse of resources. Identifying 
some students as gifted, they believe, somehow makes 
other students feel badħeven though, again, researchĥ
HUV�¿QG�WKDW�LVQ¶W�WUXH��,W¶V�D�GLOHPPD��WKRXJK��EHFDXVH�
ZH�DOO�GHYHORS�DW�GLɱHUHQW�UDWHV��VRPH�FKLOGUHQ��IRU�
example, need to learn at a faster pace than others. 

 Taken together, these disconnects are powerful and 
continue to hold back gifted students.

“There are risks and costs to action. But they are far less
than the long-range risks of comfortable inaction.”

JOHN F. KENNEDY

I
The Disconnects
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 “It’s absolutely incorrect to say that America has a 
SUREOHP�ZLWK�H[FHSWLRQDO�WDOHQW�´�'U��&RODQJHOR�QRWHV��

“America loves exceptional athletic talent. The better 
you are, the more you’re going to be loved. Also, we 
have no problem with exceptional talent in the arts. 

 “The area we have trouble with is intellectual talent. 
There is an ambiguity about being smart. Among teenagĥ
ers, the idea of intellectual ability is typically not adored. 
It’s much easier, in terms of popularity, to be seen as 
JRRGĥORRNLQJ��DV�KDYLQJ�LQWHUSHUVRQDO�VDYY\��FHUWDLQO\�
athleticism, than to be seen as intellectually gifted.”

 It is precisely because of that paradox that gifted 
education programs and acceleration of bright students 
FDQ�EH�VR�YDOXDEOH�DQG�DɷUPLQJ��3XW�D�JLIWHG�FKLOG�LQ�
DFFHOHUDWHG�FODVVHV��LQ�$GYDQFHG�3ODFHPHQW�FRXUVHV��LQ�
summer programs with other gifted kids, and watch 
WKDW�FKLOG�XQIROG�DQG�ÀRXULVK��<RX¶OO�VHH�D�FKLOG�ZKR�
is no longer embarrassed about how much he or she 
NQRZV��<RX¶OO�VHH�D�FKLOG�IUHH�WR�OHDUQ�HYHQ�PRUH��

� *LIWHG�FKLOGUHQ��SURSHUO\�VXSSRUWHG��JURZ�LQWR�
adults who invent and create, who solve problems, who 
see what others don’t. They accomplish more, faster. 
<HDUV�ODWHU��UHVHDUFKHUV�¿QG�WKHPħalmost without exĥ
ceptionħto be wellĥDGMXVWHG��VDWLV¿HG�ZLWK�WKHLU�ZRUN��
and happy with their lives. 

 Acceleration is good for almost all highly able chilĥ
dren. It’s good for society. Those are the facts, based on 
ORQJĥWHUP�UHVHDUFK�VWXGLHV��

 “The most compelling argument we have for accelĥ
eration is the success of the outcomes,” says Dr. Nancy 
+HUW]RJ��'LUHFWRU�RI�WKH�5RELQVRQ�&HQWHU�IRU�<RXQJ�
6FKRODUV�DW�WKH�8QLYHUVLW\�RI�:DVKLQJWRQ�

� *LYHQ�VXFK�RYHUZKHOPLQJ�IDFWXDO�VXSSRUW�IRU�DFFHOĥ
eration, why do the disconnects persist? 

� 'U��-RQDWKDQ�:DL��D�UHVHDUFKHU�DW�'XNH�8QLYHUVLW\¶V�
7DOHQW�,GHQWL¿FDWLRQ�3URJUDP��VHHV�WKUHH�UHDVRQV��

���� 6LPSOH�QXPEHUV��%\�GH¿QLWLRQ�PRVW�VWXGHQWV� 
DUH�QRW�JLIWHG��3DUHQWV�FDUH�DERXW�WKHLU�FKLOGUHQ�� 
so why should they care about other people’s  
gifted children? 

���� ³*LIWHG´�LPSOLHV�DQ�DGYDQWDJH��,I�\RX¶UH�JLIWHG��LW�
PHDQV�\RX�KDYH�D�KHDG�VWDUW�LQ�OLIH��*LIWHG�FKLOGUHQ�
can have problems, of course, but the majority of 
$PHULFDQV�VHH�JLIWHGQHVV�DV�DQ�DGYDQWDJH��6R��ZKHQ�
it comes time to help anyone, the natural inclinaĥ
tion is to help those who don’t have a head start 
and natural advantage. 

3.  Americans care more about equity than they do 
about excellence. 

 “I think that’s the natural climate today,” Dr. Wai 
adds. “If we can’t persuade people based on that cliĥ
mate, then there’s little we can do.”

� *LYHQ�WKRVH�UHDOLWLHV��DFFHOHUDWLRQ�PDNHV�HYHQ�
more sense as the most practical and costĥHɱHFWLYH�ZD\�
to help gifted children. Why not challenge our brightĥ
est children? Why not move them ahead to where they 
are learning something new every day? 

 “We have this ambiguity about intellectual talent 
WKDW¶V�KROGLQJ�XV�EDFN�´�'U��&RODQJHOR�VD\V��³,W¶V�WLPHħ
it’s past timeħto move on.”

The Evidence
• “The Impact of Acceleration on Careers,” Volume 2, 

page 171

• “Long-Term Effects of Educational Acceleration,” 
Volume 2, page 73

Breanna Kramer stands in 
the University of Iowa Main 
Library. She entered college 

a year early and “loves 
university classes.”  
(Photo: Mark Tade) 
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Breanna Kramer comes from Franklin, a town in southeast Iowa so small it doesn’t 
have a zip code. And of the hundred people who live there, she jokes, “we’re 
related to half of them.” 

Nonetheless, Breanna found a way to graduate from Central Lee High School and enter 
the University of Iowa a year early. She brought with her twenty-four college credit hours 
she’d earned through classes at a nearby community college and through online classes 
at the Belin-Blank Center’s Iowa Online Advanced Placement Academy.

Breanna was at a science fair when she heard another student talk about the National 
Academy of Arts, Sciences, and Engineering at the University of Iowa, the Belin-Blank 
program that, in the past fifteen years, has helped almost two hundred students enter 
the university early. 

“She sounded just like me,” Breanna recalls. “I knew I was ready for college.” 

Even though Breanna had enough credits to graduate from high school early, she had to persuade her school’s principal it 
was OK. She was successful in doing that and graduated as valedictorian. “Graduation day was something I had wanted to go 
through since kindergarten. It was one of those things I’d looked forward to.” 

Breanna started classes at the University of Iowa in August 2014. She’s majoring in microbiology, with plans for graduate 
school at the College of Public Health in epidemiology.

“I love university classes,” she says. “You don’t have daily homework. Academics are based on whether you know the material.” 

Breanna’s interest in science goes back to research she completed in high school about using silver nitrate to treat antibiotic-
resistant bacteria (E. coli). The project won the state science fair and allowed her to compete at the international fair in Los Angeles. 

She’s an advocate of acceleration.

“If students want to be accelerated, they know themselves if they are ready,” she says. “Otherwise, they’re going to feel trapped 
because they’re not moving forward. They’ll dread the next year, with too many classes being just plain too easy. It’s an awful 
position to be in.”

Breanna also acknowledges the help she’s had from Hollie Weber, her high school gifted and talented teacher.

“She helped me figure out I had a brain and should use it,” she says. “She found all these programs and options for me in 
high school and petitioned so I could take AP classes online. She advocated for me and helped me with my schedule. She did 
everything a guidance counselor would do except she’d go a step further. She’s now one of my best friends.”

Chapter 7

Breanna Kramer: 
From rural Iowa to college, early 

EMPOWERED
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espite the advances since A Nation DeĦ
ceived, there remains one major disapĥ
SRLQWPHQW��&ROOHJHV�RI�(GXFDWLRQ�VWLOO�

are not preparing teachers to identify and assist the 
gifted learners in their classrooms. 

 The reasons are many, and one is simple inertia, 
which relates to limited funding and state support to 
LQLWLDWH�QHZ�SURJUDPV�DQG�KLUH�TXDOL¿HG�IDFXOW\��7KDW�
is coupled with less interest in preparing teachers 
to support gifted learners, in comparison to other 
special populations. 

� ,W�LV�GLɷFXOW�WR�DGG�DQRWKHU�UHTXLUHPHQW�WR�WHDFKHU�
HGXFDWLRQ�ZKHQ�VR�PDQ\�PDQGDWHV�DOUHDG\�H[LVW��0XFK�
of teacher training focuses on helping lowerĥachieving 
students, making sure no child is left behind. The result 
is that little attention, sometimes half a chapter in a 
college textbook, if that, is devoted to the gifted learnĥ
er and even less attention is paid acceleration.

� ³,W�LV�WKH�UHVSRQVLELOLW\�RI�&ROOHJHV�RI�(GXFDWLRQ�
to prepare future teachers with the most accurate, 
HYLGHQFHĥEDVHG�SUDFWLFHV�WR�HQKDQFH�WKH�LQGLYLGXDO�
OHDUQLQJ�QHHGV�RI�VWXGHQWV�´�VD\V�'U��1LFKRODV�&RODQĥ
JHOR��'HDQ�RI�WKH�8QLYHUVLW\�RI�,RZD�&ROOHJH�RI�(GXFDĥ
tion. “Acceleration is documented to be the single most 
HɱHFWLYH�LQWHUYHQWLRQ�IRU�KLJKĥDELOLW\�VWXGHQWV��0RVW�
education faculty do not cover acceleration in courses 
or presentations about gifted students.

 “This is inexcusable.” 

 Ten years ago in A Nation Deceived��'U��&DPLOOD�
%HQERZ��'HDQ�RI�WKH�3HDERG\�&ROOHJH�RI�(GXFDWLRQ�DW�
Vanderbilt University, acknowledged the deep comĥ
PLWPHQW�&ROOHJHV�RI�(GXFDWLRQ�IDFXOW\�KDYH�WR�VRFLDO�
justice and equity. “But,” she added, “we have lost 
something crucialħWKH�WKUXVW�WRZDUG�H[FHOOHQFH��)RU�
me, social justice without excellence is empty.” 

  It takes more to change teacher ideas about 
acceleration than a weekend or weeklong professional 
development seminar. “I don’t think it’s that easy,” Dr. 
%HQERZ�FRQWLQXHG��³<HW�MXVW�EHFDXVH�LW�LVQ¶W�HDV\�GRHV�
QRW�PHDQ�ZH�VKRXOG�QRW�GR�LW��(GXFDWLRQ�LV�IXOO�RI�RQHĥ
GD\�ZRUNVKRSV��7KLV�LV�QRW�D�RQHĥGD\�VROXWLRQ�´�

 Today, when asked to assess teacher preparation 
LQ�JLIWHG�HGXFDWLRQ��'U��%HQERZ¶V�UHSO\�LV�VXFFLQFW��³,�
have no evidence that there has been any change.” 

� *LYHQ�WKDW�UHDOLW\��LW�LV�FRQVXPPDWHO\�XQIDLU�WR�
“blame” teachers if they know little about acceleration. 
How can they practice what they’ve never had to learn? 
How can they know that the disruptive or disengaged 
student in their classroom might blossom if moved up 
a grade? How can a teacherħor a school counselorħ
know that a bright child with social or emotional issues 
can shed those issues if mentally stimulated?

 As of this writing, only one state requires more 
than a minimal reference to gifted education for teachĥ
ers in training. Only two states require coursework in 
gifted education for those training to be school counĥ

“There is still a culture in many of our nation’s colleges of education that does not fully 
promote the integration of gifted and talented programs into teacher training.”

DR. SUSAN ASSOULINE 

D
(GXFDWLQJ�WKH�(GXFDWRUV

“This is inexcusable.”
DR. NICHOLAS COLANGELO
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selors. Only fourteen states rank training in gifted and 
talented instruction as a top priority for teachers. 

 Also, only nine states have policies explicitly 
permitting acceleration of gifted students. One state 
SURKLELWV�LW��6L[WHHQ�VWDWHV�SURKLELW�HDUO\�HQWU\�WR�
NLQGHUJDUWHQ��7ZHQW\ĥQLQH�VWDWHV�DOORZ�GXDO�HQUROOPHQW��
but parents have to pay for that acceleration option in 
WZHQW\ĥWZR�RI�WKRVH�VWDWHV��)RXUWHHQ�VWDWHV�SURYLGH�QR�
funding to local districts for gifted education. 

 That overview is somewhat disheartening, given 
WKH�\HDUV�RI�UHVHDUFK�VKRZLQJ�WKH�EHQH¿WV�RI�DFFHOHUĥ
ation for gifted students. And yet the landscape for 
acceleration is better today than it was ten years ago 
when publication of A Nation Deceived threw down the 
gauntlet, challenging the nation to stop holding back 
its brightest students.

� *LYHQ�WKDW�DOPRVW�QR�SHUVRQ�LV�PRUH�LPSRUWDQW�LQ�
the education of a child than a teacher, it is imperative 
WKDW�WHDFKHUV�EH�WDXJKW�WR�UHFRJQL]H�WKH�JLIWHG�OHDUQHUV�
in their classrooms and know the acceleration options 
that will keep those students challenged. 

 “There is still a culture in the majority of our 
&ROOHJHV�RI�(GXFDWLRQ�WKDW�GRHV�QRW�IXOO\�SURPRWH�WKH�
integration of gifted and talented programs into teacher 
WUDLQLQJ�´�'U��6XVDQ�$VVRXOLQH�VD\V��³8QWLO�WKDW�KDSĥ
pens, gifted education won’t be fully integrated into our 
schools. Understanding that is critical to empowering 
what we do and to empowering us as a nation.”

 At least awareness of acceleration among educators 
is improving, even if most of them are learning about it 
in workshops and summer classes after they graduate. 

� $������VXUYH\�E\�WKH�%HOLQĥ%ODQN�&HQWHU�RI�����
educators shows that general awareness of accelerĥ
ation options is greater now than it was ten years 
DJR��ZLWK����SHUFHQW�VD\LQJ�WKH\�ZHUH�IDPLOLDU�ZLWK�A 
Nation Deceived and its message of acceleration. While 
WKDW�SHUFHQWDJH�LV�HQFRXUDJLQJ��GRFWRUDO�VWXGHQW�6WDFL�
)RVHQEXUJ��DQ�HGLWRULDO�DVVLVWDQW�IRU A Nation EmĦ
powered, notes that almost half the respondents were 
gifted education specialists, which perhaps presents 
a more optimistic picture than if more regular educaĥ
tors had responded. 

� ,PSRUWDQWO\�����SHUFHQW�RI�WKRVH�UHSO\LQJ�WR�WKH�
survey said they had no undergraduate preparation 

You can hear Ariel Baska’s heart lift a bit when she 
talks about the highly gifted students in her Latin 
classes in Fairfax County, Virginia. 

She’ll tell you about the deaf student who was so advanced 
that Baska created a new class for her designed around 
Aesop’s fables. The student loved it, and the work opened 
her to Latin poetry, which she didn’t think she could 
do because of her disability. Baska reassured her, and 
the student now “scans” Latin poetry as well as, if not 
better than, her hearing counterparts. She has received 
recognition for perfect scores on the National Latin Exam 
three years in a row. She also was the first deaf student to 
participate in the Certamen competition, leading her team 
to first place in the competition. 

Another profoundly gifted student, now at Yale University, 
came to Baska’s Latin classes as a transfer student, already 
translating Caesar on her own. Baska set up a special after-
school club for the student—“just the two of us”—to go 
through Caesar and the other authors the student wanted 
to translate and study. This student later won the American 
Classical League National Latin scholarship, awarded to 
only twenty students nationally. 

A young male student was so talented in his second year of 
Latin that Baska asked him if he wanted to skip Latin III and 
go on to Advanced Placement Latin. The student, who was 
diagnosed on the autism spectrum, never spoke in class 
but was elated—via email—by the possibility of AP work. 
He did very well in AP Latin, scoring a 5, the highest score 
possible, on the year-end AP test—a rarity in what is the 
toughest AP language exam. 

Baska, now in her tenth year of teaching in Fairfax County, 
restarted the AP course in Latin at Woodson High School 
three years ago when she saw several of her students 
needed the extra challenge. 

EMPOWERED
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Ariel Baska: Going the extra mile for highly gifted students 
“There are very large differences between what is in 
AP Latin and regular Latin IV,” she says. “AP Latin is 
accelerated, broader and deeper, requiring more critical 
thinking skills.”

Most of the students Baska has accelerated in Latin 
classes—which attracts high-ability students anyway—
seem to be twice-exceptional—that is, intellectually gifted 
but with a learning, physical, or other disabling condition.

“For one reason or another, they seem to be the ones who 
most desperately need acceleration,” Baska says. “They’re 
frustrated with repetitive materials and review of things 
they already know, more so than their more compliant 
counterparts on the gifted scale.”

When she started teaching, Baska says, she felt ill-prepared 
to identify and teach gifted students. 

“Largely, I understood gifted students based on my 
experiences as a gifted student going through the system,” 
she says. “I was twice-exceptional and had lots of problems 
with teachers who saw me as a threat or a drain. I became 
a teacher to right those wrongs.” 

Even when teachers have had a class in gifted and talented 
education, “we don’t understand how to apply the ideas,” 
Baska adds. “The training is so diffuse in describing all 
the options for gifted children. There isn’t one method 
you can latch onto easily. I think if we talked more about 
accelerating—moving students forward into classes where 
they’ll be challenged—that we’d make much better use of 
our teaching time.”

Latin teacher Ariel Baska poses with some of her high 
school students at the Virginia Junior Classical League 
Convention, where the students competed in Certamen, 
a quiz bowl for Latin and classics scholars. 
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in gifted education or acceleration. Twenty percent 
reported having some preparation while in college, but 
only about half of those had a full course in the subject.

� ,Q�VKRUW��)HZ�WHDFKHUV�DUH�SUHSDUHG�WR�LGHQWLI\�DQG�
challenge gifted studentsħincluding those who are 
gifted education specialists. 

� 3URIHVVRUV�/DXULH�&URIW�DQG�6XVDQQDK�:RRG��LQ�
Volume 2 of A Nation Empowered, outline practical 
ideas for how teachers and counselors can learn about 
DFFHOHUDWLRQ�DQG�WKH�WRROV�WKH\�FDQ�XVH�WR�GLɱHUHQWLDWH�
gifted learners in their classrooms. The ideas include 
SURIHVVLRQDO�GHYHORSPHQW�GD\V�RU�ZRUNVKRSV��LQGHĥ
SHQGHQW�OHDUQLQJ��LQFOXGLQJ�RQOLQH�OHDUQLQJ��OLVWVHUYV�
DQG�RQOLQH�FKDW�URRPV��FRQWLQXLQJ�HGXFDWLRQ�FODVVHV��
increased knowledge of acceleration research combined 
ZLWK�DQ�H[DPLQDWLRQ�RI�SHUVRQDO�EHOLHIV��XVH�RI�WKH�Iowa 
Acceleration Scale in assessing a gifted learner’s potential 
IRU�DFFHOHUDWLRQ��DQG�LQFUHDVHG�FROODERUDWLRQ�

� 'U��-R\FH�9DQ7DVVHOĥBaska thinks outreach to 
school counselors is particularly important. 

 “Until counselors understand how important it 
is for gifted kids to be accelerated, it’s going to be 
H[WUHPHO\�GLɷFXOW�WR�FKDQJH�ZKDW�DFWXDOO\�KDSSHQV�LQ�
schools, especially because counselors manage student 
schedules and provide advice on the course plan at the 
secondary level,” she says. 

� ³0LGGOH�VFKRRO�LV�WKH�FULWLFDO�OHYHO�IRU�DFFHOHUDĥ
tion,” she adds. “We kind of ‘get it’ at the high school 
level because of the widespread acceptance of Adĥ
YDQFHG�3ODFHPHQW�DQG�,QWHUQDWLRQDO�%DFFDODXUHDWH�
programs, but not in middle school. We need a strateĥ
gic, multipronged approach for gifted education and 
acceleration to be part of professional conferences 
DQG�SURIHVVLRQDO�GHYHORSPHQW�RɱHULQJV��,W�QHHGV�WR�EH�
PRUH�WKDQ�D�KDOIĥKRXU�LQ�D�VSHFLDO�HGXFDWLRQ�FODVV�LQ�
WHDFKHUĥSUHSDUDWLRQ�FRXUVHV�´�

The Evidence
• “Acceleration and the Development of Teachers and 

Counselors,” Volume 2, page 87 

BY THE NUMBERS 

1
State that requires coursework in gifted education for  

teachers in training

2
States that require coursework in gifted education for those 

training to be school counselors

14
States that rank training in gifted and talented instruction  

as a top priority for teachers

9
States that have policies explicitly permitting acceleration  

of gifted students

1
State that prohibits acceleration of gifted students

16
States that prohibit early entry to kindergarten

29 
States that allow post-secondary dual enrollment

14
 States that provide no funding to local districts for 

gifted education.

State of the States in Gifted Education (2013) 
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The sixth graders rush into Claire Chapnick’s classroom in Iowa City. It’s early—7:25 
a.m. They’re excited because, for the next fifty minutes, they are going to study 
math—super-accelerated math. When the class is over, buses take the students to their 
respective elementary schools for the start of the official school day. 

The twenty-six gifted students, divided into three “clusters” throughout the district, have 
been selected for the accelerated math class based on their test scores and multiple other 
measures.

“It’s marvelous,” Chapnick says. “I smile as soon as I see my students. They love the fast pace and elevated level of learning. It’s 
fun, too, seeing friendships grow among academic peers.”

The sixth-graders are learning pre-algebra, meaning they’re ready for algebra in seventh grade and then honors geometry in 
eighth grade. As high school freshmen, they can take Algebra II honors, where some of their classmates may be juniors. As 
sophomores, they can take pre-calculus honors and then calculus as juniors. By their senior year, they have the option of taking 
advanced math classes at the University of Iowa and applying to have the school district pay their tuition through the state of 
Iowa’s Post Secondary Enrollment Option. 

“We are very fortunate that the district offers advanced math for high-ability students,” Chapnick says. “I had a former student 
who moved to another state where pre-algebra wasn’t offered. There was no appropriate class for her ability level.” 

Chapnick also teaches “pullout” classes for identified gifted students in their home elementary buildings. 

“It’s not a replacement for the regular classroom,” she says. “It’s a chance for small groups of identified students to learn at a 
breadth and depth commensurate with their abilities during the regular school day.” 

The students love the time: “They come skipping and smiling into class early and beg to work during recess. They wish they had 
the extended learning class every day.”

Chapnick’s first teaching job was at a private school with mixed grade classrooms where class sizes were capped at fifteen 
students and each teacher had an aide.

“You could individualize instruction and push each student to an appropriate level,” she says. “It was really fun and satisfying.” 

Though she loved that job, she jumped at the chance to teach in gifted education, in which she earned her gifted 
education endorsement. 

“I’m lucky. It fits my personality the same way the private school did. It’s a joyful experience.” 

EMPOWERED Claire Chapnick:  
The fun of teaching gifted learners 
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t costs nothing, or relatively little, to accelerate 
a bright student’s learning. It’s the cost of doing 
nothing that can be immeasurable. 

� &RQVLGHU��IRU�H[DPSOH��ZKDW�D�JLIWHG�VWXGHQW�FDQ�
contribute to society, as opposed to a gifted student 
who is bored and disengaged, one who possibly acts 
out or even drops out, one who never achieves his or 
her potential. 

 “Research is clear that students who have the apĥ
SURSULDWH�HGXFDWLRQDO�GRVH�DUH�VLJQL¿FDQWO\�OLNHO\�WR�JR�
RQ�WR�HDUQ�PRUH�DQG�PDNH�DPD]LQJ�LQQRYDWLRQV�´�VD\V�
'U��-RQDWKDQ�:DL��D�UHVHDUFKHU�DW�'XNH�8QLYHUVLW\��³$V�
a society, we need to think about where technological, 
medical, and other breakthroughs come from. And they 
FRPH��WR�D�ODUJH�GHJUHH��IURP�WKH�JLIWHG�SRSXODWLRQ��6R��
in that sense, if we invest in these students, we actually 
KDYH�D�SD\Rɱ�IRU�DOO�RI�XV�´�

 On the money yardstick, acceleration can save 
taxpayers money by advancing gifted learners through 
public schools more quickly. Bright students who do 
ZHOO�LQ�$GYDQFHG�3ODFHPHQW�FODVVHV�LQ�KLJK�VFKRRO�RU�
who dualĥenroll in college classes can reduce the timeħ
and the tuitionħrequired for a college degree. 

� )HZ�HGXFDWLRQDO�³LQWHUYHQWLRQV�´�LQ�IDFW��DUH�DV�
PRGHVW�LQ�FRVW�DV�DFFHOHUDWLRQ��Ī6HH�$SSHQGL[�&��SDJH�
���ī�6RPH�FRVWV�PD\�EH�DWWDFKHGħsuch as transportaĥ
tion or educating educators about accelerationħbut 
DFFHOHUDWLRQ�RɱHUV�D�ELJ�SD\Rɱ��DQ�HQJDJHG�OHDUQHU��

I
7KH�&RVWV�RI�$FFHOHUDWLRQ
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� 1RW�RQO\�WKDW��EXW�³JUDGHĥVNLSSHUV´�JUDGXDWH�HDUOLHU��
enter the workforce earlier, acquire more prestigious 
MREV��DQG�HQG�XS�HDUQLQJ�PRUH��'U��:DL�DQG�'U��.DWLH�
/DUVHQ�0F&ODUW\�UHSRUW�DIWHU�UHYLHZLQJ�WKH�UHVHDUFK�RQ�
students who were accelerated. The studies also found 
that accelerated students, years after they’re out of 
VFKRRO��DUH�MXVW�DV�VDWLV¿HG�ZLWK�WKHLU�OLYHV�DQG�FDUHHUV�
as nonĥaccelerated students, putting to rest the fear of 
acceleration’s social consequences. The main regret the 
accelerated adults have, in looking back over their time 
in school, was not accelerating sooner.

� 'U��-RQDWKDQ�3OXFNHU��D�3URIHVVRU�RI�(GXFDWLRQDO�
3V\FKRORJ\�DW�WKH�8QLYHUVLW\�RI�&RQQHFWLFXW��UHPLQGV�
us that other countriesħ“our economic competiĥ
tors”ħ“are not shy about using anything that helps 
PD[LPL]H�WKHLU�NLGV¶�WDOHQWV��,�VHH�LW�DURXQG�WKH�ZRUOG�´�

� ,W�ZDV�WKDW�IDFW�WKDW�LQVSLUHG�0\URQ�DQG�-DFTXHOLQH�
%ODQN�RI�'HV�0RLQHV��,RZD��WR�GRQDWH�Ĳ���PLOOLRQ�WR�
establish a center at the University of Iowa to advocate for 
the appropriate education of gifted and talented students. 

� ³7KH\�VDZ�-DSDQ�EHFRPH�D�ZRUOG�HFRQRPLF�OHDGHU��
LQ�SDUW�EHFDXVH�WKH\�KDG�LGHQWL¿HG�WKHLU�PRVW�SURPLVĥ
ing students at an early age and put them on an accelĥ
HUDWHG�DFDGHPLF�WUDFN�´�UHFDOOV�WKHLU�JUDQGVRQ�-HɱUH\�
3HUU\��³7KH\�VDZ�KRZ�WKH�-DSDQHVH�ZHUH�LQQRYDWLQJ�DV�
a result of this because their gifted students were generĥ
ally better at math, science, and technology than their 
American counterparts.” 

“Hide not your talents. . . . What’s a sundial in the shade?”
BENJAMIN FRANKLIN

7KH�&RVWV�RI�$FFHOHUDWLRQ

� 'U��$QQ�/XSNRZVNLĥ6KRSOLN��ZKR�QRZ�ZRUNV�DW�WKH�
University of Iowa center named in honor of the Blanks, 
RɱHUV�HYHQ�PRUH�HQFRXUDJLQJ�QHZV�DERXW�WKH�ORQJĥ
WHUP�HFRQRPLF�EHQH¿WV�RI�DFFHOHUDWLRQ�

 “We know through the research that if we’re 
comparing two groups of students who are equally 
able, the students who are accelerated are the ones 
who will be seeking out challenges. When children are 
appropriately challenged throughout school, they acĥ
tually take advantage of more opportunities, look for 
additional opportunities to be challenged. In college, 
they tend to seek more challenging majors, complete 
higherĥlevel degrees, seek out higherĥlevel careers. It’s 
a very positive comparison.”

The Evidence
• “The Impact of Acceleration on Careers,” Volume 2, 

page 171

• “Long-Term Effects of Educational Acceleration,” 
Volume 2, page 73

• “The Costs of Acceleration, Deconstructed,” 
Appendix C, page 60 
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he most important thing you can do right 
QRZ�RQ�EHKDOI�RI�WKH�QHDUO\�¿YH�PLOOLRQ�
JLIWHG�FKLOGUHQ�LQ�WKH�8QLWHG�6WDWHV�LV�WR�

advocate for the best education we can give them. That 
approach has worked in the past, and it will work in the 
future, but only through perseverance. 

 “We need knowledgeable and persistent champiĥ
RQV�´�VD\V�'U��-R\FH�9DQ7DVVHOĥ%DVND��3URIHVVRU�(PHULWD�
IURP�WKH�&ROOHJH�RI�:LOOLDP�DQG�0DU\�

 Advocating for gifted education can be on behalf 
RI�D�VSHFL¿F�FKLOG�RU�LW�FDQ�EH�RQ�EHKDOI�RI�DOO�JLIWHG�DQG�
talented children in your school district or state. It ofĥ
ten involves educating and lobbying educators, adminĥ
istrators, school boards, legislators, and state education 
RɷFLDOV��,W�FDQ�EH�DV�VLPSOH�RI�JLYLQJ�VRPHRQH�D�FRS\�RI�

A Nation Deceived and A Nation Empowered and asking 
WKHP�WR�UHDG�WKH�HYLGHQFH��,W�FDQ�EH�DV�GLɷFXOW�DQG�
WLPHĥFRQVXPLQJ�DV�VHHLQJ�DFFHOHUDWLRQ�SROLFLHV�DGRSWHG��
funded, and monitored.

� )RU�VWDUWHUV��'U��9DQ7DVVHOĥ%DVND�VD\V��HYHU\�VWDWH�
needs a policy on acceleration for gifted studentsħyet 
fewer than ten states have such a policy. Only about 
KDOI�WKH�VWDWHV�HYHQ�GH¿QH�ZKDW�FRQVWLWXWHV�D�JLIWHG�
student, according to the latest State of the States in 
Gifted Education1��3ROLFLHV�UHJDUGLQJ�SURJUDPPLQJ�DQG�
professional training vary widely from state to state. 

� ³(YHQ�WKH�KDQGIXO�RI�VWDWHV�WKDW�KDYH�D�SROLF\�RQ�
acceleration make it discretionary rather than a mandaĥ

tory consideration,” Dr. VanTasselĥ%DVND�VD\V��³3ROLFLHV�
GR�PDNH�D�GLɱHUHQFH��0DQGDWHV�PDWWHU��,I�VWDWHV�GRQ¶W�
tell schools they have to have a policy, they don’t. We’ve 
not found the right combination to make this happen 
QDWLRQDOO\�LQ�&RQJUHVV��VR�ZH�KDYH�WR�HQFRXUDJH�WKHVH�
policies at the state and local level. If we can get school 
districts showing acceleration success stories, then the 
future for acceleration will be more promising.” 

� (YHQ�WKH�FXUUHQW�SXVK�IRU�D�FRPPRQ�FRUH�
curriculum “can be a friend” of acceleration,  
'U��9DQ7DVVHOĥ%DVND�DGGV��³$W�WKH�ORFDO�OHYHO��ZH�FDQ�
be sure acceleration is in place after students have 
FRPSOHWHG�WKH�FRPPRQ�FRUH��)RU�H[DPSOH��KDOI�WKH�
states now have policies for dual enrollments, where 
high school students can take collegeĥlevel classes. 
Options like that help gifted and talented kids.” 

 But for now, “many states fail to provide strong 
direction regarding the education of gifted and talented 
students,” she says. “The development of appropriate polĥ
icies in gifted education at local, state, and national levels 
provides that glue that holds gifted education together.” 

“America cannot afford to ignore the needs of its brightest students and,
by doing so, squander their potential.”

U.S. SENATOR CHUCK GRASSLEY

T
:KDW�<RX�&DQ�'R�

1A copy of the report can be obtained at the website for the National 
Association for Gifted Children, www.nagc.org. The NAGC advocates 
IRU�KLJKĦDELOLW\�OHDUQHUV�DQG�VXSSRUWV�UHVHDUFK�DQG�FROODERUDWLRQ�ZLWK�
other organizations and agencies to improve the quality of education for 
DOO�VWXGHQWV��,WV�ZHEVLWH�KDV�DQ�H[FHOOHQW� $́GYRFDF\�7RRONLWµ�WKDW�RɲHUV�WLSV�
on how to maximize your impact and how to work with the media, among 
other pointers. 
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� 'U��.DUHQ�5RJHUV��3URIHVVRU�(PHULWD�RI�*LIWHG�
6WXGLHV�DW�WKH�8QLYHUVLW\�RI�6W��7KRPDV�LQ�0LQQHDSROLV��
proposes an advocacy strategy that focuses on school 
FRXQVHORUV�DQG�SULQFLSDOV��0DNH�VXUH��VKH�DGYLVHV��WKRVH�
leaders have read A Nation Deceived�ĪDQG��QRZ��A Nation 
Empoweredī�DQG�XQGHUVWDQG�DFFHOHUDWLRQ�DV�DQ�RSWLRQ�
for gifted students. 

 “We need to be at every national conference touting 
WKLV�PHVVDJH�DERXW�WKH�VRFLDO�DQG�HPRWLRQDO�EHQH¿WV�RI�
acceleration, as well as the academic,” Dr. Rogers says. 

“We haven’t gotten to these people, and they really are 
the sticking points, I think, to acceleration.” 

� 5RJHUV��OLNH�9DQ7DVVHOĥ%DVND�DQG�PDQ\�RWKHUV�LQ�
gifted education, sees the need for state policies on 
DFFHOHUDWLRQ��Ī6HH�2KLR¶V�¿UVWĥinĥtheĥnation example in 
Wholeĥ*UDGH�$FFHOHUDWLRQ��SDJH�����9ROXPH���ī

 “How can we still be saying, given all the research, 
that acceleration is not a policy in every state?”  
Dr. Rogers asks. “The minute we don’t have a policy, 
we’ll have a principal saying, ‘Oh, we can’t accelerate 
this child because there is no policy.’ No policy means 
nothing will happen.”

 Once state policies are in place, she adds, they must 
be monitored to make sure they’re put into practice. 

 The road ahead is not easy, cautions Dr. Nancy 
+HUW]RJ��3URIHVVRU�RI�7HDFKHU�4XDOLW\�DQG�(GXFDWLRQ�
at the University of Washington and Director of the 
5RELQVRQ�&HQWHU�IRU�<RXQJ�6FKRODUV�

 “It’s hard to make policies because not everybody 
¿WV�´�VKH�VD\V��³3ROLFLHV�VKRXOG�EH�VHHQ�DV�SDWKZD\V��3ROĥ
icymakers have to understand that. We have to individĥ
XDOL]H�RXU�V\VWHPV�´�

 It’s critical, too, that the people who know and 
XQGHUVWDQG�WKH�EHQH¿WV�RI�DFFHOHUDWLRQ�WHOO�WKHLU�VWRU\�
DQG�NHHS�WHOOLQJ�LW��VD\V�'U��-RQDWKDQ�:DL��D�UHVHDUFKHU�
LQ�WKH�'XNH�8QLYHUVLW\�7DOHQW�,GHQWL¿FDWLRQ�3URJUDP�

 “The greatest research in the world, if it doesn’t 
connect with the parties that need it, to persuade them 
to actually act on that information, the research will acĥ
tually matter very little,” he says. “Today, we’re competĥ
LQJ�IRU�WKH�SXEOLF¶V�DWWHQWLRQ�ZLWK�FHOHEULWLHV�OLNH�-XVWLQ�
%LHEHU�DQG�0LOH\�&\UXV�DQG�D�PLOOLRQ�RWKHU�FDXVHV��:H�
as academics need to value public engagement as a core 
part of our job.” 

The Evidence
• “Public Policy and Acceleration,” Volume 2, page 43 

Here are practical steps you can take to advocate for 
gifted education: 

 Work with your school to ensure acceleration is 
an option for high-ability students so students can 
move through the curriculum at their own pace. 

 Make sure acceleration of gifted learners is part of 
any conversation about the new Common Core State 
Standards.

 Offer to help your school handle the logistics 
of acceleration, including scheduling and 
transportation. 

 Encourage educators to learn more about 
acceleration either through in-service programs or 
through continuing education courses. 

 Encourage (or, if need be, insist) on testing 
that identifies students who may benefit from 
acceleration. 

 Get the research on acceleration to teachers, 
administrators, counselors, or school board 
members who may be letting one bad experience 
with acceleration cloud their thinking on its benefits. 

 Keep pointing out that many acceleration options 
come at little or no financial cost to a school district. 

 If needed, advocate for changes in your school’s 
acceleration practices and policies.

 Let your U.S. senators and representatives, and 
your state legislators, know that you support gifted 
education and acceleration policies. Share the facts, 
the research, and the success stories with them. 
Help them see the need to identify and support gifted 
students; to support teacher training and research 
in gifted education; and to promote programs that 
ensure America’s brightest students can compete and 
contribute in the twenty-first century. 

Dr. Nicholas Colangelo, Dr. Susan Assouline 

A ‘To-Do’ Checklist
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EMPOWERED Gail Hubbard:  
Practical routes to acceleration
Gail Hubbard wants 
people to know 
that acceleration 
policies matter.

“If you want to be able to accelerate kids, by grade or by 
subject area, you need a mechanism to do so,” says the 
Virginia educator. “If you don’t have a policy, a bright child 
may be accelerated in one school but not in another.” 

The policies that support gifted children the most 
consistently are those set by state regulation. The Virginia 
Regulations Governing Educational Services for Gifted 
Students is one example of such regulation. 
(www.doe.virginiagov/instruction/giftededucation) If a 
statewide policy is not in place, policies at the district level 
become even more crucial.

At the district level, Hubbard says, it is sometimes 
necessary to be “innovative.” Expanding existing district 
policies, regulations, and procedures to provide a 
framework for acceleration is often effective. 

For example, if your district lacks a policy on acceleration, 
school level committees that make recommendations on 
promotion and retention could also make recommendations 
on acceleration. 

“What you really need for acceleration at the elementary and 
middle school level is a procedure that’s understood, so 
acceleration is not an extraordinary thing,” she says. 

More practical advice: If your state or district lacks 
acceleration policies, it is usually easier to accelerate a bright 
student by subject, rather than by a whole grade. Addressing 
a student’s need for advanced work in a given subject area is 
a more easily implemented and accepted practice.

With the prevalence of Advanced Placement, International 
Baccalaureate, Cambridge Programme, and dual-enrollment 
college courses—which are viewed as highly rigorous by 
policymakers—acceleration has become a more common 

practice at the high school level, adds Hubbard, who retired 
in 2012 as the supervisor of gifted education and special 
programs in Prince William County Public Schools.

Virginia, she notes, also offers an Early College Scholars 
Program that supports student access to college-level 
courses offered at local high schools; Virtual Virginia 
online courses; academic-year Governor’s Schools; 
and dual enrollment programs established between 
public schools and community colleges (http://www.
doe.virginia.gov/instruction/graduation/early_college_
scholars/). It helped, she adds, that a former Virginia 
governor made such opportunities a priority.

It is also important, she says, to track the performance 
of accelerated students at all levels and to share that 
information with district and state administrators. The 
statistics and charts in those reports illustrate the positive 
results of acceleration policies. They provide the data 
that ensure acceleration “is not a personal thing that a 
principal does or doesn’t do. It’s a regulated practice 
that’s monitored, with reported results, so its value is 
supported by the gifted community and by the school 
system community as a whole.”

The actual process of reporting increases the likelihood that 
the policy will be implemented. “If you have to report on it, 
it gets done,” Hubbard says. 

In summary, Hubbard’s advice for proponents of 
acceleration: 
• Involve stakeholders at the state and/or district level  

in planning for acceleration.
• Formalize written policies and regulations  

for acceleration.
• Collect data and report results to stakeholders.
• Monitor and adjust to improve acceleration policies  

and practices.

She concludes: “Establishing and maintaining a coherent, 
consistent policy for acceleration is well worth the effort.”
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When we can’t make a case on its merits, we come up with 
justifications for what we want to do, for ways to make 
something palatable. And so it’s been for gifted education, 
often with unintended consequences. 

Dr. Nicholas Colangelo reviewed how the United States has 
approached gifted education over the years: 

1950s and 1960s—National Security Model
It’s been said Russian Premier Nikita Khrushchev likely did 
more for gifted education than even Lewis Terman, who 
introduced and popularized IQ tests in the early twentieth 
century. When the Russians launched Sputnik, the first 
manmade satellite to orbit the Earth, in 1957, America saw 
that technology as a threat to national security. The Cold 
War birthed a white-hot Space Race. It was a heyday for 
bright students, but it was a reaction rather than a planned 
response. The unintended consequence: Bright students 
were pushed into the areas where we were vulnerable—
math and science—perhaps at the expense of individual 
dreams and other pursuits. A few decades later, with the 
1983 publication of A Nation at Risk, we transitioned into a 
competitive philosophy, which continues to this day. 

1970s—Natural Resources Model
The Marland Report to Congress in 1972 sounded the 
alarm on how the nation was failing to adequately educate 
its 1.5 million to 2.5 million gifted and talented students. 
Efforts ramped up to identify and support this “natural 
resource.” That happened, though funding and policies 
were slow in developing. The unintended consequence: A 
child’s ability becomes more important than the child, and 
we started treating children like “minerals.” Any time you 
make an investment, you want it to pay off. You want to be 
No. 1, meaning competition was valued over cooperation. It 
became easier to disregard different types of giftedness. 

Justifications for Gifted Education Over the Decades
1980s and 1990s—Special Education Model
In this era, gifted students were treated very much like 
special education students, just at the top end of the bell 
curve. The unintended consequence: In times of limited 
financial resources, who’s more special? It’s hard to argue 
highly able students need as much one-on-one help as 
students with special needs. It created a conflict where 
none was intended. 

1990s and 2000s—Equity Model 
The National Excellence report in 1993 again called on the 
nation to do a better job educating bright students. But 
it also framed gifted education as an equity issue, where 
schools needed to do a better job with early childhood 
education and with increasing learning opportunities 
for gifted children who were poor and non-white. The 
unintended consequence: You worry less about the 
essence of a gifted program than having the right 
proportions and standards of selection. What started off as 
a positive becomes mired in process, sometimes creating 
dependent, at-risk “victims” rather than self-sufficient, 
independent learners.

2010s—Talent Development and  
Social Capital Model
Every child is different. Those individual differences must 
be taken into account in providing a sound education for all 
children, including the gifted child. It’s not because we have 
a military threat or they’re victims. If you do right by one 
child, you do right by many. It’s the heart and soul of what 
schooling should be about. So far, the consequences are 
only positive—if we can only implement it.
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Too often, geography determines whether a bright child has access to gifted and 
talented programs and services, says Dr. Randy Lange. 

“Our community is relatively high-achieving and affluent and expects some type of service,” 
says Lange, the Talent Development Program Coordinator for Elementary School District 
102 in La Grange Park, a Chicago suburb. In fact, the Talent Development Program in his 
district resulted from a school board initiative. 

But because Illinois (and many other states) and the federal government do not mandate services for gifted children, funding is 
not required, and bright students in too many districts do without any programs or challenges, he adds. 

“There’s a lot to be said for local control, but sometimes it leads to a lack of any programming or services. It’s a money issue. It’s 
a real problem.”

Dr. Lange is a strong supporter of acceleration. 

“The research base is rock solid that acceleration is the best intervention that schools and families have for gifted and talented 
students,” he says. “The positive impact includes academic, social, and emotional benefits. In my opinion, there are two key 
reasons to accelerate. An accelerated placement is much more likely to provide the best match between the learner’s needs and 
the curriculum and instruction. Candidates for acceleration need the complexity and pacing that comes with acceleration. 

“Acceleration also increases our chances manyfold that America’s brightest students remain engaged and motivated to learn. I 
have observed over and over these students basking in the excitement of challenge and learning with, and from, like-minded peers. 
Mother Teresa’s quote—‘To keep a lamp burning, we have to keep putting oil in it’—fuels my drive to do all I can every day.”

The best way to identify gifted learners, he believes, combines ability and achievement testing with teacher input regarding a 
student’s motivation, interest, and perseverance.

“Schools need an identification protocol that incorporates multiple measures and focuses on the student as an individual,” he 
says. “The Iowa Acceleration Scale is invaluable in whole-grade acceleration decisions. It makes above-level testing mandatory 
for these decisions. Acceleration is a very important, involved decision, but out-of-level testing is the cornerstone.”

Initial doubts about accelerating gifted learners, he adds, can be overcome once educators become familiar with acceleration 
research as outlined in A Nation Deceived and A Nation Empowered. Its progress, Dr. Lange notes, shows up in the experiences 
of two La Grange Park students profiled in this volume—Madeline Bernstein and Nate Spratford. When Madeline, now a high 
school senior, was first considered for acceleration, the district had no set protocol or policy for acceleration, and it was difficult, 
he says. Six years later, with policies in place, there were no misgivings about acceleration when Nate’s abilities were identified.
 

“In my mind, this is why every state needs a mandate for gifted education services,” Dr. Lange says. “I’m committed to my 
sphere of influence, but I continue to believe that a movement as strong and effective as the civil rights movement is coming for 
the gifted and talented students in our country one day soon.” 

EMPOWERED Randy Lange:  
Acceleration is ‘the best intervention’ 
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and Talent Development (Belin-Blank 
Center): www.belinblank.org
� 7KH�%HOLQĥ%ODQN�&HQWHU�Ī%%&ī�LV�D�FRPSUHKHQVLYH�
center focused on nurturing potential and inspiring 
excellence through myriad programs and services. The 
&HQWHU¶V�DFDGHPLF�KRPH�LV�LQ�WKH�8QLYHUVLW\�RI�,RZD¶V�
&ROOHJH�RI�(GXFDWLRQ��7KH�PLVVLRQ�RI�WKH�%HOLQĥBlank 
&HQWHU�LV�WR�HPSRZHU�DQG�VHUYH�WKH�LQWHUQDWLRQDO�
gifted community through exemplary leadership in 
programs, research, and advocacy.

The Belin-Blank Center:
�� ,GHQWL¿HV�JLIWHG��WDOHQWHG��DQG�DUWLVWLF�OHDUQHUV�

�� 2ɱHUV�VSHFLDOL]HG�HGXFDWLRQDO�RSSRUWXQLWLHV�IRU�
VWXGHQWV�

• Increases awareness and use of acceleration to 
HQKDQFH�OHDUQLQJ�

�� 3URYLGHV�DVVHVVPHQW��FRXQVHOLQJ��DQG�FRQVXOWDWLRQ�
VHUYLFHV�

�� 'HYHORSV�FXUULFXOXP�UHVRXUFHV�DQG�PDWHULDOV�

�� )DFLOLWDWHV�WKH�SURIHVVLRQDO�GHYHORSPHQW�RI�
HGXFDWRUV�

• Disseminates information through conferences and 
SXEOLFDWLRQV�

�� /HDGV�LQ�ORFDO��QDWLRQDO��DQG�LQWHUQDWLRQDO�SROLF\�
IRUPDWLRQ�

�� (QKDQFHV�HGXFDWLRQDO�RSSRUWXQLWLHV�WKURXJK�
WHFKQRORJ\�

�� &ROODERUDWHV�ZLWK�WKH�ZRUOGZLGH�JLIWHG�FRPPXQLW\��
and

�� 3URPRWHV�DFFHVV��GLYHUVLW\��DQG�HTXLW\�LQ�GHYHORSLQJ�
talent.
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7KH�%HOLQĥ%ODQN�&HQWHU�VXSSRUWV�WKH�GHYHORSPHQW�
of gifted education programs throughout the world. 
2XU�LQWHUQDWLRQDO�HɱRUWV�LQFOXGH�WKH�7HPSOHWRQ�
,QWHUQDWLRQDO�)HOORZV�SURJUDP��:H�KDYH�FRQGXFWHG�
professional development programs for educators 
IURP�6RXWK�.RUHD�DQG�5XVVLD��6WXGHQWV�IURP�RWKHU�
FRXQWULHV��HVSHFLDOO\�&KLQD�DQG�+RQJ�.RQJ��DUH�UHJXODU�
participants in our summer programs. 

+RXVHG�DW�WKH�%HOLQĥ%ODQN�&HQWHU��WKH�:DOODFH�
5HVHDUFK�DQG�$VVHVVPHQW�&OLQLF�LV�KRPH�WR�WKH�
National Institute for Twiceĥ([FHSWLRQDOLW\�Ī1,7(ī��
7ZLFHĥH[FHSWLRQDOLW\�UHIHUV�WR�JLIWHG�VWXGHQWV�ZKR�KDYH�
OHDUQLQJ��EHKDYLRUDO��DQG�RU�VRFLDOĥHPRWLRQDO�GLɷFXOWLHV��
1,7(�SURYLGHV�D�FOHDULQJKRXVH�IRU�UHVRXUFHV�UHODWHG�
to the topic of twiceĥH[FHSWLRQDOLW\��7KH�1,7(�WHDP�
of licensed psychologists and researchers has actively 
researched this. Abstracts of several recent research 
publications are available on the Assessment and 
&RXQVHOLQJ�&OLQLF�ZHESDJH��ZZZ�EHOLQEODQN�RUJ�FOLQLF�
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Acceleration Institute:  
www.accelerationinstitute.org 
The Belinĥ%ODQN�&HQWHU¶V�$FFHOHUDWLRQ�,QVWLWXWH�
was originally established under the name, Institute 
IRU�5HVHDUFK�DQG�3ROLF\�RQ�$FFHOHUDWLRQ��LQ������
WKURXJK�WKH�JHQHURXV�VXSSRUW�Ī����ĥ����ī�RI�WKH�-RKQ�
7HPSOHWRQ�)RXQGDWLRQ��7KH�$FFHOHUDWLRQ�,QVWLWXWH�LV�
dedicated to the study of curricular acceleration for 
academically talented children.

7KH�SULPDU\�SXUSRVHV�RI�WKH�$FFHOHUDWLRQ�,QVWLWXWH�DUH�

�� &RQGXFWLQJ�UHVHDUFK�RQ�WKH�FRJQLWLYH�DQG�DɱHFWLYH�
characteristics that moderate students’ success 
ZLWK�GLɱHUHQW�IRUPV�RI�DFDGHPLF�DFFHOHUDWLRQ�

�� 6\QWKHVL]LQJ�FXUUHQW�UHVHDUFK�RQ�DFFHOHUDWLRQ�LQ�
ways that are useful to practitioners, policymakers, 
DQG�UHVHDUFKHUV��DQG

�� 6HUYLQJ�DV�DQ�LQWHUQDWLRQDO�FOHDULQJKRXVH�IRU�
research and policy on acceleration.

%HOLQĦ%ODQN�&HQWHU�6WDɲ
Directors

6XVDQ�*��$VVRXOLQH��3K�'���Myron and Jacqueline Blank 
Chair in Gifted Education, Director

1LFKRODV�&RODQJHOR��3K�'���Dean, College of Education, 
Director Emeritus

/DXULH�&URIW��3K�'���Clinical Associate Professor, Associate 
Director for Professional Development

%ULDQ�'RXJODV��0�%�$���Assistant Director for Finance, 
Operations, and Technology

0HJDQ�)ROH\�1LFSRQ��3K�'���Associate Professor of 
Counseling Psychology, Associate Director for Research 
and Clinic

-DQ�:DUUHQ��0�$���Assistant Director for Student Services

$GPLQLVWUDWLYH�6WDɲ

$OLVVD�'RRED\��3K�'���Supervisor of Psychological Services 
for Wallace Assessment and Counseling Clinic

.ULVWLQ�)ODQDU\��0�$���Coordinator for Iowa Online 
$GYDQFHG�3ODFHPHQW�$FDGHP\�ī,2$3$Ĭ�

-R\FH�*RLQV��3K�'���Licensed Psychologist, Assessment and 
Counseling Clinic

/RUL�,KULJ��3K�'���Supervisor for Curriculum and 
Instruction, Program Director for STEM Excellence  
and Leadership

-RVKXD�-DFREV��$�$�6���Network Administrator

(PLO\�/DGHQGRUI��%�$���Online Technology

$QQ�/XSNRZVNLĥ6KRSOLN��3K�'���Administrator, 
Acceleration Institute; Adjunct Professor, Psychological 
and Quantitative Foundations

$VKOHH�9DQ�)OHHW��0�$�7���Administrative Curriculum  
and Instruction

)DFXOW\�6WDɲ

&ODU�%DOGXV��3K�'���Clinical Associate Professor for Art 
Education, Consultant, Visual Arts Programs

/HVOLH�)O\QQ��3K�'���Clinical Associate Professor for Science 
Education, Coordinator JSHS 

&OHULFDO�6WDɲ

Rachelle Blackwell

/RUL�+XGVRQ

0HOLVVD�.HHOLQJ

%ULGJHW�3DXOH\

Nancy Whetstine
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By David Frisvold, Associate Professor of Economics,  
The University of Iowa

 In general, there are two broad categories of 
DFFHOHUDWLRQ��JUDGHĥEDVHG�DFFHOHUDWLRQ�DQG�VXEMHFWĥ
based acceleration. Within these broad categories, 
FRVWV�DVVRFLDWHG�ZLWK�VHYHUDO�RI�WKH�VSHFL¿F�W\SHV�RI�
DFFHOHUDWLRQ��DV�GH¿QHG�E\�6RXWKHUQ�DQG�-RQHV�Ī����ī�
in A Nation Deceived and in Volume 2 of A Nation 
Empowered, are considered.

 This analysis shows the costs of gradeĥbased 
acceleration are likely to be less than the costs of 
VXEMHFWĥEDVHG�DFFHOHUDWLRQ��

 In general, the costs of gradeĥbased acceleration 
DUH�ORZ��7KH�KLJKHVWĥFRVW�IRUPV�RI�DFFHOHUDWLRQ�DUH�
likely to be mentoring and extracurricular programs, 
while the lowestĥFRVW�IRUPV�RI�DFFHOHUDWLRQ�DUH�JUDGHĥ
skipping, combined classes, and early admission to 
¿UVW�JUDGH�

 However, when considering which type of 
acceleration to implement, it is important not choose 
simply the lowest dollar cost for acceleration but to 
FRQVLGHU�WKH�RYHUDOO�FRVWV��LQFOXGLQJ�WKH�EHQH¿WV�RI�WKH�
acceleration.

� 2YHUDOO��WKH�SRWHQWLDO�FRVWV�RI�DFFHOHUDWLRQ�LQYROYH�

�ī�,PSOHPHQWDWLRQ�FRVWV��LQFOXGLQJ�FRVWV�WR�WKH�VWXGHQW��
family, class, teacher, school, and school district.

�ī�3RVVLEOH�XQLQWHQGHG�QHJDWLYH�FRQVHTXHQFHV�WR�WKH�
student. 

�ī�3RVVLEOH�XQLQWHQGHG�QHJDWLYH�FRQVHTXHQFHV�WR�
RWKHUV�LQ�DGGLWLRQ�WR�LPSOHPHQWDWLRQ�FRVWV�ĪVXFK�DV�
consequences to other students from any disruptive 
EHKDYLRU�IURP�DFFHOHUDWLQJ�D�VWXGHQWī��

4ī�2SSRUWXQLW\�FRVWV��

Appendix C: The Costs of Acceleration, Deconstructed

 The opportunity costs include the costs of the 
alternative options the student could have participated 
LQ��ZKLFK�FRXOG�EH�DQ\�PLVVHG�EHQH¿WV�IURP�WKH�
acceleration. A costĥEHQH¿W�DQDO\VLV�ZRXOG�FRPSDUH�
WKH�GLVFRXQWHG�FRVWV�WR�WKH�GLVFRXQWHG�EHQH¿WV��
VLQFH�ERWK�WKH�FRVWV�DQG�EHQH¿WV�ZRXOG�RFFXU�RYHU�
multiple years. A full costĥEHQH¿W�VWXG\�LV�EH\RQG�WKH�
scope of this analysis, which focuses primarily on the 
implementation costs for this academic intervention.

� %HORZ�DUH�VSHFL¿F�W\SHV�RI�DFFHOHUDWLRQ��SRVVLEOH�
costs, and a summary statement about the potential 
magnitude of these costs. The main focus is on 
implementation costs. 
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Type: Early Admission to Kindergarten 

Overall assessment: The costs of early admission to kindergarten are likely to be small.

Potential costs:
1.  An extra child in kindergarten could lead to an additional teacher being hired because of exceeding state-based, class-size 

thresholds.
2.  An extra child in a kindergarten class increases the class size, which could lead to a decrease in achievement and increase in 

disruptive behavior in the classroom. The literature is somewhat mixed on this, but the impact from one student is reasonably 
small.

3.  The student would start school a year earlier and would potentially complete school a year earlier. The discounted total costs 
of schooling would be higher because the costs are occurring one year earlier.

Type: Early Admission to First Grade

Overall assessment: The costs of early admission to first grade are likely to be zero or very small.

Potential costs:
1.  There would be an increase in class size in first grade and a decrease in class size in kindergarten.
2.  An extra child in first grade could lead to an additional teacher being hired because of exceeding state-based, class-size 

thresholds. 

Type: Grade-Skipping

Overall assessment: The costs of grade-skipping are likely to be zero or very small.

Potential costs: 
1.  There would be an increase in class size in the higher grade and a decrease in class size in the lower grade. 

Type: Continuous Progress

Overall assessment: The costs of continuous progress are likely to be more than the grade-based accelerations described above, 
but remain small. The costs are primarily borne by the teacher.

Potential costs: 
1.  The process of providing additional content to an individual student in the class involves additional time and effort of the 

teacher in the planning, implementation, and grading of the additional content.
2.  Unless the teacher works longer, this could involve less time and effort devoted to other students in the class by the teacher.
3.  Costs of the textbooks, which are relatively small.
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Type: Self-Paced Instruction

Overall assessment: The costs of self-paced instruction are likely to be less than the costs of continuous progress and likely to be 
very small.

Potential costs:
1. Similar to continuous progress, but involves less time and effort of the teacher.

Type: Subject-Matter Acceleration/Partial Acceleration

Overall assessment: The costs of subject-based acceleration or partial acceleration will depend on how this acceleration is 
implemented. The costs would likely range from very small, when the student is enrolled in a higher-level class within the same 
school, to moderately high when the student is enrolled in a class after school or during the summer. Classes after school or during 
the summer will have costs similar to the extracurricular programs described below.

Potential costs:
1.  Transportation costs if students need to leave their school to attend another school; for example, an elementary school student 

attending a middle school class.
2.  Transportation costs, likely paid by the household, if the student attends summer school or after-school classes, which can 

include gasoline, wear and tear on vehicle, and the driver’s (such as a parent or caregiver) time.
3.  Overhead costs from the additional use of the building, if the student attends summer school or after-school classes.
4.  Additional teacher wages for providing summer school classes or after-school instruction.
5.  There would be an increase in class size in the accelerated subject and a decrease in class size in the lower-level class.

Type: Combined Classes

Overall assessment: The implementation costs of combined classes are likely to be zero or very small.

Potential costs: 
1.  The positive peer effects for younger students from interacting with older students could be offset by any negative peer effects 

for older students from interacting with younger students.

Type: Curriculum Compacting

Overall assessment: Similar to continuous progress, the costs of curriculum compacting are likely to be more than the grade-
based accelerations described above, but remain small. The costs are primarily borne by the teacher.

Potential costs: 
1. The potential costs are similar to those for continuous progress.
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Type: Telescoping Curriculum

Overall assessment: The discounted overall costs of telescoping curriculum are likely to be similar to curriculum compacting. The 
initial costs of implementing this type of acceleration are higher than curriculum compacting, but the advanced grade placement 
would reduce the overall costs by decreasing the number of years in school.

Potential costs: 
1.  The potential costs are similar to those for continuous progress and curriculum compacting.
2.  Because the outcome for telescoping curriculum is more advanced than the outcome for curriculum compacting, the costs 

may be higher.
3.  These costs would be reduced by the decrease in the number of years the student is in school.

Type: Mentoring

Overall assessment: The costs of mentoring are likely to be higher than subject-matter acceleration or partial acceleration 
since mentoring is provided to one student instead of a class. Mentoring is likely to be one of the types of acceleration with the 
highest cost.

Potential costs:
1.  The wages of the mentor or the expert tutor.
2. If the mentoring occurs after school, the transportation costs (e.g., gas, wear and tear on the vehicle), parent/caregiver’s time 

from attending the mentoring sessions.
3.  If the mentoring occurs after school, the time costs to the student of attending the mentoring sessions.
4.  If the mentoring occurs after school in the school building, the overhead costs from the additional use of the building.

Type: Extracurricular Programs

Overall assessment: The costs of extracurricular programs are likely to be less than mentoring, but would otherwise likely be the 
highest cost type of partial acceleration.

Potential costs: 
1.  The wages of the instructor.
2.  Overhead costs from the additional use of the building.
3.  Additional costs of the course supplies are likely zero since the student would have taken the course during the school day in 

the absence of the extracurricular program.
4.  The transportation costs to attend the after-school or summer programs.
5.  The time costs to the student of attending the extracurricular programs.
6.  These costs are potentially offset by any decrease in the number of years the student would be in school due to the advanced 

credit.
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Type: Distance-Learning Courses

Overall assessment: The costs of distance-learning courses may be less than extracurricular programs, which may have 
overhead costs and transportation costs. There may be a fee to cover the tuition of an online class. Overall, these costs are likely to 
be larger than the costs of grade-based acceleration, but still small.

Potential costs:
1.  The wages of the instructor.
2.  Tuition fees for online courses. 
3.  Costs of developing and maintaining the website to deliver online instruction.
4.  Costs of filming and producing online or televised instruction.
5.  The time costs to the student for participating in after-school courses if the courses cannot be completed during the school day.

Type: Early Graduation

Overall assessment: The costs of early graduation would depend on how this acceleration is implemented.

Potential costs:
1. Since early graduation would occur as the result of other types of acceleration individually or in combination, the costs would 

depend on how the student achieved the required credits in a shortened time period.
2. In 2010, Marc Tucker, the president of the National Center on Education and the Economy, estimated that it would cost school 

districts $500 per student to offer a program providing tests to students to graduate students early (Dillon, 2010). The costs 
would pay for courses, tests, and teacher training.

3.  These additional costs would be reduced by the decrease in the number of years the student is in school.

Type: Concurrent/Dual Enrollment

Overall assessment: The costs of concurrent or dual enrollment are likely to be low and primarily entail the costs of certifying the 
rigor and standard of the course. These costs can be expected to rise as the grade level increases due to the variety of courses and 
their level of difficulty.

Potential costs: 
1.  The costs of certifying the rigor and standards of the course.
2.  Any fee to transfer credit imposed by a college (this is not common).
3.  The lost tuition revenue to the college.
4.  Additional costs if the course is an Advanced Placement course as described below.
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Type: Advanced Placement Classes 

Overall assessment: The costs of Advanced Placement are likely to be higher than concurrent/dual enrollment or credit by 
examination due to the uniform standards involved in certifying the rigor of the course and exam, which also should be viewed in 
light of the benefits of these standards. Overall, the costs of Advanced Placement courses are moderate.

Potential costs: 
1.  Costs (fee, transportation, and time) to the student to take the AP exam.
2. An additional teacher could be hired if the class size is much lower than the average class size in the school.
3. Additional training for the teacher.
4.  A higher salary may be needed to hire a more qualified teacher certified to teach the AP class (may not be common).
5.  Costs of having an agency (College Board) approve AP syllabi, certify teachers, and prepare the exam.
6.  The lost tuition revenue to the college if the student attends college for a shorter period of time.

Type: Credit by Examination

Overall assessment: These costs are likely to be low.

Potential costs:
1.  The costs of certifying the rigor of the exam or activity.
2.  The costs (including time) of administering the exam or activity.
3.  Any fee to transfer credit imposed by a college.
4.  The lost tuition revenue to the college if the student attends college for a shorter period of time.

Type: Acceleration in College

Overall assessment: The costs of acceleration in college will depend on the type of acceleration implemented.

Potential costs:
1.  If this acceleration occurs because of the use of other accelerative techniques, then the potential costs depend on the 

techniques used.
2.  The lost tuition revenue to the college if the student attends college for a shorter period of time.
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CENTERS FOR GIFTED EDUCATION  
AND TALENT SEARCHES

Academic Talent Search  
&DOLIRUQLD�6WDWH�8QLYHUVLW\��6DFUDPHQWR�&$� 
KWWS���ZZZ�FVXV�HGX�FRH�DWV�

The Belin-Blank International Center for Gifted 
Education and Talent Development 
8QLYHUVLW\�RI�,RZD��,RZD�&LW\��,$ 
KWWS���ZZZ�EHOLQEODQN�RUJ 

Center for Bright Kids 
KWWS���ZZZ�FHQWHUIRUEULJKWNLGV�RUJ

Center for Gifted Education 
&ROOHJH�RI�:LOOLDP�	�0DU\��:LOOLDPVEXUJ��9$ 
KWWS���HGXFDWLRQ�ZP�HGX�FHQWHUV�FIJH�

Center for Gifted Studies 
:HVWHUQ�.HQWXFN\�8QLYHUVLW\��%RZOLQJ�*UHHQ��.< 
KWWS���ZZZ�ZNX�HGX�JLIWHG� 

Center for Talent Development 
1RUWKZHVWHUQ�8QLYHUVLW\��(YDQVWRQ��,/ 
KWWS���ZZZ�FWG�QRUWKZHVWHUQ�HGX

Center for Talented Youth 
-RKQV�+RSNLQV�8QLYHUVLW\��%DOWLPRUH��0' 
KWWS���FW\�MKX�HGX

Davidson Institute for Talent Development 
Reno, NV 
KWWS���ZZZ�GDYLGVRQJLIWHG�RUJ

Frances A. Karnes Center for Gifted Studies 
8QLYHUVLW\�RI�6RXWKHUQ�0LVVLVVLSSL��+DWWLHVEXUJ��06 
KWWS���ZZZ�XVP�HGX�NDUQHVĥJLIWHG

Gifted Development Center 
'HQYHU��&2 
KWWS���ZZZ�JLIWHGGHYHORSPHQW�FRP
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Gifted Education Research Resource and  
Information Center 
8QLYHUVLW\�RI�1HZ�6RXWK�:DOHV��6\GQH\��16:��$XVWUDOLD 
KWWSV���HGXFDWLRQ�DUWV�XQVZ�HGX�DX�DERXWĥXV�JHUULF�

Gifted Education Resource Institute 
3XUGXH�8QLYHUVLW\��:HVW�/DID\HWWH��,1 
KWWS���ZZZ�JHUL�HGXFDWLRQ�SXUGXH�HGX

Gifted Students Institute 
6RXWKHUQ�0HWKRGLVW�8QLYHUVLW\��'DOODV��7; 
KWWS���ZZZ�VPX�HGX�JVL��

Jodie Mahony Center for Gifted Education 
8QLYHUVLW\�RI�$UNDQVDV�DW�/LWWOH�5RFN 
KWWS���XDOU�HGX�JLIWHG� 

Neag Center for Gifted Education and Talent 
Development  
8QLYHUVLW\�RI�&RQQHFWLFXW��0DQV¿HOG��&7 
KWWS���ZZZ�JLIWHG�XFRQQ�HGX

2ɸFH�RI�3UHFROOHJLDWH�3URJUDPV�IRU�7DOHQWHG�
and Gifted (OPPTAG) 
,RZD�6WDWH�8QLYHUVLW\��$PHV��,$ 
KWWSV���ZZZ�RSSWDJ�LDVWDWH�HGX� 

Robinson Center for Young Scholars 
8QLYHUVLW\�RI�:DVKLQJWRQ��6HDWWOH��:$ 
KWWSV���URELQVRQFHQWHU�XZ�HGX� 

7DOHQW�,GHQWLÀFDWLRQ�3URJUDP 
'XNH�8QLYHUVLW\��'XUKDP��1& 
KWWS���WLS�GXNH�HGX

University of Minnesota Talented Youth 
Mathematics Program (UMTYMP) 
8QLYHUVLW\�RI�0LQQHVRWD��0LQQHDSROLV��01 
KWWS���PDWKFHS�XPQ�HGX�XPW\PS� 

Wisconsin Center for Academically Talented 
Youth 
0DGLVRQ��:, 
KWWS���ZZZ�ZFDW\�RUJ

This appendix offers resources that may be useful for parents and educators of gifted and talented students. The entries in each 
category below serve as a representative sample, rather than an exhaustive list, of available resources.
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CONTESTS AND COMPETITIONS

American Mathematics Competitions 
KWWS���ZZZ�PDD�RUJ�PDWKĥFRPSHWLWLRQV 
2ɱHUV�D�VHULHV�RI�FRPSHWLWLRQV��LQFOXGLQJ�$PHULFDQ�
0DWKHPDWLFV�&RQWHVW��������DQG�����$PHULFDQ�
,QYLWDWLRQDO�0DWKHPDWLFV�([DP��8QLWHG�6WDWHV�RI�
$PHULFD�0DWKHPDWLFDO�2O\PSLDG�Ī86$02ī�

American Model United Nations International 
KWWS���ZZZ�DPXQ�RUJ� 

American Regions Mathematics League (ARML) 
KWWS���ZZZ�DUPO�FRP� 
$50/�LV�D�QDWLRQDO�PDWKHPDWLFV�FRPSHWLWLRQ�IRU�KLJK�
school students.

American History Essay Contests 
KWWS���ZZZ�GDU�RUJ�QDWLRQDOĥVRFLHW\�HGXFDWLRQ�HVVD\ĥ
contests

Destination Imagination (DI) Challenge 
Program 
KWWS���ZZZ�GHVWLQDWLRQLPDJLQDWLRQ�RUJ�FKDOOHQJHĥ
program 
Teams work together to solve their chosen challenge, 
and team solutions are assessed at regional, state, or 
country tournaments.

Future Problem Solving Program International 
(FPSPI) 
KWWS���ZZZ�ISVS�RUJ 
)363,�RɱHUV�FRPSHWLWLYH�DQG�QRQĥFRPSHWLWLYH�
activities in creative problem solving. 

Intel Science Talent Search (Intel STS) 
KWWSV���VWXGHQW�VRFLHW\IRUVFLHQFH�RUJ�LQWHOĥVWV 
,QWHO�676�LV�WKH�QDWLRQ¶V�PRVW�SUHVWLJLRXV�VFLHQFH�
UHVHDUFK�FRPSHWLWLRQ�IRU�KLJK�VFKRRO�VHQLRUV��6WXGHQWV�
submit independent research projects and winners 
receive college scholarships.

Junior Science and Humanities Symposia 
KWWS���MVKV�RUJ� 
-6+6�LV�GHVLJQHG�WR�FKDOOHQJH�DQG�HQJDJH�VWXGHQWV�
Ī*UDGHV��ĥ��ī�LQ�VFLHQFH��WHFKQRORJ\��HQJLQHHULQJ�RU�
PDWKHPDWLFV�Ī67(0ī��,QGLYLGXDO�VWXGHQWV�FRPSHWH�IRU�
scholarships and recognition by presenting the results 
RI�WKHLU�RULJLQDO�UHVHDUFK�HɱRUWV�EHIRUH�D�SDQHO�RI�MXGJHV�
DQG�DQ�DXGLHQFH�RI�WKHLU�SHHUV��2SSRUWXQLWLHV�IRU�KDQGVĥ

on workshops, panel discussions, career exploration, 
research lab visits and networking are provided. 

MATHCOUNTS 
KWWS���ZZZ�PDWKFRXQWV�RUJ 
0$7+&28176�LV�D�QDWLRQDO�FRPSHWLWLYH�
mathematics program for middle school students. 
6WXGHQWV�FDQ�ZLQ�VFKRODUVKLSV�DQG�RWKHU�SUL]HV�

Math Day at the University of Nebraska-Lincoln 
(UNL)KWWS���ZZZ�PDWK�XQO�HGX�SURJUDPV�PDWKGD\ 
81/�0DWK�'D\�LQYLWHV�1HEUDVND�KLJK�VFKRRO�VWXGHQWV�
to participate in one individual and two team math 
FRPSHWLWLRQV��7RS�SUL]HV�LQFOXGH�VFKRODUVKLSV�WR�81/��
7KH�8QLYHUVLW\�RI�1HEUDVND�/LQFROQ�DOVR�VSRQVRUV�WKH� 
All Girls/All Math Summer Camp 
KWWS���ZZZ�PDWK�XQO�HGX�SURJUDPV�DJDP 
for high school girls who have completed geometry.

Math League Contests 
 KWWS���ZZZ�PDWKOHDJXH�FRP 
7KH�0DWK�/HDJXH�RɱHUV�FRQWHVWV�IRU�VWXGHQWV�LQ�JUDGHV�
IRXU�WKURXJK����

Math Olympiads for Elementary and Middle 
Schools (MOEMS) 
KWWS���ZZZ�PRHPV�RUJ� 
7KH�2O\PSLDG�3URJUDP�LQFOXGHV�D�VHULHV�RI�PDWK�
problem solving contests for schoolĥbased teams of 
XS�WR����VWXGHQWV�LQ�JUDGHV�IRXU�WKURXJK�HLJKW��6FKRRO�
PDWK�FOXEV�FDQ�PHHW�\HDUĥURXQG�WR�H[SORUH�PDWK�WRSLFV�
DQG�SUHSDUH�IRU�FRQWHVWV��ZKLFK�DUH�RɱHUHG�PRQWKO\�
IURP�1RYHPEHU�WR�0DUFK�

National Academic Quiz Tournaments (NAQT) 
KWWS���ZZZ�QDTW�FRP�LQGH[�KWPO 
1$47�RUJDQL]HV�PLGGOH�VFKRRO��KLJK�VFKRRO��FRPPXQLW\�
FROOHJH�DQG�FROOHJH�QDWLRQDO�TXL]�ERZO�FKDPSLRQVKLSV�
and provides a format for independent tournaments.

National Geographic Bee 
KWWS���ZZZ�QDWLRQDOJHRJUDSKLF�FRP�JHREHH� 
7KH�1DWLRQDO�*HRJUDSKLF�%HH�LV�RSHQ�WR�VFKRROV�
ZLWK�VWXGHQWV�LQ�JUDGHV�IRXU�WKURXJK�HLJKW��6FKRRO�
champions may qualify to participate in their state Bee, 
and state champions attend the national championship, 
ZKHUH�SUL]HV�LQFOXGH�VFKRODUVKLSV�

A Nation Empowered: Evidence Trumps the Excuses Holding Back America’s Brightest Students, Volume 1 67



National History Day (NHD) 
KWWS���ZZZ�QDWLRQDOKLVWRU\GD\�RUJ 
6WXGHQWV�VHOHFW�DQ�KLVWRULFDO�WRSLF��FRQGXFW�UHVHDUFK��
and develop a project representing their knowledge. 
3URMHFWV�FDQ�EH�HQWHUHG�IRU�MXGJLQJ�DW�ORFDO��UHJLRQDO��
VWDWH�DQG�QDWLRQDO�OHYHOV��DQG�SUL]HV�LQFOXGH�
scholarships and internships.

National Merit Scholarship Program 
KWWS���ZZZ�QDWLRQDOPHULW�RUJ�QPVS�SKS 
+LJK�VFKRRO�VWXGHQWV�ZKR�WDNH�WKH�3UHOLPLQDU\�6$7�
1DWLRQDO�0HULW�6FKRODUVKLS�4XDOLI\LQJ�7HVW�Ī36$7�
10647ī�DQG�PHHW�SXEOLVKHG�HOLJLELOLW\�FULWHULD�DUH�
HQWHUHG�LQ�WKH�1DWLRQDO�0HULW�3URJUDP��:LQQHUV�
receive college scholarships.

National Science Bowl 
KWWS���VFLHQFH�HQHUJ\�JRY�ZGWV�QVE� 
7KH�1DWLRQDO�6FLHQFH�%RZO�LV�DQ�DFDGHPLF�FRPSHWLWLRQ�
that tests students’ science and math knowledge. 
Regional champions in middle school and high school 
divisions advance to the national championship.

Odyssey of the Mind 
KWWS���ZZZ�RG\VVH\RIWKHPLQG�FRP 
2G\VVH\�RI�WKH�0LQG�LQYLWHV�VWXGHQWV�IURP�
kindergarten through college to form teams and solve a 
ZLGH�YDULHW\�RI�FUHDWLYH�SUREOHPV��&RPSHWLWLRQV�RFFXU�
at local, state, and world levels.

Science Olympiad 
KWWS���VRLQF�RUJ� 
6FLHQFH�2O\PSLDG�RɱHUV�SURJUDPV�IRU�VWXGHQWV�LQ�
NLQGHUJDUWHQ�WKURXJK�JUDGH�WZHOYH��&RPSHWLWLRQV�RFFXU�
at regional, state, and national levels.

Scholastic Art and Writing Awards 
KWWS���ZZZ�DUWDQGZULWLQJ�RUJ� 
7KH�QDWLRQ¶V�ORQJHVWĥUXQQLQJ��PRVW�SUHVWLJLRXV�
recognition initiative for creative teens, and the largest 
source of scholarships for young artists and writers. 

Scripps National Spelling Bee 
KWWS���ZZZ�VSHOOLQJEHH�FRP 
7KH�6FULSSV�1DWLRQDO�6SHOOLQJ�%HH�SURJUDP�RɱHUV�
opportunities for schools to enroll in the program, 
develop and hold local contests, and send winners to 
the next levels of competition, culminating yearly in 
WKH�1DWLRQDO�6SHOOLQJ�%HH�

Tests of Engineering Aptitude, Mathematics and  
Science (TEAMS) 
KWWS���WHDPV�WVDZHE�RUJ 
7($06�LV�DQ�DQQXDO�RQHĥGD\�FRPSHWLWLRQ�LQ�ZKLFK�
middle and high school students can apply their 
math and science knowledge to solve realĥworld 
engineering challenges.

U.S. National Chemistry Olympiad (UNSCO) 
KWWS���ZZZ�DFV�RUJ�FRQWHQW�DFV�HQ�HGXFDWLRQ�VWXGHQWV�
KLJKVFKRRO�RO\PSLDG�KWPO 
7KH�861&2�LV�D�FKHPLVWU\�FRPSHWLWLRQ�IRU�KLJK�
school students. The local competitions are open to 
all high school students, and nominees are selected 
to take the national exam. Top performers on the 
exam go on to the study camp, and four students are 
VHOHFWHG�WR�UHSUHVHQW�WKH�8�6��DW�WKH�,QWHUQDWLRQDO�
&KHPLVWU\�2O\PSLDG�

U.S. Physics Team 
KWWS���ZZZ�DDSW�RUJ�SK\VLFVWHDP� 
7KH�$PHULFDQ�$VVRFLDWLRQ�RI�3K\VLFV�7HDFKHUV�
recruits, selects, and trains teams to compete in the 
,QWHUQDWLRQDO�3K\VLFV�2O\PSLDG�&RPSHWLWLRQ��6FKRROV�
can register high school students to participate in the 
ORFDO�H[DP��DQG�WRS�VFRUHUV�JR�RQ�WR�WDNH�WKH�86$�
3K\VLFV�2O\PSLDG�([DP�

U.S.A Mathematical Talent Search (USAMTS) 
KWWS���ZZZ�XVDPWV�RUJ 
7KH�86$076�LV�D�IUHH�PDWK�FRQWHVW�RSHQ�WR�DOO�8�6��
middle and high school students. The competition 
aspect of the program is secondary to the development 
of problem solving and math reasoning skills.

United States Academic Decathlon (UASD) 
KWWS���XVDG�RUJ� 
7KH�86$'�LV�D�VFKRODVWLF�FRPSHWLWLRQ�IRU�WHDPV�RI�
high school students. Teams are made up of three 
³+RQRU´�VWXGHQWV�Ī����ĥ�����*3$ī��WKUHH�³6FKRODVWLF´�
VWXGHQWV�Ī����ĥ������*3$ī�DQG�WKUHH�³9DUVLW\´�VWXGHQWV�
Ī����ĥ������*3$ī�
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DISTANCE LEARNING

Advanced Placement (AP) Program 
KWWS���DSFHQWUDO�FROOHJHERDUG�FRP 
$3�FRXUVHV�DUH�RɱHUHG�LQ�PDQ\�KLJK�VFKRROV�
nationwide. National examinations are given each 
0D\��DQG�KLJK�VFRUHV�HDUQ�FROOHJH�FUHGLW��0DQ\�VWDWHV�
VSRQVRU�JUDQWV�WR�SD\�IRU�RQOLQH�$3�FRXUVHV�LI�WKH\�DUH�
QRW�RɱHUHG�LQ�SHUVRQ�

CTYOnline 
&HQWHU�IRU�7DOHQWHG�<RXWK��-RKQV�+RSNLQV�8QLYHUVLW\ 
KWWS���FW\�MKX�HGX�FW\RQOLQH�LQGH[�KWPO 
&7<2QOLQH�RɱHUV�FKDOOHQJLQJ�FRXUVHV�IRU�HOLJLEOH�
VWXGHQWV�LQ�JUDGHV�3UHĥ.�WR�����7KHVH�FRXUVHV�DUH�
DYDLODEOH�\HDUĥURXQG��DQG�HDFK�VWXGHQW�UHFHLYHV�
JXLGDQFH��IHHGEDFN��DQG�HYDOXDWLRQ�IURP�D�&7<�
faculty member.

GIFTEDANDTALENTED.COM  
ĪIRUPHUO\�WKH�(GXFDWLRQ�3URJUDP�IRU�*LIWHG�<RXWK�
Ĭ(3*<ĭ�DW�6WDQIRUG�8QLYHUVLW\ī 
KWWS���JLIWHGDQGWDOHQWHG�FRP 
&RPSXWHUĥEDVHG�FRXUVHV�GHVLJQHG�WR�PHHW�WKH�QHHGV�RI�
DGYDQFHG�OHDUQHUV�LQ�JUDGH�.ĥ����

Gifted LearningLinks 
&HQWHU�IRU�7DOHQW�'HYHORSPHQW��1RUWKZHVWHUQ�
University 
KWWS���ZZZ�FWG�QRUWKZHVWHUQ�HGX�JOO� 
*//�RɱHUV�FKDOOHQJLQJ�RQOLQH�FRXUVHV�IRU�JLIWHG�DQG�
WDOHQWHG�VWXGHQWV�LQ�NLQGHUJDUWHQ�WKURXJK�JUDGH�����

Iowa Online Advanced Placement Academy 
(IOAPA) 
%HOLQĥ%ODQN�&HQWHU��8QLYHUVLW\�RI�,RZD 
KWWS���ZZZ�LRZDDSDFDGHP\�RUJ 
6LQFH�������,2$3$�KDV�RɱHUHG�DFFHVV�WR�$GYDQFHG�
3ODFHPHQW�Ī$3ī�FRXUVHV�WR�DOO�,RZD�KLJK�VFKRRO�
students, especially those in small and rural 
schools. The Belinĥ%ODQN�&HQWHU�KDV�UHFHQWO\�EHJLQ�
H[SDQGLQJ�WKH�RQOLQH�$3�OHDUQLQJ�SURJUDP�WR�VFKRROV�
outside of Iowa.

University of Nebraska High School 
University of Nebraska 
KWWS���KLJKVFKRRO�QHEUDVND�HGX 
7KH�8QLYHUVLW\�RI�1HEUDVND�+LJK�6FKRRO�Ī81+6ī�
LV�DQ�DFFUHGLWHG�VFKRRO�RɱHULQJ�ÀH[LEOH��VHOIĥbased 
RQOLQH�FRXUVHZRUN��6WXGHQWV�LQ�DQ\�ORFDWLRQ�PD\�
FKRRVH�WR�HQUROO�DW�81+6�IXOOĥWLPH�WR�HDUQ�D�81+6�
diploma, or they may transfer credits earned through 
81+6�WR�WKHLU�ORFDO�VFKRRO�

EARLY ENTRANCE TO  
COLLEGE PROGRAMS

Below is a sample of early entrance to college programs. 
0RUH�LQIRUPDWLRQ�FDQ�EH�IRXQG�LQ�WKH�%URG\�DQG�
0XUDWRUL�FKDSWHU�LQ�A Nation Empowered�Ī9RO���ī�DQG�
at KWWS���ZZZ�DFFHOHUDWLRQLQVWLWXWH�RUJ�5HVRXUFHV�
early_college.aspx and KWWS���ZZZ�KRDJLHVJLIWHG�RUJ�
early_college.htm. 

Organizations marked with an * are members of the National 
Consortium of Early College Entrance Programs.

Accelerated College Entrance 
&DOLIRUQLD�6WDWH�8QLYHUVLW\��6DFUDPHQWR 
KWWS���ZZZ�FVXV�HGX�FRH�DFH� 
)RU�VWXGHQWV�LQ�JUDGHV����DQG���

Advanced Academy of Georgia* 
8QLYHUVLW\�RI�:HVW�*HRUJLD 
KWWS���ZZZ�ZHVWJD�HGX�aDFDGHP\� 
)RU�VWXGHQWV�LQ�JUDGHV����DQG���

Bard College at Simon’s Rock* 
KWWS���ZZZ�VLPRQVĥURFN�HGX� 
)RU�VWXGHQWV�ZKR�KDYH�FRPSOHWHG���th grade

Boston University Academy* 
KWWS���ZZZ�EXDFDGHP\�RUJ 
)RU�VWXGHQWV�LQ�JUDGHV�QLQH�WKURXJK���

The Clarkson School* 
&ODUNVRQ�8QLYHUVLW\ 
KWWS���ZZZ�FODUNVRQ�HGX�WFV� 
)RU�VWXGHQWV�ZKR�KDYH�FRPSOHWHG���th grade
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The Davidson Academy of Nevada 
KWWS���ZZZ�GDYLGVRQDFDGHP\�XQU�HGX� 
)RU�VWXGHQWV�XQGHU�WKH�DJH�RI����ZKR�PHHW�WKH�
4XDOL¿FDWLRQ�&ULWHULD

The Early College 
*XLOIRUG�&ROOHJH 
KWWS���HFJ�JFVQF�FRP�SDJHV�(DUO\B&ROOHJHB$WB*XLOIRUG 
)RU�VWXGHQWV�LQ�JUDGHV�QLQH�WKURXJK���

Early Entrance Program* 
&DOLIRUQLD�6WDWH�8QLYHUVLW\��/RV�$QJHOHV 
KWWS���ZHE�FDOVWDWHOD�HGX�DFDGHPLF�HHS� 
)RU�TXDOL¿HG�VWXGHQWV����WR����\HDUV�ROG

Early Entrance Program* 
%HOLQĥ%ODQN�&HQWHU��8QLYHUVLW\�RI�,RZD 
KWWS���ZZ�EHOLQEODQN�RUJ�DFDGHP\ 
)RUPHUO\�WKH�1DWLRQDO�$FDGHP\�RI�$UWV��6FLHQFH�� 
DQG�(QJLQHHULQJ

Massachusetts Academy of Math and Science 
KWWS���ZZZ�PDVVDFDGHP\�RUJ� 
)RU�VWXGHQWV�LQ�JUDGHV����DQG���

Program for the Exceptionally Gifted* 
0DU\�%DOGZLQ�&ROOHJH 
KWWS���ZZZ�PEF�HGX�HDUO\BFROOHJH�SHJ� 
)RU�JLUOV�EHWZHHQ�WKH�DJHV�RI����DQG���

Robinson Center for Young Scholars* 
University of Washington 
KWWSV���URELQVRQFHQWHU�XZ�HGX� 
)RU�VWXGHQWV�ZKR�KDYH�FRPSOHWHG�DW�OHDVW�VL[WK�JUDGH�
DQG�DUH�\RXQJHU�WKDQ����\HDUV�ROG

Texas Academy of Mathematics and Science* 
'HQWRQ��7; 
KWWSV���WDPV�XQW�HGX� 
)RU�7H[DV�VWXGHQWV�LQ�JUDGHV����DQG����ZKR�DUH�
interested in math and science

ORGANIZATIONS

0RVW�VWDWHV�KDYH�DQ�RUJDQL]DWLRQ�WR�SURPRWH�DGYRFDF\�
for gifted and talented students at the state and local 
OHYHO��SURYLGH�SUHĥVHUYLFH�DQG�LQĥservice training in gifted 
HGXFDWLRQ�� DQG� VXSSRUW� SDUHQW�FRPPXQLW\� DZDUHQHVV��
HGXFDWLRQ��DQG�LQYROYHPHQW��6HH�WKH�1$*&�ZHEVLWH�IRU�
VSHFL¿F�LQIRUPDWLRQ�E\�VWDWH�

National Association for Gifted Children 
(NAGC) 
KWWS���ZZZ�QDJF�RUJ 
1$*&�LV�D�QRQĥSUR¿W�RUJDQL]DWLRQ�GHGLFDWHG�WR�
serving parents, educators, community leaders, and 
other professionals who work on behalf of gifted 
children. It hosts an annual convention and publishes 
several periodicals. In addition, most states have an 
1$*&ĥDɷOLDWHG�VWDWH�RUJDQL]DWLRQ��DQG�WKH�1$*&�
ZHEVLWH�RɱHUV�VWDWHĥVSHFL¿F�SROLFLHV�DQG�LQIRUPDWLRQ�

American Psychological Association (APA) 
Center for Gifted Education Policy (CGEP) 
KWWS���ZZZ�DSD�RUJ�HG�VFKRROV�JLIWHG�LQGH[�DVS[ 
7KH�PLVVLRQ�RI�WKH�&*(3�LV�WR�JHQHUDWH�SXEOLF�
DZDUHQHVV��DGYRFDF\��FOLQLFDO�DSSOLFDWLRQV��DQG�FXWWLQJĥ
edge research ideas that will enhance the achievement 
and performance of children and adolescents with 
special gifted and talents.

The Association for the Gifted (TAG) 
KWWS���FHFWDJ�FRP� 
7$*�LV�D�VSHFLDO�LQWHUHVW�GLYLVLRQ�RI�WKH�&RXQFLO�IRU�
([FHSWLRQDO�&KLOGUHQ�Ī&(&ī��,W�SURPRWHV�WKH�ZHOIDUH�
and education of children and youth with gifts, talents, 
high potential, and those who are twiceĥexceptional.

Supporting Emotional Needs of the Gifted 
(SENG)��KWWS���VHQJLIWHG�RUJ� 
7KH�PLVVLRQ�RI�6(1*�LV�WR�IRVWHU�HQYLURQPHQWV�LQ�
which all gifted children and adults can understand 
and accept themselves and be understood, valued, and 
supported by others.
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PERIODICALS

Connecting for High Potential 
KWWS���ZZZ�QDJF�RUJ�UHVRXUFHVĥSXEOLFDWLRQV�QDJFĥ 
SXEOLFDWLRQV�FRQQHFWLQJĥhighĥpotential 
This publication from the National Association for 
*LIWHG�&KLOGUHQ�LV�GHVLJQHG�WR�EULGJH�WKH�JDSV�EHWZHHQ�
SDUHQWV�DQG�WHDFKHUV�RI�JLIWHG�FKLOGUHQ�DQG�WR�RɱHU�
opportunities to examine each perspective.

Gifted Child Quarterly (GCQ)��KWWS���ZZZ�QDJF�
RUJ�UHVRXUFHVĥSXEOLFDWLRQV�QDJFĥSXEOLFDWLRQV�JLIWHGĥ
FKLOGĥTXDUWHUO\�*&4�LV�WKH�VFKRODUO\�MRXUQDO�RI�WKH�
1DWLRQDO�$VVRFLDWLRQ�IRU�*LIWHG�&KLOGUHQ��,W�FRQWDLQV�
articles of interest to professionals and those with some 
H[SHULHQFH�LQ�WKH�¿HOG�RI�JLIWHG�HGXFDWLRQ�

Gifted Child Today (GCT) 
KWWS���JFW�VDJHSXE�FRP� 
*&7�SURYLGHV�SUDFWLFDO�DGYLFH�DERXW�WHDFKLQJ�DQG�
parenting gifted and talented children. Articles cover 
topics relevant for parents, teachers, and administrators 
of gifted students.

Imagine 
KWWS���FW\�MKX�HGX�LPDJLQH�LQGH[�KWPO 
Imagine is written for students in grades 7ĥ����DQG�LV� 
SXEOLVKHG�E\�WKH�-RKQV�+RSNLQV�8QLYHUVLW\�&HQWHU�IRU� 
7DOHQWHG�<RXWK�

Journal for the Education of the Gifted (JEG) 
KWWS���MHJ�VDJHSXE�FRP� 
-(*�LV�WKH�RɷFLDO�SXEOLFDWLRQ�RI�7KH�$VVRFLDWLRQ�IRU�
WKH�*LIWHG�ĪD�GLYLVLRQ�RI�WKH�&RXQFLO�IRU�([FHSWLRQDO�
&KLOGUHQī��,W�SUHVHQWV�LQIRUPDWLRQ�DQG�UHVHDUFK�RQ�
the educational and psychological needs of gifted and 
talented children.

Parenting for High Potential 
KWWS���ZZZ�QDJF�RUJ�UHVRXUFHVĥSXEOLFDWLRQV�QDJFĥ 
SXEOLFDWLRQV�SDUHQWLQJĥKLJKĥSRWHQWLDO 
7KLV�PDJD]LQH�LV�SXEOLVKHG�E\�1$*&�DQG�GHVLJQHG�IRU�
parents.

Roeper Review 
KWWS���ZZZ�URHSHU�RUJ�5RHSHUĥ5HYLHZ 
This publication is designed for professionals and 
LQFOXGHV�DUWLFOHV�WKDW�DUH�UHVHDUFKĥEDVHG�DQG�RIWHQ�GHDO�
with both theoretical and practical issues.

Understanding Our Gifted 
KWWS���ZZZ�RXUJLIWHG�FRP� 
This online journal is published quarterly, and each 
LVVXH�IRFXVHV�RQ�D�GLɱHUHQW�JLIWHG�HGXFDWLRQ�WRSLF�

Vision 
KWWS���ZZZ�EHOLQEODQN�RUJ�QHZVOHWWHU 
Vision�LV�WKH�PRQWKO\�QHZVOHWWHU�IURP�WKH�&RQQLH�%HOLQ�
	�-DFTXHOLQH�1��%ODQN�,QWHUQDWLRQDO�&HQWHU�IRU�*LIWHG�
(GXFDWLRQ�DQG�7DOHQW�'HYHORSPHQW�

WEB AND PRINT RESOURCES

The Acceleration Institute 
ĪIRUPHUO\�WKH�,QVWLWXWH�IRU�5HVHDUFK�DQG�3ROLF\�RQ�
$FFHOHUDWLRQī��D�SURMHFW�RI�WKH�%HOLQĥ%ODQN�&HQWHU�IRU�
*LIWHG�DQG�7DOHQWHG�(GXFDWLRQ��WKH�8QLYHUVLW\�RI�,RZD 
KWWS���ZZZ�DFFHOHUDWLRQLQVWLWXWH�RUJ 
This website is home to many resources that are 
useful for making acceleration decisions, developing 
DFFHOHUDWLRQ�SROLFLHV��DQG�H[DPLQLQJ�VSHFL¿F�IRUPV�
of acceleration. The watershed publication on 
acceleration, A Nation Deceived: How Schools Hold 
Back America’s Brightest Students, can be downloaded 
IRU�IUHH��$�3RZHU3RLQW�SUHVHQWDWLRQ�GLVFXVVLQJ�
DFFHOHUDWLRQ�LV�DYDLODEOH�IRU�GRZQORDG��7KH�3ROLF\�
section provides information about state legislation 
UHJDUGLQJ�DFFHOHUDWLRQ�IRU�DOO����8�6��VWDWHV�WKDW�FDQ�
inform parents and educators interested in acceleration. 
The downloadable Guidelines for Developing an Academic 
Acceleration Policy may be of assistance to school 
personnel who are considering creating a policy. Also 
IRXQG�RQ�WKLV�ZHEVLWH�DUH�DFFHOHUDWLRQ�VWRULHV��SHUVRQDO�
anecdotes from parents, teachers and students who 
have had experiences with acceleration.

Academic Earth 
KWWS���DFDGHPLFHDUWK�RUJ� 
A collection of free online college courses from many 
XQLYHUVLWLHV��&RXUVHV�LQFOXGH�ELRORJ\��FKHPLVWU\��
computer science, engineering, mathematics, physics, 
and psychology. 
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ALEKS 
KWWS���ZZZ�DOHNV�FRP 
:HEĥEDVHG�DVVHVVPHQW�DQG�OHDUQLQJ�V\VWHP�WKDW�XVHV�
adaptive questioning to determine what a student 
NQRZV�DQG�GRHVQ¶W�NQRZ�LQ�D�FRXUVH��$/(.6�WKHQ�
instructs the student on the topics he or she is most 
ready to learn. 

Cogito 
KWWSV���FRJLWR�FW\�MKX�HGX� 
6SRQVRUHG�E\�WKH�&HQWHU�IRU�7DOHQWHG�<RXWK�DW�
-RKQV�+RSNLQV�8QLYHUVLW\��WKLV�ZHEVLWH�FRQQHFWV�
exceptional students from around the world who love 
VFLHQFH��WHFKQRORJ\��HQJLQHHULQJ�DQG�PDWK���6WXGHQWV�
can participate in online interviews with 
PDWKHPDWLFLDQV�DQG�VFLHQWLVWV��YLHZ�VFLHQFH�DQG�PDWKĥ
UHODWHG�QHZV�DUWLFOHV��HVVD\V��YLGHRV�DQG�EORJV��DQG�
access a database of academic programs and math and 
VFLHQFH�FRPSHWLWLRQV��&RJLWR�DOVR�LQFOXGHV�PHPEHUVĥ
only discussion forums.

Davidson Gifted Database 
KWWS���ZZZ�GDYLGVRQJLIWHG�RUJ�GE� 
This database features an online article library, 
searchable resources for and about gifted students, 
gifted education state policy information, and a gifted 
issues discussion forum.

Developing Math Talent: A Comprehensive 
Guide to Math Education for Gifted Students in 
Elementary and Middle School (2nd ed.) 
%\�$VVRXOLQH��6���DQG�/XSNRZVNLĥ6KRSOLN��$��Ī����ī��
3XEOLVKHG�E\�3UXIURFN�3UHVV�Ī:DFR��7;ī��7KLV�
handbook integrates the unique roles of educators 
and parents in responding to the exceptional needs of 
mathematically talented students. 

Educational Opportunity Guide 
KWWSV���HRJ�WLS�GXNH�HGX�JXLGH�VHDUFK 
This guide is updated annually by Duke University’s 
7DOHQW�,GHQWL¿FDWLRQ�3URJUDP�Ī7,3ī��,W�OLVWV�PDQ\�
VXPPHU�DQG�VFKRROĥ\HDU�SURJUDPV�WKURXJKRXW�WKH�
country.

Federal Registry for Educational Excellence 
(FREE) 
KWWS���IUHH�HG�JRY� 
7KH�)5((�ZHEVLWH�FRPSLOHV�GLJLWDO�WHDFKLQJ�DQG�
learning resources.

Genius Denied 
KWWS���ZZZ�JHQLXVGHQLHG�FRP 
%\�'DYLGVRQ��-���	�'DYLGVRQ��%��Ī����ī��3XEOLVKHG�E\�
6LPRQ�DQG�6FKXVWHU�Ī1HZ�<RUNī��$GGLWLRQDO�UHVRXUFHV��
blogs, news, and other information are listed on the 
website.

The Hoagies Gifted Education Page 
KWWS���ZZZ�KRDJLHVJLIWHG�RUJ 
This website hosts a wide variety of resources for 
parents of gifted students, educators and professionals 
working with gifted students, and gifted kids and teens.

IDEAL Solutions for STEM Acceleration 
KWWS���ZZZ�LGHDOVROXWLRQQVVWHP�FRP 
This is an online tool that assists parents and educators 
in making decisions about academically talented 
students. Teachers can gain researchĥsupported 
recommendations regarding students’ readiness for 
DFFHOHUDWLRQ�LQ�67(0�VXEMHFWV��5HFRPPHQGDWLRQV�DUH�
aligned with national standards. The goal is to assist 
VFKRRO�SHUVRQQHO�ZLWK�DFFHOHUDWHG�SODFHPHQW�LQ�67(0�
VXEMHFWV�VR�WKH\�FDQ�IHHO�FRQ¿GHQW�WKDW�WKHLU�SODFHPHQW�
decisions are supported by research. 

Iowa Acceleration Scale, 3rd Edition 
KWWS���DFFHOHUDWLRQLQVWLWXWH�RUJ�5HVRXUFHV�,$6�DVS[ 
'HYHORSHG�E\�6XVDQ�$VVRXOLQH��1LFKRODV�&RODQJHOR��
$QQ�/XSNRZVNLĥ6KRSOLN��-RQDWKDQ�/LSVFRPE��DQG�
/HVOLH�)RUVWDGW�Ī����ī��3XEOLVKHG�E\�*UHDW�3RWHQWLDO�
3UHVV�Ī6FRWWVĥGDOH��$=ī��7KLV�LQVWUXPHQW�SURYLGHV�D�
systematic and thorough method of decisionĥmaking 
for educators and parents who are considering wholeĥ
grade acceleration for students in kindergarten through 
eighth grade.

Khan Academy 
KWWSV���ZZZ�NKDQDFDGHP\�RUJ� 
3URYLGHV�SUDFWLFH�H[HUFLVHV��LQVWUXFWLRQDO�YLGHRV��DQG�
D�SHUVRQDOL]HG�OHDUQLQJ�GDVKERDUG�WKDW�HPSRZHU�
learners to study at their own pace in and outside of the 
FODVVURRP��6XEMHFWV�LQFOXGH�PDWK��VFLHQFH��FRPSXWHU�
programming, history, art history, economics, and others. 
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LISTSERVS

Belin-Blank Center Listserv  
7KH�*LIWHG�7HDFKHUV�HPDLO�OLVW�SURYLGHV�D�ZD\�IRU�
educators around the world interested in gifted 
HGXFDWLRQ�WR�LQWHUDFW��1HDUO\�������HGXFDWRUV�
currently participate. To subscribe to the list, send an 
email message to listserv@list.uiowa.edu��/HDYH�WKH�
VXEMHFW�OLQH�EODQN��,Q�WKH�WH[W�RI�\RXU�PHVVDJH��ZULWH��
68%6&5,%(�*,)7('ĥ7($&+(56�)LUVWĥ1DPH�/DVWĥ
Name.

Center for Gifted Education Policy (CGEP) 
Listserv  
7KH�&*(3�/LVWVHUY�LV�D�IRUXP�RI�RYHU�����VXEVFULEHUV�
from around the world that engenders communication 
among researchers in giftedness studies and education. 
It provides opportunities for researchers and graduate 
students to discuss issues, exchange information, 
DQG�JHQHUDWH�SRWHQWLDO�FROODERUDWLRQV��6HH�KWWS���
ZZZ�DSD�RUJ�HG�VFKRROV�JLIWHG�OLVWVHUY�LQGH[�DVS[ for 
instructions on how to subscribe.

Hoagies Gifted Education Page 
7KH�+RDJLHV�*LIWHG�ZHEVLWH�FRQWDLQV�D�OLVWLQJ�RI�PDQ\�
GLɱHUHQW�HPDLO�OLVWV��)DFHERRN�JURXSV��EORJV��DQG�RWKHU�
online communities for individuals interested in gifted 
education. Visit KWWS���ZZZ�KRDJLHVJLIWHG�RUJ�RQĥOLQHB
support.htm.

A NATION EMPOWERED:  
SOCIAL MEDIA

)RU�FXUUHQW�LQIRUPDWLRQ�DERXW�A Nation Empowered, visit 
www.nationempowered.org, follow @BelinBlank on 
Twitter, or read the Belinĥ%ODQN�&HQWHU�EORJ�DW� 
KWWSV���EHOLQEODQN�ZRUGSUHVV�FRP�. 
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Belin-Blank Center Acceleration Institute, University of Iowa
www.accelerationinstitute.org

The Acceleration Institute is dedicated to the study of curricular acceleration for academically talented children

The website features
• Acceleration stories • Tools for making informed decisions about acceleration
• Acceleration policies • Research on acceleration • Professional development

Volumes 1 and 2 of A Nation Empowered, Evidence Trumps the Excuses Holding Back 
America’s Brightest Students equips students, families, and educators with facts to refute 

biased excuses. 

This new report, A Nation Empowered: Evidence Trumps the Excuses Holding Back 
America’s Brightest Students builds on the momentum of the 2004 report,  
A Nation Deceived: How Schools Hold Back America’s Brightest Students.

A Nation Deceived initiated a critical dialogue about academic acceleration, an under-used intervention. A Nation 
Deceived exposed to the nation the inconsistencies between research and practice and brought acceleration to 

prominence in the field. 

A Nation Empowered shifts the impetus from conversation to action.

Empowerment galvanizes determination with evidence.

Volume 1 portrays the determination of students, educators, and parents to strive for excellence.

Volume 2 reveals the evidence that trumps the excuses that hold bright students back.

Excuse

There are considerable financial issues 
regarding education; we can’t afford to 
do everything.

We can’t be sure of the  
long-term impact. 

The Common Core State Standards 
(CCSS) eliminate the need for this 
intervention.

Evidence

Acceleration is a highly cost-effective intervention. Many interventions 
are high-cost and yield ambiguous results. Acceleration stands out as 
an exception: It is low-cost and the results are positive.

As with any student, we cannot know the long-term impact of school 
until years down the road. But the evidence is compelling: Acceleration 
has long-term educational benefits that extend to careers. 

The Common Core State Standards (CCSS) were not developed with 
the gifted student in mind. The CCSS, which focus on proficiency for all 
students, do not address the need for advanced complexity and pacing 
required by students who are gifted.


